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Project Summary
The curriculum designed for this project seeks to address the following research
question: How can being culturally responsive to student identities support Hmong and
Karen student achievement in the High School English classroom? In order to best
support Hmong and Karen student achievement in the classroom, I decided to design a
curriculum unit that focused on culturally responsive teaching techniques in order to put
my students at the center of their own learning. The unit designed for this project is a
narrative reading and writing unit. We will use selections from Maxine Hong Kingston’s
The Woman Warrior as a catalyst for the essential questions of the unit, which are: What
is truth? Can autobiography or memoir include fiction and still be “true”? And how do
we tell our own stories in a way that is authentic, engaging, and accessible? The Woman
Warrior acts as a great starting point because one of the main criticisms of the piece is
Kingston’s use of fiction in her writing: she uses fictionalized narratives to emphasize
personal experiences in a novel that is published as an autobiography. Students will also
engage with other forms of autobiography, including graphic novels and music, analyzing
how the different forms impact a reader or listener’s experience of the autobiographical
content.
After analyzing autobiography (and memoir) in different forms, the unit
culminates with students writing their own personal narratives to explore their own
identities and histories. The style that their personal narratives take is up to them: they
can do a narrative, they could also do poetry, a graphic novel, a series of paintings, or a
song.
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The unit that is being designed is primarily intended for my students. I work at a
charter school in Minnesota that has a majority of students that are Hmong or Karen. The
unit is also designed for 11th or 12th grade English Language Arts (ELA) students, with
additional scaffolding for English Language Learner (ELL) students as well.
The project format is designed using the Understanding by Design (UbD) method
of backward design (Wiggins & McTighe, 2011). As such, the unit and lesson templates
that are used for this follow the UbD design as well. The table of contents can be a great
reference for the design of this project, but essentially, the project begins with a basic unit
design, containing the major elements of unit design including the desired results, the
evidence and assessment that will be utilized, and the overall unit learning plan. The
second major component of this project is the individual lesson plans which further break
down the necessary information and steps for each lesson and which also include other
artifacts like Google Slides or PowerPoint presentations and worksheets that have been
designed to go with each lesson. Lessons are designed to build upon the activities and
skills from each previous lesson and are intended to be used in the order presented in this
unit, but can be modified as needed.
In the end, this project is intended to provide a diverse group of students from
primarily Asian immigrant backgrounds an opportunity to explore how people navigate
“truth” in autobiographical narratives. They will see how authors, musicians, and others
can use elements of fiction in order to get at emotional truths that might be harder to
portray using only “factual” representations of a memory or event. Students will use the

5

skills they learned through analyzing different forms of autobiography and memoir to
create their own personal narrative projects exploring their own identities.
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Unit Design
Title of Unit

The Power of Stories: Autobiography, Memoir, and Truth.

Grade Level

11-12
English Language

Subject

Developed By

1 quarter (~2.5

Time Frame

Arts

months).

Alexandra Bolduan

Desired Results
ESTABLISHED
GOALS
Standards are from
Minnesota English
Language Arts
(MN ELA).
W6: Write
narratives, poetry,
and other creative
texts with details
and effective
techniques to
express ideas.
LSVEI 1:
Exchange ideas in
discussion and
collaboration, as a
listener, speaker,
and participant, A)
including the
voices and
perspectives of
Dakota and
Anishinaabe
people as well as
other perspectives,
identities, and
cultures like and

Transfer
Students will be able to independently use their learning to…
Gain a sense of self, others, and community. This unit is designed
to help guide students through forms of self-expression and how
authors, musicians, artists, and others use memoir and
autobiography to share their own personal truths with the world.
W6 Write narratives, poetry, and other creative texts with details
and effective techniques to express ideas.
● Write to create, engaging and orienting the reader,
establishing context and narrative point of view, and
applying basic and advanced literary techniques in various
literacy forms, including, by not limited to personal or
autobiographical essays, building on skills learned in
previous years.
Meaning
UNDERSTANDINGS
Students will understand that…
● Authors and artists have
many ways to represent
their own personal
truths.
● Autobiography and
memoir are literary
vehicles that allow

ESSENTIAL QUESTIONS
● What is truth?
● Can autobiography or
memoir include fiction
and still be “true”?
● How do we tell our own
stories in a way that is
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unlike their own,
and B) expressing
one's own ideas,
stories, and
experiences.
R5: Apply
knowledge of text
structure to
understand and
evaluate a wide
variety of complex
literary and
informational
texts.
R6: Analyze
influences on
content, meaning,
and style of text
including fact and
fiction, time
period, and author
perspective and
identity, including
Dakota and
Anishinaabe
perspective, in
complex literary
and informational
texts.
R8: Examine the
impact of
vocabulary,
including words
and phrases, on
content, style, and
meaning of
complex literary
and informational
texts.

authentic, engaging, and
accessible?

authors to take more
liberties with “truth” to
add dramatization and
emotion to lived events.
● Personal stories are what
we decide they are-sometimes elements of
“fiction” can make the
“truth” more accessible
or easier to
communicate.
Related misconceptions…
While fiction can maybe get at a
greater “truth” it is still
important that the core “truth”
of autobiography is there-- that
the story you are telling is true,
or gets at a truth that might
often go unspoken or
understood.
Acquisition
Students will know…
● How truth and fiction
interact and build upon
one another.
● The difference between
memoir, autobiography,
and biography.
● The different forms that
memoir and
autobiography can take.

Students will be skilled at…
● How to write a personal
narrative about
themselves or someone
close to them.
● How to do a close
reading of non-fiction
literature.

8

Evidence and Assessment
Evaluative
Criteria

Assessment Evidence

Focus and
Organization:
Writing focuses on
a specific personal
event or time
period.

PERFORMANCE TASK(S):

Narrative explains
why the event/time
period was
important
Narrative includes
specific details of
the event that make
the story easier to
visualize.
Follows a clear and
purposeful
organizational
structure
(beginning,
middle, end)
Finished product is
a polished,
complete, piece.
Development of
Ideas:
Narrative includes
descriptive
language, vivid
imagery, and
sensory details to
engage reader.
Narrative reveals
who you are and
your values.

Students will be able to write their own mini-memoirs or
autobiographies in a method of their choosing.
GRASPS Elements of the Performance Task
G – Goal
What should students
accomplish by
completing this task?
R – Role
What role (perspective)
will your students be
taking?
A – Audience
Who is the relevant
audience?

GOAL: The goal for the
performance task is for students to
analyze themselves and their own
personal stories. To construct their
own personal identities.
ROLE: Students will take a central
role in this activity. They will be
writing personal narratives in a
form of their choosing and they will
be writing about themselves (or
someone close to them).

