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Summary of the Project
The essential question of this curriculum design is How does one implement antiracist
curriculum in a classroom that emphasizes storytelling? The intended audience is the students
who will participate in the lessons, the fellow teachers who can learn about an antiracist
pedagogy and the means to adapt it into their subject area, and the greater community to
understand the importance of actively engaging against systematic oppression. The purpose of
this curriculum is to demonstrate that high school students have the ability to engage with critical
issues and to ameliorate their communities and society. I strongly believe that this is one of the
best ways to actively teach students about the difficult issues that are plaguing society. I am
passionate about this project because it has been a lifelong passion of mine to fight against the
racist tropes that plague society. I believe that given the right mode of instruction and the tools
necessary, every student and educator can be successful with understanding the implications of
racism and systematic oppression and they can actively act against the recognized forms of
systematic oppression
My curriculum implements a backward design model that focuses with the end goals in
mind. Backward design (BD) will be used in the development of my curriculum. BD starts with
understanding the state standards that English Language Arts (ELA) teachers must employ in
their classrooms. For this curriculum, the specific ELA standards are 10.1.3.1, 10.1.6.1, and
10.2.6.2. These standards specifically focus on studying the Anishinaabe and Dakota Peoples,
creating personal narratives, and developing close reading skills of diverse texts. Next, the
curriculum looks at the specific end result, i.e. summative project, that students will be tasked
with completing; for the sake of this project, students will be completing a personal narrative.
The primary purpose of this project was to design an antiracist curriculum that employs personal

narrative writing and the analysis of short stories to answer the research question: How does one
implement antiracist curriculum in a classroom that emphasizes storytelling? After establishing
a need for an antiracist curriculum, I began crafting a curriculum that permits students to analyze
accessible short stories that demonstrate the Anishinaabe and Dakota values. The goal of this
curriculum is to allow students to reflect on their lives by analyzing diverse texts that coincide
with the Minnesota Department of Education ELA standards. This curriculum was designed to
be implemented in a 10th grade English classroom that has a strong emphasis on English learners
(ELs) with a level 2.5 or higher language proficiency as defined by World-Class Instructional
Design and Assessment (WIDA). In addition to the vast number of ELs, the classroom also has a
high range of students with individualized education programs (IEPs) or individuals with a 504
plan. Ideally, the purpose of this curriculum is to provide educators with an antiracist curriculum
that develops student skills surrounding the sharing of their personal narratives and the skills
necessary to analyze short stories.

Project with References
Lesson Plans
Unit Title:Personal Narrative Writing Viewed through Intersectionality and World Views
Subject: English 10
Teachers: Tanner Wright (English Language Arts Teacher) and co-teacher (EL teacher).
Duration: 25 instructional days (60-minutes)
Note: All photos are Creative Collections and free of copyright infringement.
Class: English 10 (co-taught)
Week 1: Introduction to Native American Short Stories.
State Standards Addressed:
10.1.2.1 Read independently and synthesize understanding from multiple texts in order to make meaning about a
topic, with guidance and support, and annotate learning.
10.1.3.1 Choose and read texts that address the purpose (e.g., personal interest, enjoyment, academic tasks),
representing perspectives and identities of historical and contemporary Dakota and Anishinaabe people, to
examine concepts, issues, or histories
10.1.4.3 Analyze how events, ideas and complex characters develop over the course of a text and advance the
plot, in a literary text.
10.1.6.1 Analyze how the author's, including Dakota and Anishinaabe authors, purpose, stated identities, biases,
and perspective shape the content and style of a text.
10.1.8.2 Analyze the impact of specific word choices, including word origins that allude to culture, time period,
or geography, in informational text.

OBJECTIVE(S)

Day 1

Day 2

Day 3

Day 4

Day 5

Students will
work toward
developing an
understanding
of Native
American short

Students will
be able to
(SWBAT)
assess their
knowledge and
skills based

SWBAT develop
close-reading skills
through multiple
readings of “How
Turtle Cracked His
Shell”

SWBAT develop
close-reading skills
through multiple
readings of
“Muskrat’s Tail.”

SWBAT
analyze short
stories using
close reading
strategies to
identify and

IGNITE

stories.

upon the unit
pre-assessment.

Activating
student
engagement
and interest in
the topic by
using a K-W-L
chart. The
purpose of this
chart is to help
students access
their prior
knowledge
about the
Indigenous
Peoples of the
United States,
specifically
Minnesota.

Do Now
Prompt:

After writing
their specific
“K” or
knowings, the
students will
pair-share with
each other the
things that they
already know
about this
topic.

CHUNK

For this lesson,
the teachers
will introduce
some basic
information
about the
trajectory of
the course.
This
information

Students will
turn and talk to
a partner about
the previous
day's learnings.
They will share
the “L” portion
of their K-W-L
from yesterday.

to support a
theme.
Activating student
engagement and
interest in the
lesson through a
journal prompt.
The journal prompt
pulls on a student's
personal
experience to
engage with the
lesson/story to
come.

Activating student
engagement and
interest in the
lesson through a
journal prompt.
The journal prompt
pulls on a student's
personal experience
to engage with the
lesson/story to
come.
“Jealousy can be a
dangerous feeling.
Tell about a time
you have witnessed
or experienced a
time of jealousy
being dangerous.”

This aims to
assist students
who may have
been absent
previously and
to help shift
students into
the frame of
mind to
complete the
pre-assessment
using a Native
American Short
Story.

Journal Writing:
“Sometimes it is
better to stay quiet
than to speak up.
When is a time you
spoke up and wish
you wouldn’t
have?”

For this lesson,
the teachers
will introduce
some
vocabulary
words for
students to
understand the
key
components of
the story.

Vocabulary for
story:

Vocabulary for
story:

Students will take
notes on the
highlighted
vocabulary words.
This new
information is used
to help guide
student’s

Students will take
notes on the
highlighted
vocabulary words.
This new
information is used
to help guide
student’s

Do Now
prompt:
Students will
enter class
and begin
working on
the Do Now
prompt. This
prompt is
geared
toward
activating
prior
experience
with the story.
Students will
respond to
two
comprehensiv
e questions
about the
short story
and then they
will begin
discussing the
story with
their peers.

For the chunk
portion,
teachers will
lead the class
in the new
process of
analyzing
short stories
by teaching
annotation
and

includes the
critical studies
of the
Indigenous
People. The
teacher
additionally has
video aids
about the
misconceptions
about
Indigenous
People through
a Vogue video
that interviews
Native
American
teenagers and
young adults
about common
misconceptions
.

Afterward, the
teachers and
the students
will read the
story together
in order to
ensure
comprehension
of the basic
plot of the story
.

CHEW

understanding of
the short story.

close-reading
s strategies.

After the
vocabulary, the
teachers shall lead
the first reading of
“How Turtle
Cracked His
Shell.”

After the
vocabulary, the
teachers shall lead
the first reading of
“Muskrat’s Tail.”

Teachers will
facilitate the
lesson by
leading the
students
through a
guided close
read using
highlighters
and other
forms of
notation.

Students will
complete a second
reading of the text
independently in
which they will
circle unfamiliar
vocabulary and the
vocab words
introduced by the

Students will
begin
annotating
and
highlighting
their short
stories under
the guided
questions/crit

For the chunk
portion, teachers
will lead the class
in the new process
of analyzing short
stories by teaching
annotation and
close-readings
strategies.
Teachers will
facilitate the lesson
by leading the
students through a
guided close read
using highlighters
and other forms of
notation.

After viewing
the video,
students will
work together
to discuss the
things that they
have learned
from the video
which may
have
contradicted
their previous
“K” statements.
After
discussion
about the
previous video,
the teacher will
direct students
to work in
small groups to
peruse a

understanding of
the short story.

Students will
complete a
second reading
of the story
independently
as they
complete a
pre-assessment
that will test

Students will
complete a second
reading of the text
independently in
which they will
circle unfamiliar
vocabulary and the
vocab words
introduced by the

REVIEW

Plans for
Differentiation

Accommodation

website with
information
about Native
American
culture and the
core elements
of Native
American short
stories which
we will be
studying.
Students will
work together
to complete
this assignment
and to finish
their K-W-L.

the students
knowledge of
character
development,
theme, and the
use of textual
evidence.

teachers.

As a closure
activity,
students will
whipshare a
new learning
that they have
identified after
today’s lesson.

As a wrap up to
this lesson, the
students will
complete their
pre-assessment
and turn it in.

Sentence
Frames for
Writing

Sentence
Frames for
Writing

Vocabulary

teachers.

eria provided
by the
teacher.
Afterward,
students will
have the
opportunity
to reflect on
the story and
how its theme
is relevant to
their lives
today.

Students have a
short
comprehension
quiz of the story as
their exit ticket for
today’s lesson
about “How Turtle
Cracked His
Shell.”

As a closure
activity, students
will discuss with
their peers about
what they think is
the lesson (theme)
of “Muskrat’s Tail”

Students have
a short
comprehensio
n quiz of the
story as their
exit ticket for
today’s lesson
about
“Muskrat’s
Tail.”

Sentence Frames
for Writing

Sentence Frames
for Writing

Sentence
Frames for
Writing

Vocabulary

Vocabulary

Annotated Notes

Annotated Notes

After completing
the initial vocab
highlights, students
will begin
annotating and
highlighting their
short stories under
the guided
questions/criteria
provided by the
teacher.
Afterward, students
will have the
opportunity to
reflect on the story
and how its theme
is relevant to their
lives today.

Vocabulary

Annotated
Notes

Annotated
Notes

In any videos
being used,
closed
captioning for
students with

In any videos
being used,
closed
captioning for
students with

Vocabulary
Annotated
Notes
In any videos being
used, closed
captioning for
students with
hearing and

In any videos being
used, closed
captioning for
students with
hearing and

In any videos
being used,
closed
captioning for
students with

s&
Modifications
(IEP/504)

hearing and
language
needs.

hearing and
language
needs.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

language needs.
Other
modifications as
deemed necessary
by IEP/504s are
applicable.

language needs.

hearing and
language
Other modifications needs.
as deemed
necessary by
Other
IEP/504s are
modifications
applicable.
as deemed
necessary by
IEP/504s are
applicable.

WEEK 2
Class: English 10 (EL Co-Taught)
Week 2: Native American Short Stories and Community Building
State Standards Addressed:
10.1.2.1 Read independently and synthesize understanding from multiple texts in order to make meaning about a
topic, with guidance and support, and annotate learning.
10.1.3.1 Choose and read texts that address the purpose (e.g., personal interest, enjoyment, academic tasks),
representing perspectives and identities of historical and contemporary Dakota and Anishinaabe people, to
examine concepts, issues, or histories
10.1.4.3 Analyze how events, ideas and complex characters develop over the course of a text and advance the
plot, in a literary text.
10.1.6.1 Analyze how the author's, including Dakota and Anishinaabe authors, purpose, stated identities, biases,
and perspective shape the content and style of a text.
10.1.8.2 Analyze the impact of specific word choices, including word origins that allude to culture, time period,
or geography, in informational text.