AUDIENCE: Their teacher and
their classmates. Could also be
S – Situation
The context or challenge families.
provided to the student.
SITUATION: The challenge is to
see if they can use elements of
P – Product,
memoir/autobiography combined
Performance
with elements of fiction to get at a
What
“truth” about their own identities.
product/performance
will the student create?
PRODUCT: Students will create
S – Standards &
some form of
Criteria for Success memoir/autobiography. This can be
Create the rubric for the a written narrative, a graphic novel
Performance Task
text, a song, a spoken-word piece, a
series of artwork, etc. They will
show their product to the whole
class
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Story has a clear
beginning and
middle and comes
to a clear ending
that explains the
significance of
your chosen event.
Narrative details
(plot, character,
setting,
problems/solutions
etc.) are clearly
developed and
explained.
Spelling,
Grammar,
Punctuation:
Demonstrate
command of the
conventions of
standard English
capitalization,
punctuation, and
spelling when
writing.
Contains >650
words and/or a
logical series of
poems and/or other
forms of narrative
writing.
W.6 Narrative
Writing
Benchmark:
Achieves 80%
proficiency in MN
ELA Narrative
Writing standards.

Standards: See Attached Rubric
OTHER EVIDENCE:
Close reading of various autobiographies/memoirs from a variety
of forms (narrative, poetry, graphic novel, music, film). Students
will analyze each form and how it may contribute to the “truth” of
the story and whether there are elements of the form that might not
be considered “true” - like cartoons for serious events, etc.
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Learning Plan
Summary of Key Learning Events and Instruction
Students have read autobiographies in other classes (like the Green Card Voices in
9-10th grade). The goal is to get them thinking about the genre and ways that authors
present their “truth” when they write their stories.
Key learning events are designed with and shaped by culturally responsive teaching
principles, especially:
●
●
●
●
●

Teaching to and through cultural backgrounds and experiences and identities.
Providing opportunities for students to explore identity.
Using prior knowledge and experience to shape lessons and analysis.
Scaffolding lessons and activities for differing interests and reading levels.
Providing CHOICE for students in reading materials and activities.

Daily activities and reading will check for student understanding of the overarching
question of “truth”. We will read various forms of autobiography. Students will do close
readings and discuss how the form or content contributes to the truth of the story.
Student interests ascertained through the beginning of the year student surveys into the
kinds of music/books/films they watch etc.
Individual needs of ELL students will be addressed through scaffolding and organizer
worksheets. Some vocabulary will also need to be defined. Many books or short
passages will be read aloud together as a class so we can check for understanding as we
read. This will occur with ALL lessons and should be incorporated as needed per the
needs of your students.
#
1

Lesson Title

Lesson Activities

Introduction to
Autobiography and
Memoir

Lesson opener: Listen to a song or an
autobiographical poem. Discuss what the singer/poet
is talking about.
Define Autobiography, memoir, and biography and
how they are different.

2

The Woman
Warrior: No Name
Woman

● Read through Chapter 1
○ Scaffolding for ELLs
■ Graphic organizer
■ guided reading
■ defined vocabulary
■ building on background
knowledge
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○ Discussion/Notes for understanding
■ How can author Maxine Hong
Kingston know about an aunt
that her family refused to talk
about?
■ Is it OK to create a fictional
history for a person to get at a
larger cultural truth?
■ What is the “truth” she is
trying to convey by telling this
story? What was her mother
trying to caution Kingston
against with the story of her
aunt?
○ Timeline: 2-3 days.
3

The Woman
Warrior:
“Shaman”

● Read through Chapter 3
○ Scaffolding for ELLs
■ Graphic organizer
■ Guided reading
■ Defined vocabulary
■ Building on background
knowledge
○ Discussion/Notes for understanding
■ How do we incorporate
spirituality into personal
experience and “truth”?
■ Have we ever experienced
anyone downplaying
spirituality as “not true”?
○ Timeline: 2-4 days, maybe more.
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Literature Circles

● Graphic Novel Lit Circles
○ 4-5 groups, 5-6 novels.
■ Our Stories Carried Us Here
■ They Called Us Enemy
■ Maus
■ Barefoot Gen
■ March
■ Blankets
■ Persepolis
○ Scaffolding for ELLs:
■ Selection of lower reading
level graphic texts/
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○
○

○
○
○
5

Autobiography in
Music

immigrant stories:
● Anne Frank
● Colin Kaepernick
● Serena Williams
● Graphic organizer
● guided reading
● defined vocabulary
● building on
background
knowledgeGreen
Card Voices
■ Graphic organizer
■ Defined vocabulary
■ Building on background
knowledge
Read sections of the novels, not
whole novels.
Compare comic representation of
real-life events to
photojournalism/news articles of
those events.
■ How does the graphic novel
form affect experience of
those events as a reader?
■ Do the images from the
novels add a layer of
emotion/drama to the events
that you might not get from
straight factual reporting?
Discussion/Notes
Group presentations of novels and
findings.
Timeline: ~1 week.

● Autobiographical music
○ Reading lyrics/listening to
autobiographical music.
○ Analyzing lyrics and impact of
putting words to song.
○ Scaffolding for ELLs
■ Graphic organizer
■ Guided reading
■ Defined vocabulary
■ Building on background
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knowledge
○ Discussion (small group, large group)
■ What is the impact of
expressing or experiencing
stories through song?
■ We are listening to popular
music in class, are there other
examples of storytelling
through music?
○ Timeline: 3-5 days.
6

Narrative Writing
Unit

7

End of Unit
Reflection

● Narrative Nonfiction Writing Unit
○ Students will write personal
narratives that explore their own
truth-- they can write about a specific
moment in their lives or write a more
autobiographical account of their
lives up to now.
○ Students will choose the form this
nonfiction project will take (graphic
novel, art, music, narrative, etc).
○ Scaffolding for ELLs:
■ Option to create their project
in their home language.
■ Smaller word count.
■ Opportunity to use images/art
as well as written word.
■ Can use spoken word.
■ Previous narrative writing
assignment that can be used
as a starting point.
○ Timeline: 1-2 weeks.
○ Unit roundup: Discussion on how
these personal narratives can be
useful beyond the classroom: the
possibility of saving them for future
use with scholarship or college
applications-- colleges and
scholarships LOVE personal stories!
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Individual Lesson Plans
Based on backward design process created by Grant Wiggins and Jay McTighe, 2002

Biography, Autobiography, and Memoir
Lesson Topic: Non-fiction
writing

Grade Level: 11-12

Length of Lesson: 50
minutes

Desired Results
Content Standard(s) (based on MN ELA Standards):
● RI.6: Determine an author’s point of view or purpose in a text in which the
rhetoric is particularly effective, analyzing how style and content contribute to
the power, persuasiveness, or beauty of the text.
Understanding(s)/ goal(s):
●

Students will understand that:
○ We’re going to start our
unit looking at how
non-fiction writers get at
emotional truths in their
writing.
○ Students will need to know
the definitions of these
genres and the writing
conventions that allow
authors to use them to
communicate their message
effectively.

Student objectives (outcomes):
Students will be able to:

Essential Question(s):
● Why do we read biographies or
autobiographies?
● What are our expectations for
non-fiction genres? (e.g. do we
expect them to be truthful?
Factual?)
● What are the main differences
between biography, autobiography,
and memoir? And why do authors
use these different methods of
writing?
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● Define biography, autobiography, and memoir.
● Explain how authors can use each form of writing for specific purposes.
Assessment Evidence
Performance Task(s):

Other Evidence:

● Short-answer quiz on biography,
autobiography, and memoir-defining each genre and giving an
example of writing conventions for
each along with an explanation for
how each style can be used by
authors effectively.

● Pre-assessment: doing a
think-pair-share about the
differences between each genre-whether students have read any of
these.

● Teacher feedback will be given to
assess understanding.
Learning Plan
Learning Activities:
Materials:
● Google slideshow of biography, autobiography, and memoir.
● Worksheet (paper or online).
○ This worksheet is designed with EL learners in mind.
Introduction:
● “That's what fiction is for. It's for getting at the truth when the truth isn't
sufficient for the truth.” ― Tim O'Brien
Body:
● Present the following information (can use the slides provided in this lesson or
create your own. Descriptions/instructions for each slide is provided below)
○ Slides are adapted from two online articles on creative nonfiction (“The
differences between...”; “Memoir vs Biography…”).
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○

■ Read off the quote-- discuss the quote as a class: do a
think-pair-share activity to give students the chance to read the
quote and think about the questions.

○
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■ Explain that biography, memoir, and autobiography are all
versions of nonfiction. You will define STYLE and SCOPE in
the next slides.

○
■ The style consists of both the writing style of the author as well
as the conventions that are specific to a specific genre-- for
example-- Dr. Seuss has a very distinct writing style of rhyming
and making up silly sounding words and his books often match
the style of the writing conventions of poetry (rhyme and meter).
■ For non-fiction, style is often dictated by the author who is
writing and the conventions of each type of nonfiction genre.
We’ll talk more about this in later slides.

○
■ Scope: how MUCH of a topic is covered. Some stories might
cover the entire life of a character or person while others focus
on a single event or moment in time. That comprises the
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SCOPE.

○
■ First we are going to discuss BIOGRAPHY
● ASSESS PRIOR KNOWLEDGE:
○ Ask what students know about biography?
○ Students read Sachiko last year, what do they
remember about that book? Was the story real?
Do they remember who wrote it?
○ Who do we write biographies about?

○
■ Biography is (read the definition). In other words: biography is a
story about someone that is written by a person who is NOT the
subject of the book.
■ Many of our students read Sachiko by Caren Stelson in 10th
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grade English-- this is an example of biography.
● (The example here can be changed to reflect any
biographical novel that students are familiar with or have
read in previous classes).

○
■ Explain that biographical novels are typically written about
important historical, political, or famous people.
● Go through each of the points on the slide.
● POV: Point of View is 3rd person: he/she/they
● Biography relies on FACTS. Authors have very little
wiggle room to add in any fictional elements or to
embellish stories.

○
■ ASSESS PRIOR KNOWLEDGE:
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● Ask: So we know what biography is, what is
autobiography? Who writes autobiographies?

○
■ Autobiography is written BY THE SUBJECT of the book.
● Example here is I Am Malala, but any autobiographical
novel can work here as an example.
● Malala Yousafzai wrote this book about her own
experiences.

○
■ Autobiography: Written in FIRST PERSON - so I, Me, My
■ Sometimes authors will have help writing an autobiography
● For example: Donald Trump had a ghostwriter (Tony
Schwartz) who wrote The Art of the Deal. A ghostwriter
is someone who is hired to write a text that is then
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officially credited to someone else as the author (in this
case, Donald Trump).
■ Autobiography can include more “fictionalized” elements stories that may embellish the straight “truth” in order to get at
the emotional truth of an event.
● But facts are still more important than emotions!
■ Often covers a wide scope of the author's life.
■ Does still often require research on the part of the author to make
sure they get events accurate.

○
■ ASSESS PRIOR KNOWLEDGE:
● Ask: So we’ve learned about biographies and
autobiographies, who has heard of Memoir? What do we
think memoir is?
● Who writes memoirs? What do memoirs look like?
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○
■ Memoir is similar to an autobiography: it is written by the
subject of the piece. But it typically focuses on a specific period
in time or event.

○
■ Written in FIRST PERSON: I, Me, My
■ Scope is very narrow
■ LESS formal than biographies or autobiographies
● Authors have the freedom to include more feelings,
memories, or emotions.
● They are often allowed to tweak or alter the “true” story
in order to emphasize the emotional effect of the event.
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○
■ In other words… This slide represents the major sticking points
for memoir.

○
■ To recap: this slide summarizes the main points and differences
between biography, autobiography, and memoir.
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○
● Once done with the slideshow and watching the TED talk on The Power of
Telling your Story (TEDx Talks, 2017), have students work on a series of
short-answer questions defining biography, autobiography, and memoir and
why people tell their own stories.
○ Example worksheet
○ Any video or explanation of the power of stories can be used here-- it
does not have to be this TEDx Talk, this is just an example of a video
that could be used.
Conclusion:
● Students will do an exit card reflecting on the video and what they learned
during the lesson.
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Biography, Autobiography and Memoir Review
Directions: Answer the following questions in the spaces provided below. Answers
should be complete sentences and each answer should contain a minimum of 2-3
sentences.
1. Define Biography:

2. Define Autobiography:

3. Define Memoir:

4. What are the major differences between Biography, Autobiography, and Memoir?

5. In a short paragraph: REFLECT on The Power of Telling Your Story. Consider:
a. Why do people tell their own stories?
b. What is the “power” of telling your story?
c. We think of autobiography or memoir as literary genres but in what other
ways can telling your own story help a person?
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The Woman Warrior: “No Name Woman”
Lesson Topic: Truth vs
fiction in memoir

Grade Level: 11-12

Length of Lesson:
100-150 minutes (2-3
50 min. days)

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI. 1: Cite the textual evidence that most strongly supports an analysis of what
the text says explicitly as well as inferences drawn from the text.
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
Understanding(s)/ goal(s):
●

Essential Question(s):

Students will understand that:
○ People often use fiction
when writing memoirs as a
way to communicate
feelings and/or emotions
behind a historical/
personal event.