OBJECTIVE(S)

Day 1

Day 2

Day 3

Day 4

Day 5

SWBAT
develop
close-reading
skills through
multiple
readings of
“Rabbit and
Otter.”

SWBAT
analyze short
stories using
close reading
strategies to
identify
character
development
and to identify
a theme using
“Tamarack and
Chickadee”

SWBAT analyze
short stories using
close reading
strategies to
identify character
development and to
identify a theme
using “Our Foolish
Friend.”

Students will be
able to build a
stronger
community of
learners.

SWBAT reflect
on their
experience so
far this quarter
by completing
missing work
and extension
activities.

Activating
student
engagement
and interest in
the lesson

Activating
student
engagement
and interest in
the lesson

Activating student
engagement and
interest in the
lesson through a
journal prompt.

Students will be
able to
understand the
effects of
procrastination.
Students will
have ten minutes
of independent
reading time
today to ignite
our lesson.

Students will
have ten
minutes of
independent
reading time
today to ignite

IGNITE

through a
journal prompt.
The journal
prompt pulls on
a student's
personal
experience to
engage with the
lesson/story to
come.

through a
journal prompt.
The journal
prompt pulls on
a student's
personal
experience to
engage with the
lesson/story to
come.

Journal
Writing:
Journal 1: Do
you like to try
new things or
do you find
yourself afraid
to try new
things?

Journal
Writing:
Journal 1:
Sometimes
people need
kindness even
if they do not
deserve it.

The journal prompt
pulls on a student's
personal experience
to engage with the
lesson/story to
come.
Journal Prompt:
“Was there ever a
time you did
something and got
hurt because of it?
Describe what
happened and how
you felt about it.”

Students will
need to submit a
small reflection
of their writing
and what they
have enjoyed
about their book
so far.

our lesson.
Students will
need to submit
a small
reflection of
their writing
and what they
have enjoyed
about their
book so far.

For the chunk
portion of this
lesson, students
will help build
the classroom
culture and
community by
taking some time

For the chunk
portion,
teachers will
introduce the
journal
check-in
document.
This is the

Describe a time
when you
Journal 2: Tell
showed
about a time a
kindness to
friend tried to
someone who
play a trick on didn’t deserve
you but it didn’t it, or someone
turn out as they showed
wanted. ”
kindness to you
when you
didn’t deserve
it.
How did that
feel to either
give or receive
that kindness?

CHUNK

Vocabulary for
story:

Vocabulary for
story:

Vocabulary for
story:

Students will
take notes on
the highlighted
vocabulary
words. This

Students will
take notes on
the highlighted
vocabulary
words. This

Students will take
notes on the
highlighted
vocabulary words.
This new

CHEW

new
information is
used to help
guide student’s
understanding
of the short
story.

new
information is
used to help
guide student’s
understanding
of the short
story.

After the
vocabulary, the
teachers shall
lead the first
reading of
“Rabbit and
Otter.”

After the
vocabulary, the
teachers shall
lead the first
reading of
“Tamarack and
Chickadee”

Students will
complete a
second reading
of the text
independently
in which they
will circle
unfamiliar
vocabulary and
the vocab
words
introduced by
the teachers.
Additionally,

Students will
complete a
second reading
of the text
independently
in which they
will circle
unfamiliar
vocabulary and
the vocab
words
introduced by
the teachers.

information is used
to help guide
student’s
understanding of
the short story.
After the
vocabulary, the
teachers shall lead
the first reading of
“Our Foolish
Friend.”

Students will
complete a second
reading of the text
independently in
which they will
circle unfamiliar
vocabulary and the
vocab words
introduced by the
teachers.
Additionally,
students will
implement close

to reflect on the
identities present
in this room.
This is a key
tenet of an
antiracist
pedagogy by
reflecting and
recognizing the
intersectionality
of identities for
different learners.

document that
will allow
students to
reflect on their
grades,
journals, and
missing
assignments. It
will also
provide the
opportunity for
students to ask
questions about
Students will
how they may
raise their hand or improve their
stand up if they
grades.
identify with one
of the statements.
These statements
include racial,
ethnic, cultural,
interest, and other
types of identities
that are present in
the room. This
will prompt
students into
discussion and
recognition of
those identities in
the room.
For the chew
portion of this
lesson, students
will view a video
about
procrastination
and the effects
that it has on
people.
Afterwards,
students will have
group discussions
about what they
learned

Students will
complete the
journal
checklist and
ask questions
of their
teachers about
where to locate
the missing
assignments.
Additionally,
this time will
be used to start

REVIEW

students will
implement
close reading
strategies by
annotating the
character
changes from
the beginning
to the middle
and to the end
of the story.

Additionally,
students will
implement
close reading
strategies by
annotating the
character
changes from
the beginning
to the middle
and to the end
of the story.
They will also
decide on a
theme for the
story. This
activity will be
completed in
small groups
and/or if the
student chooses
individually.

reading strategies
throughout the
by annotating the
activity.
character changes
from the beginning
to the middle and to
the end of the story.
They will also
decide on a theme
for the story. This
activity will be
completed in small
groups and/or if the
student chooses
individually.

completing the
missing
assignments.

As a closure
activity,
students have a
5 point check
for
understanding
exit ticket to
complete on
Schoology.
This exit ticket
deciphers the
student’s
understanding
of character
development,
theme, and the
evidence to
support the
theme.

As a closure
activity,
students have a
5 point check
for
understanding
exit ticket to
complete on
Schoology.

As a closure
activity, students
have a 5 point
check for
understanding exit
ticket to complete
on Schoology.

Students must
check-in with
their teacher
and submit
their
independent
reading
reflection as an
exit ticket for
today.

This exit ticket
deciphers the
student’s
understanding
of character
development,
theme, and the
evidence to
support the
theme.

This exit ticket
deciphers the
student’s
understanding of
character
development,
theme, and the
evidence to support
the theme.

Students must
check-in with
their teacher and
submit their
independent
reading reflection
as an exit ticket
for today.

Sentence
Frames for
Writing
Plans for
Differentiation

Accommodation
s&
Modifications
(IEP/504)

Vocabulary

Sentence
Frames for
Writing

Sentence Frames
for Writing

Sentence Frames
for Writing

Vocabulary

Vocabulary

Annotated Notes

Annotated Notes

Vocabulary

Annotated
Notes

Annotated
Notes

In any videos
being used,
closed
captioning for
students with
hearing and
language
needs.

In any videos
being used,
closed
captioning for
students with
hearing and
language
needs.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

Sentence
Frames for
Writing
Vocabulary
Annotated
Notes

In any videos being
used, closed
captioning for
students with
hearing and
language needs.

In any videos
being used,
closed captioning
for students with
hearing and
language needs.

Other modifications
as deemed
necessary by
IEP/504s are
applicable.

Other
modifications as
deemed necessary
by IEP/504s are
applicable.

In any videos
being used,
closed
captioning for
students with
hearing and
language needs.
Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

WEEK 3
Class: English 10 (EL Co-Taught)
Week 3 of Unit Plan: Post-Assessment and Intro of Summative 2
State Standards Addressed:
10.1.2.1 Read independently and synthesize understanding from multiple texts in order to make meaning about a
topic, with guidance and support, and annotate learning.
10.1.3.1 Choose and read texts that address the purpose (e.g., personal interest, enjoyment, academic tasks),
representing perspectives and identities of historical and contemporary Dakota and Anishinaabe people, to examine
concepts, issues, or histories
10.1.4.3 Analyze how events, ideas and complex characters develop over the course of a text and advance the plot,
in a literary text.
10.1.6.1 Analyze how the author's, including Dakota and Anishinaabe authors, purpose, stated identities, biases,
and perspective shape the content and style of a text.
10.1.8.2 Analyze the impact of specific word choices, including word origins that allude to culture, time period, or
geography, in informational text.

OBJECTIVE(S)

IGNITE

Day 1

Day 2

Day 3

Day 4

Day 5

SWBAT
synthesize the
themes,
character
development,
and story
development by
crafting a one
pager
assignment.

SWBAT
analyze short
stories using
close reading
strategies to
identify
character
development
and to identify
a theme using
“How the
People Came.”

SWBAT analyze
short stories using
close reading
strategies to
identify character
development and
to identify a theme
using “”How the
People Came.”

SWBAT assess
their skills
surrounding tone,
dialogue, and
authorial choice
by analyzing the
short story,
“Cornhusker
Doll.”

SWBAT to
enhance the
classroom
community
through a series of
community
building
activities.

Students will start
the class with 10
minutes of
independent
reading. This
reading is their
choice novel

Students will
start the class
with 10 minutes
of independent
reading. This
reading is their
choice novel

Students will start
the class with 10
minutes of
independent
reading. This
reading is their
choice novel

Students will
spend ten
minutes
working
together with a
partner to
review their

Think-Pair
Share
When was the
last time you

CHUNK

annotations for
each of the
short stories that
the students
have studied the
previous weeks.
The purpose of
this is to access
prior knowledge
and to
refamiliarize
students with
the content that
they will be
working with
today in class.

were curious
about
something?

Students will be
broken into
small groups to
work on a one
pager
assignment as a
group. Each
group will be
assigned a
single story that
we have studied
in the past. For
this one pager,
students will
need to provide
the summary of
the story, a
visual
representation
of the animal
who is the main
character of the
story, quotes
and description
of how the
character
changes

Vocabulary for
story:

Did your
curiosity get
you into
trouble?

Students will
take notes on
the highlighted
vocabulary
words. This
new
information is
used to help
guide student’s
understanding
of the short
story.
After the
vocabulary, the
teachers shall
lead the first
reading of
“How the
People Came.”

which is a high
interest text. One
of the main goals
of this independent
reading is to foster
a love for reading.

which is a high
interest text. One
of the main goals
of this
independent
reading is to
foster a love for
reading.

Students will
re-read the story
“How the People
Came” and
complete the
post-assessment
summative. This
operates as a sort
of test so the room
should be focused
and quiet for this
assessment.

Teacher will
preface the new
story and new
skills with a
T-P-S:
Do you know
anyone who is
self-centered?
Is this a good
thing or a bad
thing? Why?)

which is a high
interest text. One
of the main goals
of this
independent
reading is to
foster a love for
reading.

For this lesson,
the teacher will
emphasize the
classroom culture
and improve
interpersonal
relationships
between students.
The goal is to
participate in a
few different
The teacher will
activities to get
lead the students students talking to
through their first other students.
reading of “The
These are going to
Cornhusk Doll.” be fun quirky
This includes the questions that are
necessary
generally used as
vocabulary to
icebreakers.
increase student
comprehension.
Additionally, the
students will
For this lesson,
complete some
students will be
fun Kahoots about
completing a
the classroom,
pre-assessment
school, and

throughout the
story, and they
must include the
theme of the
story with text
evidence to
support it.