● How can Kingston know about an
aunt that her family refused to talk
about?
● Is it OK to create a fictional
history for a person to get at a
larger cultural truth?
● What is the “truth” she is trying to
convey by telling this story? What
was her mother trying to caution
Kingston against with the story of
her aunt?

Student objectives (outcomes):
Students will be able to:
● Summarize key details of the chapter.
● Give examples of how Kingston uses “fiction” to get at a greater “truth”.
● Apply understanding: What is the impact of using fiction in this chapter-how can we learn from Kingston’s use of fiction when we write our own
personal stories?
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Assessment Evidence
Performance Task(s):

Other Evidence:

● Written responses to how Kingston
uses fiction in order to
communicate a deeper “truth”
about her family/expectations of
women.

● Reading of chapter (done together
as a class).

● Teacher feedback based on written
responses.

● Worksheet answers to summarize
the chapter.

● New Vocabulary: Record
definitions.

Learning Plan
Learning Activities:
Materials:
●

Google Slideshow

● Audio recording of The Woman Warrior
● PDF or hard copies of The Woman Warrior
● Worksheet with discussion questions.
● Close Reading Graphic Organizer
○ Organizer is designed with EL learners in mind-- this will help guide
them through close reading. All students should use it for the first
chapter read together in class. This can be OPTIONAL for the next
lesson on “Shaman” if they show proficiency in close reading, otherwise
they should continue to use the organizers to help keep track of the
reading.
Introduction (have students do a think-pair-share):
●

Lesson opener: Quote from Maya Angelou: “There is no greater agony than
bearing an untold story inside you”
○ What do you think Angelou means with this quote?
○ Can writing help us analyze or understand an event in more depth-when it’s from our own experience?
■ Why/Why not?
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Body:
● Present the following information (can use the slides provided in this lesson or
create your own. Descriptions/instructions for each slide is provided below):

○

○
■ Have this slide open for a moment. Read through the quote twice
then move on to the next slide.
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○
■ Have students do a think-pair-share where they independently
read and think about the questions on the slide. Then they should
discuss the questions with a partner for about five minutes before
you open the discussion to the whole class-- have them discuss
their answers to the questions.

○
■ Content objectives here are based on the new draft of the 2020
MN K-12 ELA Standards. These can be adapted to your own
state or school standards. (Minnesota English Language Arts
(ELA) Standards)
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○
■ Lesson objectives represent what the student will do in class for
this lesson: students will be reading “No Name Woman” from
Kingston’s novel, The Woman Warrior.

○
■ Language objectives are unique to my specific school-- these
represent the specific language skills students will be using
during the lesson (reading, writing, speaking, or listening).
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○
■ Give a quick overview of Kingston’s biography-- the important
notes: she is the child of Chinese immigrants and often wrote
about the conflict between her Chinese heritage and her desire to
“fit in” as an American girl. Info and image adapted from
Wikipedia article (“Maxine Hong Kingston”)
■ She often focuses her writing on gender and ethnicity.
■ Many of her critics argue that she relies too heavily on Chinese
stereotypes in order to appeal to Western reading audiences, so
keep this in mind as we read The Woman Warrior.
● It is OK to disagree with an author’s tone or POV!

○
○ After going through the slideshow, begin reading the chapter together.
Can also use an audiobook and listen together as a class. Students can
also read independently on their own.
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■ Reading together: Model CLOSE READING with students.
There is also a sample close reading worksheet below.
● This worksheet is designed with ELL learners in mind to
help them through guided reading but can be used with
all students as well.
Conclusion:
●

Students will work on their summary/analysis questions and turn them in when
complete.

● Exit ticket: What did you think about the reading? What was challenging? What
was the effect of reading a fictionalized history of a person in a non-fiction
novel?

33

EXAMPLE: “No Name Woman” Discussion Questions
Directions: Answer the following questions in complete sentences using specific
examples from the text to support your answers.
1. What is the warning Kingston’s mother gives her about her aunt at the beginning
of the chapter?
a. Does Kingston follow that warning? Why or why not?

2. What makes Kingston’s aunt a “No Name Woman”? What role does she play both
for Kingston’s mother’s warning as well as the message Kingston is trying to
communicate through this chapter?

3. How does Kingston portray the role of women in Chinese culture? Give examples
from the text to support your answer.

4. Kingston’s story about her aunt is contradictory-- list some ways the story
changes throughout the chapter and explain why you think Kingston does this.

5. In what ways do Kingston’s Chinese cultural heritage and history come into
conflict with her American culture?

6. Kingston mentions that she has participated in her aunt’s punishment. What do
you think she means by this? Give specific examples from the text to support your
answer.
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7. Many of the stories presented in Kingston’s book are “talk stories” or oral stories
passed down from person to person. Are oral histories an acceptable form of
biography or autobiography? Why or why not?

8. Do the elements of fiction presented in this chapter somehow get at a greater
emotional truth? Why present a fictional account of this aunt’s life that Kingston
couldn’t possibly know?

Adapted from Course Hero and Cliffs Notes.
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EXAMPLE: Close Reading Organizer
Novel Title:
Chapter Title/ Number:
Directions: Fill in the tables in this packet to do a close reading of a chapter of your
novel.
Main Character(s) and
Point of View (POV-who is narrating the
story):
Setting(s) (where the
story takes place):

Summary of key events
and details:

Problems faced by
characters and the
solutions (if available):
Themes (moral lessons
learned by the reader):

Important symbols/
figurative language:

Important Quote 1:
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Explanation for Quote 1
(Why do you think this
quote is important):
Important Quote 2:

Explanation for Quote 2
(Why do you think this
quote is important):
Important Quote 3:

Explanation for Quote 3
(Why do you think this
quote is important):

Directions: In the spaces below, list some words that were unfamiliar to you from the
chapter or words that were used in a new or interesting way. Note: You must list a
minimum of 3 words.
Vocabulary Definition:
Word:

Definition (in your
own words)

An image that
represents the word
(optional).
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The Woman Warrior: “Shaman”
Lesson Topic: Truth vs
fiction in memoir

Grade Level: 11-12

Length of Lesson:
100-200 minutes (2-4 50
min. days)

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI. 1: Cite the textual evidence that most strongly supports an analysis of what
the text says explicitly as well as inferences drawn from the text.
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
Understanding(s)/ goal(s):
●

Students will understand that:
○ Personal narratives,
especially those in a
memoir, CAN have
elements of “fiction” or
what others may consider
“fiction” even if you don’t.
○ Students will discuss
Kingston’s use of the
spiritual in talking about
her mother.

Essential Question(s):
● How can authors represent
spirituality or spiritual aspects in
an authentic way?
○ How do we incorporate
spirituality into personal
experience and “truth”?
● Have you or someone you know
ever had similar or other spiritual
experiences to what Kingston’s
mother goes through in this
chapter?
○ Have we ever experienced
anyone downplaying
spirituality as “not true”?

Student objectives (outcomes):
Students will be able to:
● Summarize the main events of the chapter. Analyze the effect of including this
ghost story that Kingston’s mother experienced in an autobiographical work-Kingston has been criticized for including ghosts or other “fictional” aspects in
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this autobiographical work.
● Students will decide whether they believe spirituality has a place in
autobiographical work-- whether telling a ghost story counts as
autobiographical and whether this can get at another layer of personal stories
that might otherwise be excluded from such narratives.
Assessment Evidence
Performance Task(s):

Other Evidence:

● Written responses to how Kingston
uses ghost stories and spirituality
in order to communicate a deeper
“truth” about her family heritage
and experiences.

● Reading of chapter (done together
as a class).

● Teacher feedback based on written
responses.

● Worksheet answers to summarize
the chapter.

● New Vocabulary: Record
definitions.

Learning Plan
Learning Activities:
Materials:
●

Google Slideshow

● Audio recording of The Woman Warrior
● PDF or hard copies of The Woman Warrior
● Worksheet with discussion questions.
● Close Reading Graphic Organizer
○ Organizer is designed with EL learners in mind-- this will help guide
them through close reading. All students should use it for the first
chapter read together in class. This can be OPTIONAL if students
showed proficiency in close reading with the previous chapter,
otherwise they should continue to use the organizers to help keep track
of the reading.
Introduction (have students do a think-pair-share):
● How spiritual are you? Do you believe or practice traditional Hmong or Karen
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spiritual practices like soul-calling or shamanism?
○ If yes… have you ever felt like these spiritual aspects of your life were
devalued or discounted by others? How much do you connect your
spirituality to your cultural identity or personal history? Does
spirituality as it connects to Hmong/Karen culture sometimes feel
stereotyped or misunderstood to you?
○ If not… do you know anyone who is spiritual or does believe these
things? Are they a part of their identity/personal histories? Does
spirituality as it connects to Hmong/Karen culture sometimes feel
stereotyped or misunderstood to you?
● NOTE: These are specific to my group of Hmong/Karen students, this activity
should be modified to meet the backgrounds of the group of learners in
question.
Body:
●

Present the following information (can use the slides provided in this lesson or
create your own. Descriptions/instructions for each slide is provided below):

○
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■ Have students do a think-pair-share where they independently
read and think about the questions on the slide. Then they should
discuss the questions with a partner for about five minutes before
you open the discussion to the whole class-- have them discuss
their answers to the questions.
● These questions are fairly specific to my group of
Hmong/Karen learners and should be adapted for
different groups of learners.

○
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■ Content objectives here are based on the new draft of the 2020
MN K-12 ELA Standards. These can be adapted to your own
state or school standards. (Minnesota English Language Arts
(ELA) Standards)

○
■ Lesson objectives represent what the student will do in class for
this lesson: students will be reading “Shaman” from The Woman
Warrior by Kingston.
■ This chapter deals with a story from Kingston’s mother’s past:
Her mother is in medical school and encounters a ghost in the
dormitory. The story follows as Kingston’s mother attempts to
contact and get rid of the ghost with the help of her dormmates.
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○
■ Language objectives are unique to my specific school-- these
represent the specific language skills students will be using
during the lesson (reading, writing, speaking, or listening).
○ After going through the slideshow, begin reading the chapter together.
Can also use an audiobook and listen together as a class. Students can
also read independently on their own.
■ Reading together: Model CLOSE READING with students.
There is also a sample close reading worksheet below.
Conclusion:
● Students will work on their summary/analysis questions and turn in when
complete.
● Exit ticket: What did you think about the reading? What was challenging? Do
you believe the story Kingston tells about her mother’s encounter with the
ghost?
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EXAMPLE: “Shaman” Discussion Questions
Directions: Answer the following questions in complete sentences using specific
examples from the text to support your answers.
1. What is the importance of Brave Orchid’s (Kingston’s mother’s) diploma?

2. Who are the “ghosts” in this chapter and what role do they play?

3. Describe Brave Orchid’s life in China-- give specific examples from the text.

4. What is the way to shrink a ghost according to Brave Orchid, and how does she
eventually free herself from the ghost?

5. How does Brave Orchid get her roommates to help with the sitting ghost?
a. What do they do and why does Brave Orchid need their help?

6. Are there any connections you can draw between the ghost story told in this
chapter and your own cultural stories or beliefs?

7. Do ghost stories belong in non-fiction personal narratives? Why or why not?
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Introduction to Graphic Novels
Lesson Topic: How to read Grade Level: 11-12
graphic novels

Length of Lesson: 50
Minutes

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
● RI. 7: Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic or
idea.
Understanding(s)/ goal(s):
●

Essential Question(s):

Students will understand that:
○ Autobiography can come
in many different forms- in
this case in a comic book
or graphic novel form.
○ Comic books and graphic
novels require a specific
skill set and vocabulary.

● How does the graphic novel form
affect the experience of those
events as a reader?
● Do the images from the novels add
a layer of emotion/drama to the
events that you might not get from
straight factual reporting?

Student objectives (outcomes):
Students will be able to:
● Define key terms for reading graphic novels and comic books.
● Use both text and image to decode the conventions of graphic novels/comic
books.
Assessment Evidence
Performance Task(s):
● Analyze a series of graphic novel
panes to identify specific elements

Other Evidence:
●

Define key terms (worksheet).
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of the graphic novel/comic book
genre.

● Group discussion of interpreting
images.

Learning Plan
Learning Activities:
Materials:
● Google Slideshow
● Worksheets to practice analyzing comic format (optional).
Introduction: Think Pair Share:
● How many of you have heard the term “graphic novel”?
● How are graphic novels different from “comic books”.
● How does Manga fit in?
Body:
●

Present the following slideshow:

○
■ Image from “Diversity in Graphic Novels”.
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○
■ Have students do a think-pair-share where they independently
read and think about the questions on the slide. Then they should
discuss the questions with a partner for about five minutes before
you open the discussion to the whole class-- have them discuss
their answers to the questions

○
■ These are the essential questions for today’s lesson: it’s what we
are going to try to answer by the end of class today. We’re going
to learn a bit about the history of graphic novels as a genre and
then we will do an activity where students will look at different
versions of the same story told in various comic formats and
how those changes affect a reader’s experience of a story.
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○
■ Lesson objectives represent what the student will do in class for
this lesson.