CHEW

Students will
complete the
one pager in
small groups.
They will have
a good chunk of
the class period
to do this.
Students will
self-designate
roles in their
group.
Facilitator
Writer
Time-Keeper
Drawer
Evidence
Checkers

Students will
complete a
second reading
of the text
independently
in which they
will circle
unfamiliar
vocabulary and
the vocab
words
introduced by
the teachers.
Additionally,
students will
implement
close reading
strategies by
annotating the
character
changes from
the beginning
to the middle
and to the end
of the story.
They will also
decide on a
theme for the
story. This
activity will be

Students will
re-read the story
“How the People
Came” and
complete the
post-assessment
summative. This
operates as a sort
of test so the room
should be focused
and quiet for this
assessment.
Once all students
are completed,
there is a video
attached to the
story about the
previous day’s
T-P-S.

for the new
concepts that we
will be studying
through the
Native American
short stories.
Specifically,
students will be
assessed on their
knowledge and
skills dealing
with authorial
choice, tone, and
dialogue.

general pop
culture. The main
purpose of this
lesson is to foster
stronger
relationships
between students
and to celebrate
the
accomplishments
from this year so
far while heading
into a long
weekend.

Students will
complete the
pre-assessment
using the story,
“Cornhusker
Doll.” This
pre-assessment
will inform the
instruction for
the next couple
weeks so myself
and my
co-teacher can
best differentiate
and best instruct
our students on
authorial choice,
dialogue, and
tone.

Students will
complete the
pre-assessment if
they have not
done so.
Additionally,
students will
partake in a series
of community
building activities
including Kahoots
and small group
discussions about
random quirky
icebreaker
prompts.middle
and to the end of
the story.

completed in
small groups
and/or if the
student chooses
individually.
This activity is
aimed to
prepare
students for
their
post-assessmen
t.

REVIEW

Plans for
Differentiation

As a closure
activity,
students will
informally
present their
information and
components of
their one pager
to the entire
class. The goal
is to help
students
develop their
communication
skills for this
section of the
lesson.

As a closure
activity,
students have a
check for
understanding
exit ticket to
complete.

Sentence
Frames for
Writing

Sentence
Frames for
Writing

Vocabulary
Annotated
Notes

In any videos
being used,
closed
captioning for
Accommodation students with

Students will turn
in their
post-assessments.

Students will
continue
completing the
pre-assessment
until the end of
class.

As a closure
activity, students
will state one
goal/one activity
that they are
looking forward
to over the MEA
weekend.

Sentence Frames
for Writing

Sentence Frames
for Writing

Sentence Frames
for Writing

Vocabulary

Vocabulary

Vocabulary

Annotated Notes

Annotated Notes

Annotated Notes

In any videos
being used, closed
captioning for
students with
hearing and

In any videos
being used,
closed captioning
for students with
hearing and

In any videos
being used, closed
captioning for
students with
hearing and

This exit ticket
deciphers the
student’s
understanding
of character
development,
theme, and the
evidence to
support the
theme.

Vocabulary
Annotated
Notes
In any videos
being used,
closed
captioning for
students with

s&
Modifications
(IEP/504)

hearing and
language needs.
Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

hearing and
language
needs.
Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

language needs.

language needs.

language needs.

Other
modifications as
deemed necessary
by IEP/504s are
applicable.

Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

Other
modifications as
deemed necessary
by IEP/504s are
applicable.

WEEK 4
Class: English 10 (EL Co-Taught)
Week 4. Tone, Dialogue, and Author’s Choice
State Standards Addressed:
10.1.2.1 Read independently and synthesize understanding from multiple texts in order to make meaning about a
topic, with guidance and support, and annotate learning.
10.1.3.1 Choose and read texts that address the purpose (e.g., personal interest, enjoyment, academic tasks),
representing perspectives and identities of historical and contemporary Dakota and Anishinaabe people, to
examine concepts, issues, or histories
10.1.4.3 Analyze how events, ideas and complex characters develop over the course of a text and advance the plot,
in a literary text.
10.1.6.1 Analyze how the author's, including Dakota and Anishinaabe authors, purpose, stated identities, biases,
and perspective shape the content and style of a text.
10.1.8.2 Analyze the impact of specific word choices, including word origins that allude to culture, time period, or
geography, in informational text.

OBJECTIVE(S)

IGNITE

Day 1

Day 2

Day 3

Day 4

Day 5

SWBAT analyze
a short story for
tone, dialogue,
and author’s
choice.

SWBAT analyze
a short story for
tone, dialogue,
and author’s
choice.

SWBAT to
identify a short
story for tone,
dialogue, and
author’s choice by
making inferences
about a given text.

SWBAT
analyze a
specific short
story and
present their
findings by
completing a
jigsaw activity
in small groups.

SWBAT
complete a
post-assessme
nt for tone,
dialogue, and
author’s
choice.

Announcements
for class as well
as check-in with
the students
about their
weekends/where
they are today.
This is more of
an informal

Students will
take five
minutes to start
the class by
sharing their
notes with their
peers who may
have been
absent.

Students will start
the class with 10
minutes of
independent
reading. This
reading is their
choice novel
which is a high
interest text. One

Students will
write/brainstor
m the journal
prompt to help
students “think”
before
pair-sharing.

Students will
start the class
with 10
minutes of
independent
reading. This
reading is
their choice
novel which

As a “do now,”

process if
students wish to
share things with
each other/with
teachers.
Students will
start the class
with 10 minutes
of independent
reading. This
reading is their
choice novel
which is a high
interest text.
One of the main
goals of this
independent
reading is to
foster a love for
reading.

CHUNK

Teachers will
introduce the
vocabulary
concepts of
‘tone,’ ‘author’s
craft,’ ‘dialogue,’
and ‘mood.’
Through this
lesson, the
teachers will lead
the students
through a guided
notes section.
The guided notes
will help students
actively engage
with the content
and examples to
better understand
the material.
This helps
prepare the
students for

Additionally,
students will
familiarize
themselves with
the necessary
vocabulary for
analyzing the
story to come.

of the main goals
of this
independent
reading is to foster
a love for reading.

students will
write their
thoughts on a
piece of paper
in response to
“Have you ever
lost something
that was
important to
you? How did
that experience
make you
feel?”

Teachers will
review the
vocabulary
concepts of tone,
author’s craft,
dialogue, and
mood.

Before reading,
the teachers will
provide the
necessary
vocabulary for
students to
understand the
story from a basic
comprehensive
standpoint.

Teachers will
introduce and
read the new
short story to
the students
including the
different
vocabulary
needed to
analyze it.

Additionally,
teachers will
read the short
story aloud for
students as they
will be
analyzing it in
small groups.
There will be
vocabulary
development
attached to the
story as well in
which the
students

is a high
interest text.
One of the
main goals of
this
independent
reading is to
foster a love
for reading.

Teachers will
introduce the
new story:
“The Coin.”
We will begin
the necessary
vocabulary
for
comprehendin
g the story.
Afterward,
Students and
the teachers
teachers will read Think-Pair-Shar and students
the story “Thunder e
will read the
Boy” together.
Have you ever
story together
This story lends
lost something
in class. This
itself well to
that was
will provide
dealing with tone, important to
the time for
author’s choice,
you?
student’s to
and dialogue.
ask questions
How did that
about the
make you feel? components
of the story

analyzing a
specific story for
the different
vocabulary
words.

articulate which
words may be
confusing and
the teachers will
provide
definitions of
each word.

What did you
and the
do to get it back different parts
(if it was
of the story.
found)?
Guided
Practice:
Teacher will
help lead
students
through the
examples of
tone/mood by
analyzing
dialogue and
author’s choice
in a text.

CHEW

Students will
work in small
groups, pairs, or
independently
based upon the
desires of the
students for
working with the
story. Students
will analyze the
short story by
looking for
words that inkle
toward a specific
tone and mood.
The goal for the
students is to
come up with a
tone for a given
short story that
has a proper
adjective to
describe it.
Students will
need to
incorporate

Students will
complete a short
story analysis.
They will be
working together
in small groups
to analyze
specific passages
of a story to
identify tone,
mood, author’s
craft, and
dialogue. These
important
concepts will
help students
understand their
assignments for
the future days
and ultimately
the summative
assessment.
Students will
need to
incorporate
textual evidence

Students will work
together to
identify the mood
and tone of the
story by analyzing
the dialogue and
different word
choice/punctuatio
n.

Additionally,
the teachers
will put
students in
intentional
groups for this
activity.
Student’s
activity
instructions
below:

Students will be
provided a
worksheet to work
on this analysis of DIRECTIONS
:
the story.
Number off into
groups of 4
Decide which
partner will be
A, B, C and D
Make sure
everyone
understands
their task/job
Reread the

After reading
the story,
students will
be completing
a
post-assessme
nt summative
that deals
with the
components
of study for
the past week
using the
story, “The
Coin.”

textual evidence
in order to
demonstrate the
support for their
selected tone.

in order to
demonstrate the
support for their
selected tone.

story
Highlight,
underline, make
annotations to
complete your
part
TASKS/JOBS:
Partner A:
Highlight
words that
convey (show)
tone.
Partner B: Tell
us what the
story is about.
Partner C:
Choose
something ONE
character says
& describe the
tone of how
they say it.
Partner D:
Identify a
cultural
lesson/theme
that the author
shows in this
story.

REVIEW

As a closure
activity, students
will need to
share out their
tone that they
identified in the
short story.

Students will
submit their
group work as
an exit ticket.

Students will have
an exit ticket on
Schoology to
complete for the
comprehension of
the short story.

Students will
share their
findings as a
whole class
from their
group via a
whipshare.
One word that
they picked up
about the tone
of the story.

Students will
be completing
their
summative
post-assessme
nt to wrap up
this lesson.

Plans for
Differentiation

Accommodatio
ns &
Modifications
(IEP/504)

Sentence Frames
for Writing

Sentence Frames Sentence Frames
for Writing
for Writing

Vocabulary

Vocabulary

Vocabulary

Annotated Notes

Annotated Notes

Annotated Notes

In any videos
being used,
closed captioning
for students with
hearing and
language needs.
Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

In any videos
being used,
closed
captioning for
students with
hearing and
language needs.
Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

In any videos
being used, closed
captioning for
students with
hearing and
language needs.
Other
modifications as
deemed necessary
by IEP/504s are
applicable.

Sentence
Frames for
Writing

Sentence
Frames for
Writing

Vocabulary

Vocabulary

Annotated
Notes

Annotated
Notes

In any videos
being used,
closed
captioning for
students with
hearing and
language needs.

In any videos
being used,
closed
captioning for
students with
hearing and
language
needs.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

WEEK 5
Class: English 10 (EL Co-Taught)
Week 5 of Unit: Introducing Final Summative - Narrative Development
Weekly Focus State Standard(s):
10.1.2.1 Read independently and synthesize understanding from multiple texts in order to make meaning about a
topic, with guidance and support, and annotate learning.
10.1.3.1 Choose and read texts that address the purpose (e.g., personal interest, enjoyment, academic tasks),
representing perspectives and identities of historical and contemporary Dakota and Anishinaabe people, to
examine concepts, issues, or histories
10.1.4.3 Analyze how events, ideas and complex characters develop over the course of a text and advance the plot,
in a literary text.
10.1.6.1 Analyze how the author's, including Dakota and Anishinaabe authors, purpose, stated identities, biases,
and perspective shape the content and style of a text.
10.1.8.2 Analyze the impact of specific word choices, including word origins that allude to culture, time period, or
geography, in informational text.
Day 1

Day 2

Day 3

Day 4

Day 5

SWBAT brainstorm
the components for
their summative
narrative.

SWBAT to craft
their statement of
intent for their
story.

SWBAT
continue working
on their
narratives.

SWBAT
continue
working on their
narratives.

SWBAT
record their
stories on
Flipgrid.

Announcements for
class as well as
check-in with the
students about their
weekends/where
they are today.
This is more of an
informal process if
students wish to
share things with
each other/with
teachers.

Students will
spend 5 minutes
discussing their
ideas for their
story with a
partner. The
partners will
offer feedback
for the short
stories that are
being created.

Students will
spend 5 minutes
discussing their
ideas for their
story with a
partner. The
partners will
offer feedback
for the short
stories that are
being created.

Students will
jump into their
story
development
from the get go.
If students are
ready, they can
transition into
the storytelling
component of
this summative.

For the Do
Now prompt:
students will
log into
Flipgrid upon
arriving to
class. They
will begin to
prepare to
record their
stories.

OBJECTIVE(S)

IGNITE

Teachers will
introduce the final
summative for this
unit.
CHUNK

Teachers will lead
the instruction and
provide the
necessary
organizers and
examples for
students to
complete the
summative. This
portion is review as
we have previously
worked on the
different
components and
skills needed to
craft a story.
Task:
You will prepare an
original narrative to
tell your
classmates. Your
story should teach
a lesson that
reflects your
community’s
values.
After writing your
story, you will
record and share
their stories using
FlipGrid. Your
recordings must
include visual aids
such as pictures or
objects.
You will submit a

For this class,
teachers will
present examples
of Statement of
Intents for the
students to
observe.
Additionally,
teachers will
present an
example of the
story that the
students will
create using
Flipgrid. The
specific video is
Earth on Turtle’s
Back. This video
demonstrates all
the elements of a
story that
students will
need to include in
a fun visual
presentation.
They will be
completing this
style of
storytelling
through Flipgrid.

Teachers will
fully introduce
Flipgrid with its
features and the
different
components that
they will need to
submit their
flipgrid.

Teachers will
fully introduce
Flipgrid with its
features and the
different
components that
they will need
to submit their
Flipgrid.

There is a video
to show the
different features
of Flipgrid.

There is a video
to show the
different
features of
Flipgrid.
Additionally,
the teachers will
provide the
materials
necessary for
students to
create elements
for their
Flipgrid. For
example, they
can have
drawings or
different
figurines to help
tell their story
over Flipgrid.

Teacher will
present the
exemplars for
the Flipgrid
as a reminder.
The teacher
will continue
to move
around the
classroom to
help students
construct their
Flipgrid and
to finish their
assignment.

narrative
brainstorm (9.1)
and statement of
intent (9.2) that
explains how the
story you chose
influences and
reflects the value
system of your
community.
To prepare to write
this story, you may
wish to interview
your parents or
grandparents about
important stories
they have heard
that have been
passed down over
the generations.

CHEW

Students will work
on their brainstorm
graphic organizer
for today and
tomorrow. This is
the basis for
crafting their
stories. These
specific stories will
discuss important
community values
of the students and
how it impacts their
lives.

Students will
begin crafting
their stories in
written format
using the graphic
organizer
provided. They
will use this to
create their
Flipgrid story.

Students will
continue to work
on their short
stories with the
written portions
due tomorrow.

Students will
continue to
work on their
short stories
with the written
portions.

During this work
time, students
will be
conferencing and
working with the
teacher to better
develop their
stories and to get
their questions
answered.

During this
work time,
students will be
conferencing
and working
with the teacher
to better
develop their
stories and to
get their
questions
answered.

Students will
complete the
Flipgrid of
their stories.
This will be
the final oral
component of
the
storytelling
process.

REVIEW

Plans for
Differentiation

As a closure, the
students will
whipshare one
theme/idea that
they are thinking
about incorporating
into their story.

Students will
share with a
fellow classmate
the topic/theme
of their story.

The Review
components will
be completed
individually with
each student
during the one on
one conferences
throughout the
class.

The Review
components will
be completed
individually
with each
student during
the one on one
conferences
throughout the
class.

Students will
write a small
reflection
about the unit
and the
storytelling
components.
This includes
their favorite
part and the
challenges
that they
faced
throughout
the project.

Sentence Frames
for Writing

Sentence Frames
for Writing

Sentence Frames
for Writing

Sentence
Frames for
Writing

Sentence
Frames for
Writing

Vocabulary

Vocabulary

Vocabulary
Vocabulary

Vocabulary

Annotated
Notes

Annotated
Notes

Closed
Captioning for
students with
hearing and
language needs.
Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

Closed
Captioning
for students
with hearing
and language
needs.
Other
modifications
as deemed
necessary by
IEP/504s are
applicable.

Annotated Notes

Closed Captioning
for students with
hearing and
language needs.

Accommodation
s&
Modifications
(IEP/504)

Other
modifications as
deemed necessary
by IEP/504s are
applicable.

Annotated Notes

Annotated Notes

Closed
Captioning for
students with
hearing and
language needs.

Closed
Captioning for
students with
hearing and
language needs.

Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

Other
modifications as
deemed
necessary by
IEP/504s are
applicable.

Individual Lesson Materials
Week 1 Day 1 Materials
KWL Worksheet
Topic:_______________________________

Name:________________________

Know

Wonder

Learned

What I know

What I’m still wondering

What I learned

Week 1 Day 2 Materials
TEXT: “When Beaver Was Very Great”
transcribed from When Beaver Was Very Great by Anne Dunn
It happened in the long, long ago that Beaver was very great. He walked upright and
stood as tall as the tallest man. Furthermore, Beaver was highly intelligent and deeply spiritual.
Beaver had the ability to improve is environment and make it more hospitable for many
other animals, too.
Beaver established communities of families that worked together to build great earthen
lodges. The lodges were so well constructed that Beaver did not have to gather wood for fires to
heat the lodges.
Beaver did not have to make robes or clothing of any kind because they were blessed
with fur-covered bodies.
Beaver had wonderful long sharp teeth which allowed them to fell large trees with ease.
Beaver often cut trees for their human neighbors… whom Beaver had grown to pity. In
exchange, Beaver asked only for the tender bark and twigs to store for winter food.
During warm weather, Beaver probed the bottom of lakes and rivers for roots and
relished many kinds of greens.
Beaver made long canals and built fine roads throughout their territory which made
transport and travel easier. They shared the canals and roadways with their neighbors.
The Anishinabe learned many good things by observing Beaver.
Beaver bathed several times a day. Soon, people adopted these habits of cleanliness and
good grooming practices.
Beaver were excellent parents and raised respectful, industrious children. So the
Anishinabe imitated Beaver’s parenting skills.
Beaver worked hard to accomplish good deeds that would benefit the entire community.
They did not quarrel and fight among themselves and did not make enemies of their neighbors.
They experienced no jealousy when others excelled.
Therefore, as time went on… Beaver prospered more than people.

So a delegation of men went to Creator and reminded him that he had promised that they
would be the greatest of all created beings. Then they pointed out that Beaver had surpassed
people in many things.
The people demanded that Creator do something to restore their original role and reduce
the status and power of Beaver.
Creator said, “If people need an advantage over Beaver in order to surpass him, I will
limit Beaver’s stature and cause him to desire to live only in and on the water.”
The delegates were satisfied and returned to their lodges.
Beaver did not diminish all at once, but each generation became smaller than the one
before, and after many years they have become the beaver we know today.
But Creator allowed Beaver to retain all of their previous skills. They are still intelligent,
industrious, and generous. They still work together to modify their habitat and build secure
lodges which they share with extended families.
They are still affectionate, considerate, and kind. They do not fight and quarrel among
themselves and have only a few enemies.
Beaver’s greatest enemy is Man. Man… who learned so many things from our little
brother, but failed to learn the important lesson of building inclusive communities.
Because of Beaver’s character and former greatness, the Anishinabe believe that they are
still worthy of great respect. Therefore, it is dishonorable to allow a dog to eat Beaver flesh, for
the dog has never been as great as Beaver… nor can it ever be.

Pre-Assessment Document
ELA 10 Q1 Pre-Assessment 1: Literary Analysis Response (When Beaver was Very Great).
Name:_________________________________________ Period:_______________
Re-Read “When Beaver was Very Great”
Question 1
Using the sentence starters below, track a character’s development throughout the text. Use
evidence from the text to support your ideas. Use specific examples and direct quotes to explain
your thinking.
In the beginning of the text, Beaver seems…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
I know this because…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
By the end of the text, Beaver seems…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
I know this because…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Question 2
Which of the following statements best reflects a theme of this story? Circle the best answer.
a. It is important to work together to build inclusive communities.
b. Dogs will never be as great as beavers.
c. Those who become too great might start to decrease in size.
d. People should follow Beaver’s example by living in the water.

Question 3
Now REWRITE the central theme (your answer to the previous question) in your own
words:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
Question 4:
Provide three direct quotations from different parts of the text that support your chosen theme:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
______________________________________________________________________________
____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Question 5:
Look back at your answer to question #1
Identify something Beaver does that helps get across the theme you identified.
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Week 1 Day 3 Materials
“How Turtle Cracked his Shell”
Transcribed from When Beaver Was Very Great by Anne Dunn

It happened one day in the long ago, as the aspen leaves were falling all around and the
birds were preparing to fly south, that Turtle asked, “Why do you go away? Why can’t you stay
here with me?”
“Soon the winter spirits will return to this land,” said Robin.
“They bring cold and snow,” said Bluebird.
“With plenty of food,” hummed Hummingbird.
Turtle, who was always interested in good food, said, “I want to go, too.”
“Can you fly?” laughed Robin.
“Of course not,” snapped Turtle.
“Well, it’s a long walk,” Bluebird twittered.
“Surely you can help me,” begged Turtle. “If you wanted to take me with you… you
would find a way!”
The birds talked it over.
Then Robin asked, “Can you hold a stick in your mouth?”
“I certainly can,” boasted Turtle. “When I get something in my mouth, I never let it go.”
Then Robin asked Blackbird and Crow if they would carry Turtle on a stick so he could
go south with them.
“Very well,” they replied.