○
■ Content objectives here are based on the new draft of the 2020
MN K-12 ELA Standards. These can be adapted to your own
state or school standards. (Minnesota English Language Arts
(ELA) Standards)
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○
■ Language objectives are unique to my specific school-- these
represent the specific language skills students will be using
during the lesson (reading, writing, speaking, or listening).

○
■ Image on slide is from Art Spiegelman’s Maus
■ Discuss the main points on this slide.
■ The image on this slide shows an example of a graphic novel.
● It has images and text. There are panels (the image
boxes), gutters (the space between images), speech and
narrative bubbles.
● Vector lines show movement.
● This is a B&W comic but many also include the use of
color.
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● The story progresses left to right and top to bottom.
Some other forms of graphic novels (like manga) can go
right to left.

○
■ Image on slide is from Art Spiegelman’s Maus
■ This second image shows how authors can also break with
conventions in order to stress the emotion of an event. Here,
pictures are falling out of the page.

○
■ Images on slide are from Art Spiegelman’s Maus
■ These images can show the passage of time or distance (like
people marching from one place to another).
■ It also is an example of how graphic novelists can incorporate
elements of nonfiction (like images or maps) to add realism to

50

their stories.

○
■ Image on slide is from Philbot (n.d.)
■ This is an example slide of parts of a graphic novel-- it is taken
from the information on graphic novels from IB English A
(Philbot).
■ Read through each definition and point out how they show up in
the example image provided.

○

51

■ These are additional definitions of aspects of the graphic novel.
These definitions are also adapted from the IB English A graphic
novel activity (Philbot).
Optional Lesson Extension:
● If you have students that struggle with reading comics or who might need
additional instructions on how to read a graphic novel, a terrific resource is the
IB English A: Language & Literature: Graphic novel (Philbot).
○ The resource also has activities for using graphic novel terminology.
After going through PowerPoint slides, have students practice reading graphic novel
samples and analyzing the impact of the comic format on a narrative story.
● A great way to practice this is to use Matt Madden’s (2006) 99 Ways to Tell a
Story: Exercises in Style. See example activity below.
○ Split the class into 4-5 groups, assign a selection of versions of the story
to each group along with the original story template from the beginning
of the book.
■ Have students discuss in their groups:
● The different versions of the story-- what makes each
version different, what elements of style impact the
reader’s experience of the story,
● Students should find specific examples and then present
their findings to the class.
Conclusion:
●

Exit ticket: Tomorrow we’ll begin reading graphic novels that are
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autobiographical or biographical-○ Do you think this genre will be effective to describe a person’s life or a
specific event of a person’s life?
○ Do you think the comic format will benefit or detract from the author’s
message? Explain your answer.
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Example exercise using Madden’s 99 Ways to Tell a Story: Exercises in Style (2006):
Put students into small groups and assign a different set of stories to each group (along
with the original template story):

Above: “Template” (Madden, 2006, p.3)
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Examples of other versions of the template story:

Above: “Monologue” (Madden, 2006,
p.5)

Above, “Subjective” (Madden, 2006, p.7)

Have students compare how each version of the story is told, focusing on the differing
use of graphic novel elements like panels, gutters, eminata, speech bubbles, vector lines,
color, close-ups, subjects, etc.
Students can write down their answers to hand in or students can present their findings to
the class with mini-presentations.
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Literature Circles - Reading Graphic Novels
Lesson Topic: Literature
Circles for Graphic Novels

Grade Level: 11-12

Length of Lesson: 50
minutes

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
● RI. 7: Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic or
idea.
Understanding(s)/ goal(s):
●

Essential Question(s):

Students will understand:
○ The impact of telling a
story through the graphic
novel form.
○ Make connections between
the representation of
“truth” in the graphic novel
vs. more ‘authentic”
nonfiction genres.

● How does the graphic novel form
affect the experience of those
events as a reader?
● Do the images from the novels add
a layer of emotion/drama to the
events that you might not get from
straight factual reporting?

Student objectives (outcomes):
Students will be able to:
● Read and discuss (independently and as a group) a chapter or group of chapters
from a self-selected autobiographical or biographical graphic novel.
● List the effects of the graphic novel format on the impact of personal
narrative “truth” on readers and the authenticity of such stories.
Assessment Evidence
Performance Task(s):

Other Evidence:
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● Written responses to the following
questions:

● Close reading worksheets look at:

○ What is the effect of the
graphic novel format on the
realism or “truth” of the
story being told in the
chapter?
○ What are the benefits or
disadvantages of the comic
format to tell this story?
○ Can you make any
connections between the
story told in this chapter to
prior knowledge or other
readings you have done?

○ Main characters and POV
○ Setting
○ Key events
○ Problems and solutions
○ Themes
○ Symbols/figurative
language
○ Plot progression
○ Important panels/images
○ Vocabulary

● Teacher feedback based on written
responses.
Learning Plan
Learning Activities:
Materials:
●

Selection of autobiographical graphic novels
○ These should be selected based on interest and reading level of students
in the classroom.
■ For this lesson: Allow students to self-select into groups for the
same graphic novel based on interest.
■ Give students the list, let them pick their top 3 choices, then
divide students into groups).
■ Scaffold for ELLs or SPED students by giving them a selection
of graphic novels that are at a reading level appropriate to their
needs.
○ An example of a list of novels can be found HERE.
■ Select 1-2 chapters for students to read-- they should not be
reading the whole novel (unless it is very short or you have time
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to include a graphic novel unit in its entirety-- which could be
done!)
● Worksheets for students to complete as they read
○ These focus on general comprehension and specific discussion
questions.
○ They are designed with EL learners in mind to help them with close
reading but they should be used by all students unless those students
have shown proficiency in close reading.
Introduction (have students do a think-pair-share):
● KWL Activity:
○ Have students take out a sheet of paper. On it, they should create three
columns. Label one K for “What do you KNOW about the topic”, one
W for “What do you WANT to know”, and one L for “What did you
LEARN”.
■ Students should fill out the K and W columns for today’s lesson.
We will do the L at the end of class.
■ K: What do you KNOW about the person whose story you are
about to learn? What do you know about the events that they
might discuss in their novel? How do you think the graphic
novel form might impact your reading?
■ W: What questions do you have? What do you hope to learn by
reading this selection from the novel? Do you have any
questions about how the graphic novel form might impact your
reading?
Body:
● Have students read their chapters independently.
○ These should be chapters selected by the teacher from the books they
self-selected via-interest.
○ If you decide to have students read the novels in their entirety-- have
them fill out close reading worksheets for each chapter that they read.
● They should fill out the close reading worksheets as they read to check for
understanding. Examples of close reading worksheets can be found below.
○ If you wish, you can have students work as a group on these worksheets
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as well once they have completed the reading.
Conclusion:
●