So Turtle picked up the stick with his mouth. Blackbird and Crow took the ends in their
claws and carried Turtle up into the sky.
Oh, it was so exciting! Turtle had never seen so many wonderful things before. He
wanted to know everything. He wanted to know where they were. He wanted to know how far
they had traveled. He wanted to know when they would arrive in the south.
Finally, he opened his mouth to ask his questions and… he fell off the stick! He tumbled
end over end all the way down to the earth.
When he hit the ground, his smooth polished shell cracked but it didn’t break off. He
looked up but the birds were too far away to call. Then he felt his shell shifting in a loose and
terrible manner, and he suddenly lost interest in going south.
Turtle was glad to be alive, but he felt a little sick. So he found a small lake and swam to
the bottom where he buried himself in the mud and went to sleep.
Today, Turtle still sleeps through the winter and carries a cracked shell.
The Lakota people often point to Turtle and tell their children to learn from his example.
They tell their children, “sometimes it is best if you keep your mouth shut.”

Check for Understanding
1. At the beginning of the story, Turtle seems
a. Slightly angry the birds are abandoning him.
b. Slightly happy that the birds will finally leave him alone.
c. Slightly hungry because he hasn’t eaten in days.
d. Slightly sad because the birds are leaving and he wants to go with them.
2. In the middle of the story, Turtle seems
a. Afraid because he is flying for the first time
b. Ashamed because he has to depend on the birds to carry him
c. Excited because he is seeing many new things
d. Irritated because he has to bite a stick
3. At the end of the story, Turtle probably
a. Regrets having opened his mouth and cracked his shell
b. Feels grateful to be alive
c. Is ready for a rest after his frightening experience
d. All of the above
4. Which of the following proverbs (wise sayings) best reflects a theme of this story?
a. “A penny saved is a penny earned”
b. “Even fools are thought wife if they keep their mouths shut.”
c. “Practice makes perfect.”
d. “Slow and steady wins the race”
5. Which of the following quotations does NOT support the theme?
a. “Finally he opened his mouth to ask questions , and… he fell off the stick!”
b. “I certainly can,” Turtle boasted. “When I get something in my mouth, I never let
it go.”
c. “If you wanted to take me with you.. You would find a way!”
d. “They tell their children, ‘Sometimes it is best if you keep your mouth shut.’”

Week 1 Day 4 Materials
“Muskrat’s Tail”
Transcribed from When Beaver Was Very Great by Anne Dunn

In the days of long ago, Muskrat had a long, bushy tail. He was so proud of his tail that
he combed it every morning and brushed it every night. He even made up songs about it, which
he sang grandly as he groomed his beautiful tail.
Now Rabbit, who had a very little tail, was jealous of Muskrat and decided to play a trick
on him.
It was Rabbit’s duty to invite all the animals to an important celebration. So he went to
Muskrat’s house to talk with him about the great event.
“Will you come to the dance?” Rabbit asked.
“Yes,” Muskrat answered, “I certainly will go to the dance if I can sit in a place of honor
where everyone can admire my wonderful tail.”
Rabbit said, “I will be happy to arrange it. I will also send two elder mice to your home
the night before the event. They will wash and brush your tail until it shines. Then they will wrap
it in sweet-grass to keep it clean. Not only will your tail be wonderful to see, but it will be a joy
to smell.”
This pleased Muskrat very much and he spent the rest of the day composing a new song
about his lovely tail. He planned to sing and dance at the celebration.
Then Rabbit went to the home of the two old mice.
“It will be your job to groom Muskrat’s tail for the dance,” he told them. “You will go to
his house the night before the event. You will wash and brush his tail. Then you will rub him

between the eyes until he falls asleep. While he is sleeping, you will chew all the hair off his tail
with your sharp teeth. Then wrap the tail in long blades of sweet-grass.”
So the mice went to Muskrat’s house and did as Rabbit had told them. The next day,
Muskrat went to the dance. He took his place of honor and began to sing his tail-song.
Carefully he danced, loosening the sweet-grass wrap with each step. Muskrat was deeply
satisfied and closed his eyes in ecstasy. When all the grass had dropped off his tail, he danced
more proudly. He moved around the circle holding his tail up for all to see.
Everyone shouted, “Look at Muskrat’s tail!”
Muskrat was pleased. He danced around the circle again, holding his tail higher.
Suddenly everyone was laughing! Muskrat opened his eyes to see what was so funny. He
saw that they were laughing at him!
He looked up at his beautiful tial… there was no hair on it! It was a black ugly rope of
flesh. Muskrat was so ashamed that he ran away and hid himself in the river.
Now, Muskrat and his grandchildren still hide in the river. But sometimes…when the
moon shines softly on the water, Muskrat comes up out of the river to sit on a little hump of mud.
Then, alone in the night, he sings…sad, quiet little songs about the beautiful tail that was lost.
Lost… because of Muskrat pride… and Rabbit jealousy.

Week 1 Day 5 Materials

Muskrat’s Tail Check for Understanding
1. At the beginning of the story, Muskrat seems
a. Annoyed because Rabbit is bothering him
b. Excited because of the upcoming dance
c. Jealous because Rabbit has better fur
d. Vain because he wants everyone to admire his tail
2. In the middle of the story, Muskrat’s mood changes from
a. Angry to happy
b. Depressed to excited
c. Proud to embarrassed
d. Proud to annoyed
3. At the end of the story, Muskrat seems
a. Angry with Rabbit for what he has done
b. Annoyed with his grandchildren for singing
c. Mournful because of the loss of his tail
d. Satisfied with his appearance
4. Which of the following statements best reflects a theme of this story?
a. Those who are proud will be humbled
b. Love conquers all
c. Jealousy destroys strong friendships
d. Friends can never be trusted
5. Which of the following does NOT support the theme
a. “He was so proud of his tail that he combed it every morning and brushed it every
night” (Dunn 75)
b. “Now Rabbit, who had a very little tail, was jealous of Muskrat and decided to
play a trick on him” (Dunn 75)
c. “‘I will certainly go to the dance if I can sit in a place of honor where everyone
can admire my wonderful tail’” (Dunn 75)
d. “Suddenly everyone was laughing!... He saw that they were laughing at him!...
Muskrat was so ashamed…” (Dunn 77)

Week 2 Day 1 Materials
“Rabbit and Otter”
Transcribed from When Beaver Was Very Great by Anne Dunn

One day Rabbit went to visit his very good friend Otter.
“Otter,” said Rabbit, “let us go camping down by the river.”
“But,” Otter worried, “I’ve never been anywhere. I might get lost! Furthermore, I’ve
never even seen the river. I can’t swim. I might drown!”
“Come on,” Rabbit persuaded. “I’ve been everywhere. You won’t get lost if you follow
me. And you don’t have to swim, if you don’t want to.”
So Otter agreed to go with Rabbit. When they reached the river they set up their camp.
After they’d eaten, Rabbit said, “Let’s play a game.”
“No,” Otter replied. “I don’t play games.”
“Well,” Rabbit suggested, “should we dance?”
“I don’t dance, either,” said Otter.
“Well,” Rabbit wanted to know, “what do you do for fun>”
“Oh,” whined Otter, “I don’t have any fun.”
“Of course not,” snapped Rabbit, “you don’t even try!”
Now Rabbit had always been a bit jealous of Otter because he had such a fine coat. So he
decided to have his own kind of fun… at Otter’s expense.
“I’ll have fun… even if he doesn’t,” Rabbit chuckled to himself.
“Otter,” he whispered, “do you know where we are?”
“You know I don’t,” Otter replied.

“Well,” Rabbit began, “this is called ‘where fire falls from the sky.’ It has been said thato
n cool, starry nights… like this is… when the wind sighs gently through the pines… as it’s doing
now… and the water flows south… as you see it is flowing at this time… it might happen on
such a night that the fire of legend will fall.”
“Well,” cried Otter, “I want to go home!”
“But,” Rabbit quickly continued, “we will sleep close to the river. If fire falls, I’ll warn
you… then you jump into the river so you won’t get any holes in your beautiful coat.”
So Otter and Rabbit lay down close to the water. When Rabbit was sure that Otter was
sleeping, he took a piece of bark and, with it, scooped up the coals from the fire. He tossed them
up into the air and screamed, “The fire is falling!”
Otter moved like lightening and hit the water as the glowing coals came down. Then,
before he knew what had happened… he was swimming!
From that day to this, Otter chooses to live close to the water. He often praises his good
friend Rabbit.
“Yes,” Otter likes to say, “it was Rabbit who taught me to appreciate the pleasures of life.
Didn’t he take me camping? Didn’t he teach me to swim? Surely no one ever had a friend as kind
as he.”
Rabbit is greatly annoyed by such gracious praise but Otter doesn’t seem to notice.
Now, Otter has more fun than Rabbit, and when you see Otter sitting quietly on the river
bank or swimming along on his back, you will notice that he always smiles a little.
Do you suppose Otter has had the last laugh after all?

“Rabbit and Otter” Check for Understanding
1. At the beginning of the story, Otter seems
a. Excited because his friend wants to do things with him
b. Bored because he has nothing to do
c. Nervous because of a lack of experience
d. Sad because his best friend drowned
2. In the middle of the story, Otter seems
a. Jealous because Rabbit has all the fun
b. Angry because Rabbit has played a joke on him
c. Excited because he gets to sleep near the river
d. Scared because he believes fire might fall from the sky
3. By the end of the story, Otter seems
a. Sad because Rabbit can’t swim
b. Bored because Rabbit won’t play with him
c. Mean because he is laughing at Rabbit
d. Happy because he enjoys playing in the water
4. Which of the following statements best reflects a theme of this story?
a. Don’t play jokes on others
b. Those who lie will lose friends
c. It is important to be cautious
d. Friends can help us better enjoy the pleasures of life.
5. Which of the following direct quotations supports the theme
a. “Yes,” Otter likes to say, “it was Rabbit who taught me to appreciate the pleasures
of life.”
b. He tossed them up into the air and screamed, “the fire is falling!”
c. “No,” Otter replied. “I don’t play games.”
d. “Well,” cried Otter, “I want to go home.”

Week 2 Day 2 Materials
“Tamarack and Chickadee”
Transcribed from When Beaver Was Very Great by Anne Dunn

It happened in the long ago that Tamarack was evergreen, like the red pine. The Ojibwe
say its beautiful, green, cone-shaped form graced the woodlands all through the long winter.
One day during a terrible storm, Chickadee was injured. He was nearly dead from cold.
The little bird struggled through the blowing snow until he stood at the foot of the tall Tamarack.
“Please drop some of your lower branches to shelter me from the storm,” Chickadee
cried. “Oh, that I might live!”
“I should say not,” Tamarack quickly replied. “I did not grow beautiful green branches to
break them off for you. I’m sorry, but I prefer to keep my fine form.”
So Chickadee pulled his small battered body to the root of the tall Red Pine.
“Please drop some of your lower branches to shelter me from the storm,” Chickadee
cried. “Oh, that I might live!”
Red Pine pitied Chickadee and quickly dropped enough branches to shelter the little bird.
Now, Great Spirit saw what had happened and said to Red Pine, “From this day you will
always drop your lower branches to remind others that you paid a high price so a small bird
could live.”
When Tamarack heard this, he was glad he had not dropped any of his branches.
“Now,” he thought, “I will keep my fine form.”
“Yes, Tamarack,” Great Spirit said, “you will keep your fine form. But from this day,
your needles will begin to turn brown, then they will fall off. Soon you will die and be forgotten.

Tamarack wept. “The punishment is too harsh,” he cried.
Chickadee had crept out from under the red-pine branches lying on the snow. He pitied
Tamarack.
“Oh, Great Spirit,” Chickadee prayed. “Please don’t let Tamarack die and be forgotten.”
“Very well,” Great Spirit said to Chickadee.
Then turning to Tamarack, Great Spirit added, “You will not die and be forgotten. But
every autumn, your fine green needles will turn brown and fall off. Then you will stand naked in
the forest all winter, as a reminder to others that it is always better to be kind and merciful than it
is to be vain and selfish.”

“Tamarack and Chickadee” Check for Understanding
1. What is Tamarack like at the beginning of the story?
a. Kind
b. Selfish
c. Unwise
d. generous
2. Which of the following phrases helps us understand the meaning of the story?
a. “Kind and merciful”
b. “All through the long winter”
c. “Oh, that I might live”
d. “Red Pine pitied Chickadee”
3. How has Tamarack changed by the end of the story?
a. He is proud
b. He feels nothing
c. He feels happy
d. He is ashamed
4. Which of the following best reflects the theme of the story?
a. It is best not to be lazy
b. It is best to listen to your elders
c. It is best to be kind to others.
d. Sometimes it is better to keep your mouth shut
5. Which direct quotation best demonstrates Red Pine’s graciousness?
a. “‘Please drop some of your branches'”
b. “Red Pine pitied Chickadee and quickly dropped enough branches to shelter the
little bird”
c. ‘“I should say not’”
d. “‘Now I will keep my fine form.’”

Week 2 Day 3 Materials
“Our Foolish Friend”
Transcribed from When Beaver Was Very Great by Anne Dunn

One fine evening in the long, long ago, our friend Rabbit came out of his snug burrow
and found that a gentle snow was falling. He brushed bits of leaves and twigs from his big bush
tail and, being in good spirits, began to run in a large circle. Around and around he ran. As he
ran… he sang a song.
As he ran… and as he sang… more and more snow fell. Soon, he noticed that the trees
were getting shorter and shorter! He foolishly believed that his song caused this to happen, so he
ran on… singing as he went.
At last he became very tired. Being unable to find his burrow, he settled down in the
crotch of a little willow and went to sleep. He slept for two days!
As he slept, the weather became quite warm and the snow melted. The snow and frost
spirits had suddenly returned to the far, far north. Spring had come to Rabbit’s home in the
swamp.
When Rabbit awakened, he found himself sitting high up in the crotch of a tall tree. Now,
our friend Rabbit had never climbed a tree… and he’d never been very brave, either. So you can
imagine how surprised and frightened he was to see what had happened.
Rabbit knew that he would certainly stave if he did not get out of the willow. He decided
he would have to jump.
Well, he gathered all his courage… and it wasn’t much… closed his eyes and leopard.
Just then… his nice, big bushy tail got caught in the crotch of the willow tree and broke off!

The force of his jump pushed his front feet back into his body, so they were now shorter
than his hind legs. He also struck his face on a sharp stone and split his lip!
Now, every spring, the willows sprout little tufts of white fur to remind us that spring has
come again… and to warn us not to be foolish like our poor little friend, Rabbit.

“Our Foolish Friend” Check for Understanding
1. At the beginning of the story, Rabbit seems
a. Angry because no one wants to hear him sing
b. Annoyed because the snow is falling
c. Proud because he believes his song caused the snow to fall
d. Sad because winter has arrived
2. In the middle of the story, Rabbit seems
a. Afraid because he is high up in a tree for the first time in his life
b. Brave because he is unafraid to jump
c. Cranky because he has just awakened
d. Happy because the snow has melted
3. At the end of the story, Rabbit is probably
a. Amused because of his funny situation
b. embarrassed because he has lost his tail
c. Happy because spring has come
d. Proud because he made it down from the tree
4. Which of these statements best reflects a theme of this story?
a. Foolish behavior can have permanent consequences
b. It is always dangerous to take a long nap
c. Rabbits are the dumbest animals
d. Spring is the best time of the year
5. Which of the following direct quotations does NOT support this theme?
a. “...and to warn us not to be foolish like our poor little friend, Rabbit!”
b. “Just then… his nice, big bushy tail got caught in the crotch of the willow tree and
broke off”
c. “He foolishly believed that his song caused this to happen, so he ran on…”
d. “As he slept, the weather became quite warm and the snow melted.”

Week 2 Day 4 Materials

Week 2 Day 5 Materials

Week 3 Day 1 Materials

Week 3 Day 2 Materials
“How the People Came”
Transcribed from When Beaver Was Very Great by Anne Dunn

It was Grandmother of the Sea who brought mankind in a sack from beneath the waves.
She presented it to Young Wolf who waited on the sandy shore.
“Carry this sack across the land. But do not open it until you reach the Great Lakes. I
cannot tell you how terrible things will be if you open the sack prematurely.” With this warning
to Young Wolf, she slipped under the waves and deparated.
Young Wolf carried the sack until he became tired, then he stopped to rest. As he sat near
the sack, he became increasingly curious about its contents.
Finally he glanced about to see if anyone was watching… and quickly opened the sack.
He was horrified to see several people tumble out and run away.
As Young Wolf struggled to retie the sack, Old Wolf came along and helped him. Old
Wolf knew what had happened, but he said nothing.
Suddenly Young Wolf, being filled with shame, went off to hide in the woods and mourn.
Wolves still gather in the woods and moonlit hills, howling from their hiding places…
reminding us of Young Wolf’s remorse at having failed to deliver all the people to the good land.
So it was Old Wolf who took the sack and continued across the country. When he reached
the Great Lakes, he carefully opened the heavy sack and released the people.
The people stepped out of the sack and looked at the land. They saw many animals,
beautiful birds, and bright flowers. Birch trees stood all around and berries grew on low bushes.

The water was full of fish and red agates gleamed in the sun. The people were happy and they
thanked Old Wolf for bringing them to the good land.
Old Wolf left the people and went into the woods where they heard him howling in joy
because he had delivered so many people to the good land and the good life.
The people that accidentally escaped when Young Wolf opened the sack lived a very poor
kind of life and were eventually forgotten.

Post-Assessment Document
ELA 10 Q1 Pre-Assessment 1: Literary Analysis Response (How the People Came).
Name:_________________________________________ Period:_______________
Re-Read “How the People Came”
Question 1
Using the sentence starters below, track a character’s development throughout the text. Use
evidence from the text to support your ideas. Use specific examples and direct quotes to explain
your thinking.
In the beginning of the text, Young Wolf seems…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
I know this because…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
By the end of the text, Young Wolf seems…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
I know this because…
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Question 2
Which of the following statements best reflects a theme of this story? Circle the best answer.
a. When you feel bad, howling can make you feel better.
b. All youngsters are foolish.
c. People who lead poor lives will be forgotten.
d. Failure to listen to the warnings of the elders often leads to disaster.

Question 3
Now REWRITE the central theme (your answer to the previous question) in your own
words:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
Question 4:
Provide three direct quotations from different parts of the text that support your chosen theme:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
______________________________________________________________________________
____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Question 5:
Look back at your answer to question #1
Identify something Young Wolf does that helps get across the theme you identified.
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Week 3 Day 3 Materials

Week 3 Day 4 Materials
“Cornhusk Doll”
transcribed from When Beaver Was Very Great by Anne Dunn

It happened in the long ago that Great Spirit created the three sisters to sustain the life of
the two-leggeds. The three sisters are beans, corn, and squash.
Now, Corn Sister wanted to do more for the people. She wanted to give a gift to the
children so two-leggeds would always love her.
Great Spirit was pleased with the generosity of the corn sister and granted her a special
blessing. He took her husks and formed a doll. He made the cornhusk doll tall and graceful and
beautiful.
The cornhusk doll traveled from village to village and everywhere she went, she was told
how beautiful she was… and soon she began to think so, too.
It wasn’t long before she had become conceited and arrogant. She would often sit beside
a still pool and admire her reflection all day. “Yes,” she would tell herself, “I really am quite
beautiful.”
One day Great Spirit called her. He said she should remember that Corn Sister wanted her
to be a blessing to the two-legged children. He warned Cornhusk Doll that if she did not
overcome her conceit, she would have to be punished.
At first Cornhusk Doll tried to be gracious and humble ,but everyone persisted in telling
her of her beauty. In time, she forgot Great Spirit’s warning.
One say she was sitting by the pool looking at her reflection and thinking how dreadful it
would be if she had not been created beautiful. Suddenly she was unable tos ee. She covered her

face with her hands. She could not feel her eyes! She could not feel her mouth! Her nose and ears
had also disappeared!
She could not even weep! Suddenly her feet seemed to come out from under her and she
fell to the ground. She realized that now she was no bigger than a rabbit.
Later that day, a little child found her lying helpless in the grass and carried her home.
The child loved the no-face doll and soon other children wanted no-face cornhusk dolls, too.
Mothers learned to make such dolls and from that day, every generation of children has enjoyed
them.
So Corn Sister has had her wish.
But the no-face doll is also a reminder that we should not think beauty makes us superior
to others. The no-face doll warns us that we must guard ourselves from becoming conceited,
self-centered, and arrogant.