Once students have finished reading their chapter(s), they should return to their
KWL sheets and fill in the L section: What did they LEARN after reading
today’s chapters.
○ Focus on how the graphic novel form affected their experience as a
reader reading autobiographical/biographical stories.
○ They should turn these in at the end of class.
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Example List of Autobiographical Graphic Novels
Lewis, J., Aydin, A., Powell, N., & Walton, L. (2016). March. Top Shelf Productions.
Nakazawa, K. (2003). Barefoot Gen, Volume 1. Last Gasp of San Francisco.
Nakazawa, K. (2005). Barefoot Gen, Volume 2. Last Gasp of Sanfrancisco.
Sacco, J., Said, E. (2017). Palestine. Jonathan Cape.
Satrapi, M. (2003). Persepolis. Pantheon Books.
Spiegelman, A. (2011). Complete Maus. Pantheon Books.
Takei, G., Eisinger, J., Scott, S., Becker, H. (2020). They Called Us Enemy. Top Shelf
Productions.
Thompson, C. (2017). Blankets. Faber & Faber Limited.
Vang, J., Rozman, T., Kaczynski, T. (2021). Our Voices Carried Us Here. Green Card
Voices.

Books for ELL Students
Folman, A., Polonsky, D., Frank, A. (2018). Anne Frank’s Diary: The Graphic
Adaptation. Pantheon Books.
Hoena, B., LeDoyen, S. (2020). Colin Kaepernick: Athletes Who Made a Difference.
Graphic Universe.
Hoena, B., LeDoyen, S. (2020). Serena Williams: Athletes Who Made a Difference.
Graphic Universe.
Prince, L. (2014). Tomboy: A Graphic Memoir. Zest Books.
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EXAMPLE: Chapter Summary and Reaction
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Literature Circles - Group Discussions and Presentation Prep
Lesson Topic: Literature
Circles for Graphic Novels

Grade Level: 11-12

Length of Lesson: 50
minutes

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
● RI. 7: Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic or
idea.
● LSVEI 1: Exchange ideas in discussion and collaboration, as a listener, speaker,
and participant, A) including the voices and perspectives of Dakota and
Anishinaabe people as well as other perspectives, identities, and cultures like
and unlike their own, and B) expressing one's own ideas, stories, and
experiences.
Understanding(s)/ goal(s):
●

Students will understand:
○ The impact of telling a
story through the graphic
novel form.
○ Make connections between
the representation of
“truth” in the graphic novel
vs. more ‘authentic”
nonfiction genres.

Essential Question(s):
● How does the graphic novel form
affect the experience of those
events as a reader?
● Do the images from the novels add
a layer of emotion/drama to the
events that you might not get from
straight factual reporting?

Student objectives (outcomes):
Students will be able to:
● List the effects of the graphic novel format on the impact of personal
narrative “truth” on readers and the authenticity of such stories.
● Present their findings from reading their chapters to the rest of the class.
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Assessment Evidence
Performance Task(s):

Other Evidence:

● Students will use this lesson to
work on presentations that they
will give to their classmates to
show how their graphic novel
excerpt treated the
autobiographical or biographical
content.

● Group presentation slides.
● Verbal discussion between teacher
and groups.

● No formal feedback for this
lesson-- the teacher will give
informal feedback by checking in
with group presentation progress
during class.
Learning Plan
Learning Activities:
Materials:
● Students will need access to computers to create PowerPoint or Google Slides
presentations.
● Selection of autobiographical graphic novels
○ These should be selected based on interest and reading level of students
in the classroom.
○ For this lesson: Allow students to self-select into groups for the same
graphic novel based on interest.
■ Scaffold for ELLs or SPED students by giving them a selection
of graphic novels that are at a reading level appropriate to their
needs.
■ Presentation slides can also have sentence stems pre-loaded for
ELLs.
● Worksheets for students to complete as they read
○ These focus on general comprehension and specific discussion
questions.
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○ These should be the same worksheets students used when they were
doing independent reading earlier-- they should share and discuss their
answers in their groups.
Introduction (Think Pair Share activity):
●

Ask students what they expect when working in groups. How should group
members behave, how should they participate. When giving a group
presentation, what are their expectations for who presents?
○ You can write down group expectations on the board so they are up
there while students do their group work.

Body:
● Have students work in groups to finish filling in their worksheets from the close
reading of their graphic novel.
● Show students the PRESENTATION CRITERIA
● A good idea for this is to give each group member a specific ROLE
○ Question Reader: A person who reads off each question/section of the
worksheet and keeps the group on task.
○ Evidence Finders: A student or selection of students who will search the
chapter for specific panels or images/pages that answer the question.
○ Explainer: A student who explains how the evidence answers the
question or section of the worksheet.
○ Recorder: A student who fills in the answers on the worksheet.
○ Presentation Maker: A student that adds the information onto slides.
■ They can also break this down so that each person focuses on a
specific slide.
Conclusion:
●

Exit ticket: Have students write down how the work went today-- did their
group work well together? Do they feel like each group member is doing their
fair share of the work?
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Lit Circle Presentations
Directions: Students will create google slideshow presentations to instruct classroom
peers on how their chosen autobiographical graphic novel presents “truth” in
autobiography.
Student presentations will include:
1. A title slide
a. Title of novel and author
b. Group members’ names
2. A description of the novel (or chapters read). Include:
a. Plot
b. Key events
c. Setting
d. Major characters and POV
e. Problems faced/ solutions created
f. Important symbols or use of figurative language
3. A discussion of important panels or images using graphic novel terminology
4. Answer the following questions. For each question, provide specific examples
from the text (or other texts or sources) to support your answer:
a. What is the effect of the graphic novel format on the realism or “truth” of
the story being told in the chapter?
b. What are the benefits or disadvantages of the comic format to tell this
story?
c. Can you make any connections between the story told in this chapter to
prior knowledge or other readings you have done?
Each group member is expected to participate in this group activity and all group
members are responsible for presenting some part of your findings during your
presentation.
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Literature Circles - Presentations
Lesson Topic: Literature
Circles for Graphic Novels

Grade Level: 11-12

Length of Lesson: 50
minutes (more if needed)

Stage 1: Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI.6: Determine an author’s point of view or purpose in a text and analyze how
the author acknowledges and responds to conflicting evidence or viewpoints
● RI. 7: Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic or
idea.
● LSVEI 1: Exchange ideas in discussion and collaboration, as a listener, speaker,
and participant, A) including the voices and perspectives of Dakota and
Anishinaabe people as well as other perspectives, identities, and cultures like
and unlike their own, and B) expressing one's own ideas, stories, and
experiences.
Understanding(s)/ goal(s):
●

Students will understand:
○ The impact of telling a
story through the graphic
novel form.
○ Make connections between
the representation of
“truth” in the graphic novel
vs. more ‘authentic”
nonfiction genres.