Pre-Assessment #2
1. What word best describes the tone of this story?
a. Harsh
b. Sarcastic
c. Playful
d. Cautionary

2. Which of the following phrases from the story does NOT really help us understand the
meaning of the story?
a. “I really am quite beautiful”
b. “We must guard ourselves”
c. “So Corn Sister has had her wish”
d. “She forgot Great Spirit’s warning”
3. In the middle of the story, Great Spirit warns Cornhusk Doll that she will be punished if
she does not overcome her conceit. Shortly after that, Cornhusk Doll loses her eyes,
hands, mouth, nose, ears and legs. What is the effect of the author’s decision to structure
the story in this way?
a. It introduces a tension between Cornhusk Doll and Great Spirit that will build up
to the climax, when Cornhusk Doll is punished.
b. It confuses the reader by manipulating time
c. It changes the reader’s opinion of Cornhusk Doll
d. It helps accomplish the author's main purpose of entertaining readers
4. The person telling the story is most likely

a. Corn Sister
b. An Anishinabe (Ojibwe) community elder who has heard the story from her
elders
c. Cornhusk Doll
d. A white person who has spent time with Anishinabe people
5. How does the cultural background and the status of the storytelling affect her
perspective?
a. The storyteller’s background and status makes her all-knowing
b. The storyteller’s background and status gives her a unique perspective as an
outsider to her community.
c. The storyteller’s background and status shapes her goal of using tehstory to teach
a lesson.
d. The storyteller’s background and status creates a skeptical (doubtful) tone.

Week 3 Day 5 Materials

Week 4 Day 1 Materials

Week 4 Day 2 Materials
“Eleven” by Sandra Cisneros
Transcribed from In Woman Hollering Creek and Other Stories

What they don't understand about birthdays and what they never tell you is that when
you're eleven, you're also ten, and nine, and eight, and seven, and six, and five, and four, and
three, and two, and one. And when you wake up on your eleventh birthday you expect to feel
eleven, but you don't. You open your eyes and everything's just like yesterday, only it's today.
And you don't feel eleven at all. You feel like you're still ten. And you are—underneath the year
that makes you eleven.
Like some days you might say something stupid, and that's the part of you that's still ten.
Or maybe some days you might need to sit on your mama's lap because you're scared, and that's
the part of you that's five. And maybe one day when you're all grown up maybe you will need to
cry like if you're three, and that's okay. That's what I tell Mama when she's sad and needs to cry.
Maybe she's feeling three.
Because the way you grow old is kind of like an onion or like the rings inside a tree trunk
or like my little wooden dolls that fit one inside the other, each year inside the next one. That's
how being eleven years old is.
You don't feel eleven. Not right away. It takes a few days, weeks even, sometimes even
months before you say Eleven when they ask you. And you don't feel smart eleven, not until
you're almost twelve. That's the way it is.
Only today I wish I didn't have only eleven years rattling inside me like pennies in a tin
Band-Aid box. Today I wish I was one hundred and two instead of eleven because if I was one

hundred and two I'd have known what to say when Mrs. Price put the red sweater on my desk. I
would've known how to tell her it wasn't mine instead of just sitting there with that look on my
face and nothing coming out of my mouth.
"Whose is this?" Mrs. Price says, and she holds the red sweater up in the air for all the
class to see. "Whose? It's been sitting in the coatroom for a month."
"Not mine," says everybody, "Not me."
"It has to belong to somebody," Mrs. Price keeps saying, but nobody can remember. It's
an ugly sweater with red plastic buttons and a collar and sleeves all stretched out like you could
use it for a jump rope. It's maybe a thousand years old and even if it belonged to me I wouldn't
say so.
Maybe because I'm skinny, maybe because she doesn't like me, that stupid Sylvia
Saldivar says, "I think it belongs to Rachel." An ugly sweater like that all raggedy and old, but
Mrs. Price believes her. Mrs Price takes the sweater and puts it right on my desk, but when I
open my mouth nothing comes out.
"That's not, I don't, you're not . . . Not mine." I finally say in a little voice that was maybe
me when I was four.
"Of course it's yours," Mrs. Price says. "I remember you wearing it once." Because she's
older and the teacher, she's right and I'm not.
Not mine, not mine, not mine, but Mrs. Price is already turning to page thirty-two, and
math problem number four. I don't know why but all of a sudden I'm feeling sick inside, like the
part of me that's three wants to come out of my eyes, only I squeeze them shut tight and bite
down on my teeth real hard and try to remember today I am eleven, eleven. Mama is making a

cake for me for tonight, and when Papa comes home everybody will sing Happy birthday, happy
birthday to you.
But when the sick feeling goes away and I open my eyes, the red sweater's still sitting
there like a big red mountain. I move the red sweater to the corner of my desk with my ruler. I
move my pencil and books and eraser as far from it as possible. I even move my chair a little to
the right. Not mine, not mine, not mine.
In my head I'm thinking how long till lunchtime, how long till I can take the red sweater
and throw it over the schoolyard fence, or leave it hanging on a parking meter, or bunch it up into
a little ball and toss it in the alley. Except when math period ends Mrs. Price says loud and in
front of everybody, "Now, Rachel, that's enough," because she sees I've shoved the red sweater to
the tippy-tip corner of my desk and it's hanging all over the edge like a waterfall, but I don't care.
"Rachel," Mrs. Price says. She says it like she's getting mad. "You put that sweater on
right now and no more nonsense."
"But it's not—"
"Now!" Mrs. Price says.
This is when I wish I wasn't eleven because all the years inside of me—ten, nine, eight,
seven, six, five, four, three, two, and one—are pushing at the back of my eyes when I put one
arm through one sleeve of the sweater that smells like cottage cheese, and then the other arm
through the other and stand there with my arms apart like if the sweater hurts me and it does, all
itchy and full of germs that aren't even mine.
That's when everything I've been holding in since this morning, since when Mrs. Price
put the sweater on my desk, finally lets go, and all of a sudden I'm crying in front of everybody. I
wish I was invisible but I'm not. I'm eleven and it's my birthday today and I'm crying like I'm

three in front of everybody. I put my head down on the desk and bury my face in my stupid
clown-sweater arms. My face all hot and spit coming out of my mouth because I can't stop the
little animal noises from coming out of me until there aren't any more tears left in my eyes, and
it's just my body shaking like when you have the hiccups, and my whole head hurts like when
you drink milk too fast.
But the worst part is right before the bell rings for lunch. That stupid Phyllis Lopez, who
is even dumber than Sylvia Saldivar, says she remembers the red sweater is hers! I take it off
right away and give it to her, only Mrs. Price pretends like everything's okay.
Today I'm eleven. There's a cake Mama's making for tonight and when Papa comes home
from work we'll eat it. There'll be candles and presents and everybody will sing Happy birthday,
happy birthday to you, Rachel, only it's too late.
I'm eleven today. I'm eleven, ten, nine, eight, seven, six, five, four, three, two, and one,
but I wish I was one hundred and two. I wish I was anything but eleven, because I want today to
be far away already, far away like a runaway balloon, like a tiny o in the sky, so tiny tiny you
have to close your eyes to see it.

Week 4 Day 3 Materials
“Thunder Boy Jr.” by Sherman Alexie
Transcribed from a Youtube Video read aloud of the story
Hello, my name is Thunder Boy.
Thunder Boy Smith.
That’s my real name.
My dad gave it to me at birth.
My mom wanted to name me
Sam.
Sam is a good name.
Sam is a normal name.
Thunder Boy is not a normal
name.
There is nobody on earth
with the same name as me.
I am the only Thunder Boy
who has ever lived.
Or so you would think.
But I am named after my dad.
He is Thunder Boy Smith Sr.,
And I am Thunder Boy Smith Jr.
People call him Big Thunder.
That nickname is a storm filling

up the sky.
People call me Little Thunder.
That nickname makes me
sound like a burp or fart.
My mother’s name is Agnes.
My sister’s name is Lillian.
Those are fancy names.
But they are normal names.
Thunder Boy Jr. is not
even close to normal.
Can I tell you a secret?
Come over here
And I will whisper it in your ear.
I HATE MY NAME!
Don’t get me wrong.
My dad is awesome.
But I don’t want to have
the same name as him.
I want my own name.
I want a name that sounds like
me.
I want a name that celebrates
something cool that I’ve done.

I once touched a wild orca on
the nose,
so maybe my name should be
Not Afraid Of Ten Thousand
Teeth.
I once climbed a mountain,
so maybe my name should be
Touch The Clouds.
I love playing in the dirt,
So maybe my name should be
Mud In His Ears.
I learned to ride a bike
when I was three,
so maybe my name should be
Gravity’s Best Friend.
I once dreamed the
sun and moon
were my mom and dad,
so maybe my name should be
Star Boy.
I like to go to garage sales
with my mom, so maybe
my name should be

Old Toys Are Awesome.
My dog likes to chase his tail.
He likes to chase my tail.
So maybe my name should be
Can’t Run Fast While Laughing.
I love powwow dancing.
I’m a grass dancer.
So maybe my name should be
Drums, Drums And More
Drums.
I dream of traveling the world,
so maybe my name should be
Full of Wonder.
I do not want the name
they gave me when I was born.
I do not want to be
Little Thunder.
I don’t want to be small.
I love my dad but
I don’t want to be exactly like
him.
I love my dad but
I want to be mostly

Myself.
I love my dad but
I want my own name.
What do I do?
What do I say?
“Son, I think it’s time
I gave you a new name.
A name of your own.”
My dad read my mind!
My dad read my heart!
“Son, my name will still be
Thunder
but your new name will be…”
Lightning!
Together, my dad and I
will become amazing weather.
Our love will be loud
and it will be bright.
My dad and I will light up the
sky.

Thunder Boy Worksheet
Name:__________________
Period:__________________

Thunder Boy Jr. by Sherman Alexie
1. At the beginning of the story, we learn that Thunder Boy does not like his name.
Highlight words in these lines that help reveal the tone.
● Sam is a good name. Sam is a normal name. Thunder Boy is not a normal
name.
● People call me Little Thunder. That nickname makes me sound like a burp
or a fart.
2. Towards the end of the story, the text says, “Together, my dad and I will become amazing
weather.” The tone is:
_______________________________________________________________________
3. I know this is the tone because of:
_______________________________________________________________________
4. Read the following passage from the story. Highlight the dialogue.
“Son, I think it’s time I gave you a new name. A name of your own.”
My dad read my mind! My dad read my heart!
“Son, my name will still be Thunder but your new name will be…
LIGHTNING!”
5. I know I am seeing dialogue in a text when…
_______________________________________________________________________
6. Why might the author have chosen to use dialogue for the father at the end, instead of
narration?
_______________________________________________________________________

Week 4 Day 4 Materials
“The Lost Child”
transcribed from When Beaver Was Very Great by Anne Dunn

It happened in the long ago that a little girl went out to pick berries with her mother.
They came upon a small patch of the bright fruit and the eager child cried, “Berries! Here
are berries! Let’s pick them.”
But her mother said, “We must find more berries. This is such a small patch. We’ll go on
farther.”
They came to another small berry-patch and the child said, “I want to pick these berries.”
So she sat down and began to pick.
“Very well,” the mother said, “you pick here and I will go on a little farther. You stay
right here and wait for me. I’ll come back for you.” Then she left.
The little girl picked all the berries and then sat down to wait. Soon it was dark, so she
went to sleep.
In the morning, she ate her berries as she waited for her mother to return. As it grew dark
again, the child became frightened and began to cry.
“Mama!” She screamed. But there was no answer. So she cried herself to sleep.
The next day she left the place and began to walk. In a short time she realized that she
was lost. She sat down and cried again.
Suddenly she heard a woman call, “What’s wrong, Little One? Why do you weep?”

She looked up to see a tall, handsome woman and her two children coming toward her.
The child was overjoyed to see them. She ran into the woman’s outstretched arms. They sat
down together, and the woman held the child as the youngster told how she had become so lost.
The tall woman listened to the child’s story and comforted her. Then she carried the
young one to a nearby lake, bathed her, and afterwards gathered some sweet berries and good
roots for the child to eat.
“Come, Little One,” the woman said. “I’ll take you to your people.”
How happy the child was to hear that the woman knew where her people were. She
wasn’t lost anymore. She was going home!
Along the way, the other two children wanted to play, but the woman scolded them.
“Little One does not want to play. She is feeling sad. Don’t bother her.”
The woman held the little girl’s hand as they all walked along together.
When they got close to the village, the woman pointed out the direction the girl should
go. Then she took her two children and went on her way.
“Good-bye,” the girl called. The woman waved farewell.
The people in the village greeted the child with great joy, for she’d been missing several
days. Her mother, however, had not returned
When they asked the child how she’d found her way back, she told them about the tall
woman and led them to the place they had parted.
The people were amazed to find tracks of a large bear and two cubs.
So it was a female bear who had heard the child crying and taken pity. She and her cubs
had appeared to the child as a woman with two children. This is one reason the Anishinabe
Ojibwe often view Bear as a close relative.

Week 4 Day 5 Materials
“The Coin”
transcribed from When Beaver Was Very Great by Anne Dunn

It was the winter of 1945 and twelve-year-old Billy Whitefeather had been working for
Mary Kingbird all week. Yesterday she had promised, “When you finish the job, I’ll pay you for
the work you’ve done.”
Now, Billy flogged himself with his long arms and stamped his feet as he waited for
Mary to answer his knock. The December cold pressed through his worn jacket. He pulled his
cap down closer around his ears. He cupped his hands over his mouth and blew some warmth
into his ragged mittens. Then he folded his arms across his chest and tucked his hands under his
arms. He turned to study the neatly stacked pile of split wood near the back of the house. “It will
last for several weeks,” he thought.
He remembered the sweat and toil… the heavy ax raised again and again… the long
hours… walking home alone in the cold darkness. He felt he’d been measured and proven. Then
the door opened, and Billy turned to find Mary looking out ath im. “Are you finished already?”
she asked.
Billy nodded. Mary leaned out and peered toward the woodpile. Then she slipped her
twisted fingers into a small beaded purse hanging from her belt. The fingers wormed painfully in
the bag, then emerged and pressed a coin into Billy’s mitten. “Mii-gwetch,” he said as he backed
away from the door. He turned and quickly stepped off the sagging porch.
Billy did not look at the coin as he trudged along the trail from Mary’s tired-looking
house. He held it tightly while a lump thickened in his aching throat. “Oh,” he moaned toward a

watchful chickadee, “she only gave me a quarter.” How terribly disappointed he was. “But,” he
consoled himself, “twenty-five cents added to the seventy-five cents I already have will still buy
a good gift for Mother.”
He hurried down the hill. When he was sure that Mary could no longer see him, he
stooped to put the coin in his pocket. Tears filled his eyes as he stared in disbelief at the shiny
nickel. He let the coin slide off his mitten and watched it roll down the trail a short distance. “She
cheated me,” Billy hissed between clenched teeth.
He wanted to return to Mary’s house, to push over the woodpile and throw the
wood out into the brush. But he also wanted to obey his mother. “Billy,” she’d told him many
times, “always show respect for your elders.”
Late the next day, Mary arrived at Billy’s house carrying a bundle under her arm.
Billy’s mother quickly placed a chair near the wood stove and the older woman sat down.
Soon a cup of maple-sweetened swamp tea was brought to the visitor. After she had sipped at the
hot tea for several minutes, Mary said, “I have something for Billy.”
She handed the package to him. “Open it,” she urged. Her soft voice was full of kindness
and her dark eyes were full of pleasure. “You did a good job for me, but you worked too
quickly,” she told him. “You finished your work before I finished my work for you.”
Carefully Billy laid the package on the table. Slowly he opened it. Inside was a pair of
beaded deerskin mittens.
“Put them on,” coaxed Mary.
The smoky smell of newly-tanned hide filled the room. Billy pushed his hand into the
soft rabbit-fur lining. The mink-trimmed cuffs reached halfway up to his elbow.

They were the finest mittens he’d ever seen. He stared at the intricate floral designs and
thought of Mary’s small, twisted fingers holding the fine beading needle. He thought of her old
eyes finding the tiny beads. He thought of the woodpile still standing in neat stacks near her
house.
“Mii-gwetch, Grandmother.” he whispered.
Mary smiled.
When she was ready to leave, Billy put on his jacket, cap, and new mittens. “I’ll walk
with you,” he said, offering her his strong arm.
Billy’s mother watched them walk slowly down the trail into the gathering darkness.
Then she turned from the steamy window to set the table for supper. She thought of the shiny
nickel she’d found on the trail that morning. She took the coin from her pocket and laid it under
Billy’s plate.

Post-Assessment 2: Author’s Choices
1. Which word best describes Billy’s tone in the following sentence: “Oh,” he moaned
toward a watchful chickadee, “she only gave me a quarter.”
a. Excited
b. Amused
c. Disappointed
d. Hopeful
2. Which word from the sentence in Question 1 most helps convey Billy’s tone?
a. Gave
b. Moaned
c. Quarter
d. Watchful
3. “‘She cheated me,’ Billy hissed between clenched teeth.” In this sentence, the word
‘hissed’ suggests that Billy’s tone has shifted to
a. Angry
b. Embarrassed
c. Sad
d. Worried
4. “Now, Billy flogged himself with his long arms and stamped his feet as he waited for
Mary to answer his knock.” Using context clues, readers can see that ‘flogged’ in this
sentence means something like
a. Put his hands on his hips
b. Hugged
c. Slapped his back with his hands
d. stretched
5. Select the example of dialogue:
a. It will last for several weeks, he thought
b. Mary said, “I have a package for Billy.” She handed him the package and says,
“Open it.”
c. They were the finest mittens he had ever seen.

d. Billy’s mother watched them walk slowly down the trail into the gathering
darkness.
6. Which of the following statements would the author most likely agree with?
a. Hard work is not very rewarding
b. Old people are not very generous with their money
c. People should demand what they deserve
d. Those who show respect for their elders will be rewarded in the end
7. What can readers guess about the author’s cultural values from reading this story?
a. Gift giving is probably not an important value in her culture
b. Her culture probably values leisure over work
c. Her culture probably values the wisdom of older people
d. Money is probably very highly valued in the author’s culture
8. What is the effect of the author’s choice to describe the cold weather and Billy’s hard
work in great detail and then, directly afterward, reveal his payment to be only one small
coin?
a. It characterizes Billy as greedy
b. It characterizes Mary as a cheater
c. It creates mystery about the nature of the relationship between Billy and Mary.
d. It creates the central tension in the story, between Billy’s expectations and reality.
9. Which of the following phrases does NOT help create a sense of time and place?
a. “He also wanted to obey his mother.”
b. “It was the winter of 1945”
c. “The December cold pressed through his warm jacket.”
d. “Throw the wood out into the brush.”
10. The gift of deerskin mittens, and Billy’s excitement over them, reveal what about the
author’s cultural background?
a. She is from a culture that values making things by hand.
b. Her people have had to find ways to survive in a cold climate
c. Her ancestors were hunters and gatherers.
d. All of the above.

Week 5 Day 1 Materials
Brainstorm Graphic Organizer

Title of the story I will tell: ______________________________________________________
Where will the story take place (setting)?

When will the story take place (setting)?
Summer
Morning

Fall

Winter
Afternoon

Spring
Evening

Who are the important characters (animals)?
Is one of them telling the story (narrator)?

What is the main problem (conflict) ?

Give a 1-2 sentence summary of your story.

What is the moral or lesson of the story
(theme) ?

Week 5 Day 2 Materials
Statement of Intent
English 10 Oral Narrative: Statement of Intent (example on p. 2)
Instructions: Once you have made a copy of this document, fill in the blanks about your
narrative.
Story Title: ________________________________
1. My narrative takes place in _______________________________________________(place),
around __________________________________________________________________(time).
2. Two major characters are ______________(name of first character), a _________________
___________________________________(description of first character) and __________(name
of second character), a __________________________________________________
(description of second character). 3. The central conflict occurs when ______________
_____________________________________________________(describe the central conflict).
4. This conflict is resolved when ___________________________________________________
___________________________________________________________________ (describe the
resolution). 5. The lesson of my narrative is __________________________________________
________________________________________________________________________(theme
you chose). 6. This narrative is important to my identity as a(n) ___________________ person
(one culture/community you identify with--examples include: Hmong, Black, Latinx, Native
American, Muslim, Christian, Animist, LGBTQ, emo, jock, nerd, Democrat, Republican, BLM,
etc.) It reflects the value of ______________________ (think about a quality this is important to
the culture/community you identified and that relates to your theme--such as kindness, care for
the earth, justice, intelligence, freedom, etc.) that is important to this culture. 7. This value is
important to me personally because _______________________________________________
______________________________________________________________________________
____________ ___________________________(explain why the value you mentioned above is
important to you individually).

English 10 Narrative Presentation Example Statement of Intent Story

Title: Peter Fearless
1. My narrative takes place in a small village, around winter time
2. Two major characters are Peter, a poor but good-hearted orphan, and the bullies, mean kids
who make fun of Peter for being an orphan.
3. The central conflict occurs when Peter works hard on an assignment for school and the bullies
tear it up.
4. This conflict is resolved when Peter’s grandma advises Peter to forgive the bullies and they
become friends.
5. The lesson of my narrative is that it is important to be kind and forgiving.
6. This narrative is important to my identity as a Vietnamese Buddhist person. It reflects the
values of kindness and forgiveness that are important to this culture.
7. These values are important to me personally because so many people have been kind and
forgiving toward me.

Week 5 Day 3 Materials

Week 5 Day 4 Materials

Week 5 Day 5 Materials
Exit Ticket

Students will write a small reflection about the unit and the storytelling components. This
includes their favorite part and the challenges that they faced throughout the project.
1. What was your favorite part about writing the story/reading your story into
Flipgrid?
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
2. What was the most challenging part of writing the story/reading your story into
Flipgrid?
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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