Essential Question(s):
● How does the graphic novel form
affect the experience of those
events as a reader?
● Do the images from the novels add
a layer of emotion/drama to the
events that you might not get from
straight factual reporting?

Student objectives (outcomes):
Students will be able to:
● Present information logically and in a way that is appropriate to the goal (of
interpreting autobiography and biography in graphic novels) and audience.
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Stage 2: Assessment Evidence
Performance Task(s):

Other Evidence:

● Group presentations of their
graphic novel excerpt and what
their group learned about how the
graphic novel form had an impact
on their experience as readers of
autobiography or biography.

● N/A

● Teacher feedback based on
presentation criteria
Stage 3: Learning Plan
Learning Activities:
Materials:
●

Projector

● Computer (or one computer) to project PowerPoint slides onto the board
Introduction:
● Entrance/Exit ticket: Have students take out a sheet of paper (or a ½ sheet). On
it they should write down how they think their presentation is going to go-what was the most interesting thing they learned about their graphic novel and
its representation of “truth”? What do they hope to see from other groups?
Body:
●

The core of this lesson is presentations-- groups will present their graphic
novel excerpt and the analysis they did of the chapter(s).
○ Students can choose when they would like to present or you can select
groups randomly.
○ Students who are not presenting should be showing good audience
etiquette: they should be listening and engaged with other presenters.
○ Students should also be encouraged to think of one question they can
ask each group when the group is done presenting and have a Q&A after
each presentation.

Conclusion:
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●

Exit Ticket: They should flip over their entrance ticket and on the reverse side
they should list 1-2 things they learned from other groups that they thought was
interesting or of note.
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Autobiography in Music - Music Analysis
Lesson Topic:
Autobiography in music

Grade Level: 11-12

Length of Lesson:
100-150 minutes
(two-three 50 minute class
periods)

Desired Results
Content Standard(s) Based on MN ELA Standards:
● RI. 7: Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic or
idea.
● LSVEI 1: Exchange ideas in discussion and collaboration, as a listener, speaker,
and participant, A) including the voices and perspectives of Dakota and
Anishinaabe people as well as other perspectives, identities, and cultures like
and unlike their own, and B) expressing one's own ideas, stories, and
experiences.
Understanding(s)/ goal(s):
●

Students will understand that:
○ Musicians use songs as a
way to communicate
autobiographical content
all the time.
○ Lyrics and musical
conventions (tone, pitch,
key, rhythm, etc.) all
impact a listener's
experience of the content
of a song.

Essential Question(s):
● What is the impact of expressing
or experiencing stories through
song?
● We are listening to popular music
in class, are there other examples
of storytelling through music?

Student objectives (outcomes):
Students will be able to:
● Analyze the lyrics and song styles of an autobiographical song.
● Discuss the impact of the song format on the autobiographical content of the
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song on the listener.
● Present their analysis to the class.
● Show how music can impact the experience of autobiographical or memoir
genres.
Assessment Evidence
Performance Task(s):

Other Evidence:

● Presentation of analysis of song
lyrics and style choices and impact
on autobiographical content.
● Teacher feedback is given based
on written and spoken responses.

● Listen to and analyze self-selected
autobiographical songs.
● Using close “reading” / listening
worksheets to analyze song lyrics
and stylistic choices.

Learning Plan
Learning Activities:
Materials:
● Copies of the lyrics to “Coal Miner’s Daughter” by Loretta Lynn (See handout
below)
● PowerPoint/ Presentation Slides
● Worksheet for song analysis
● Speakers (or another way to play music)
Introduction (Think-Pair-Share):
● Now that we have read a couple of different examples of authors using
autobiography or memoir, ask students if they can think of any other instances
where people might use autobiography.
Body:
●

Present the following slideshow (or similar):
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○

○
■ Content objectives here are based on the new draft of the 2020
MN K-12 ELA Standards. These can be adapted to your own
state or school standards. (Minnesota English Language Arts
(ELA) Standards)

○
■ This slide is a review of what we covered earlier in the unit
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about the definitions of biography, autobiography, and memoir.

○
■ We have already looked at and listened to presentations of a
couple of different styles of memoir-- we read selections from
Kingston’s novel The Woman Warrior, and students presented
what they learned about autobiography in the graphic novels that
they read during our literature circle lessons.
■ Covers are from Kingston, M. H. (1989), Spiegelman, A. (1986,
1991) and Satrapi, M. (2003), respectively.

○
■ Like the slide says-- these are found wherever people find ways
to express themselves or their own personal stories and
narratives.
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○
■ Wordsworth’s The Prelude is a fairly famous poem written about
his life from childhood to adulthood.
■ Other poets like Sylvia Plath, Alice Walker, Langston Hughes,
and Emily Dickinsen (among others!) also wrote poetry about
their lives. (You can always include any other examples--)

○
■ Many famous artists have also done self-portraits in paintings or
photography-- these pieces of art often portray an artist's
self-image or how they view themselves in the artwork.
■ Image on this slide is from Richman-Abdou, K. (2021)
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○
■ Playwrights also use personal narrative as inspiration for the
plays they write. Tennessee Williams is famously known for his
autobiographical plays, like The Glass Menagerie.
■ Cover art from Williams, T. (1999).
■ Image on right from Porter, J. (2021)

○
■ Film is another area where we see a lot of biography and some
autobiography as well-- it is common for a graphic novel like
Marjane Satrapi’s Persepolis or Keiji Nakazawa’s Barefoot Gen
to be made into cartoons (or anime, in Gen’s case)
■ You are more likely to see biography in film than autobiography.
■ Image on slide is a still from Paronnaud and Satrapi (2007).
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○
■ Images on this slide are stills from the Barefoot Gen movie
directed by Mori Masaki in 1983 (Based on the comics of the
same name by Keiji Nakazawa).

○
■ This slide just explains what we’re going to do today-- we are
going to look at how musicians use autobiography to inspire
their music.
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○
■ Lesson objectives represent what the student will do in class for
this lesson. We will go over a song together, then students will
have the opportunity to pick a song from a list (or if they know
of an autobiographical song they would like to do, the teacher
can OK that song). Then students will analyze a song on their
own and present what they found to the class.

○
■ Language objectives are unique to my specific school-- these
represent the specific language skills students will be using
during the lesson (reading, writing, speaking, or listening).
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○
■ Essential questions for this unit on music. Students will attempt
to answer these when they analyze their chosen songs.

○
■ These are terms that can help students put to words what they are
hearing/listening to-- these are ways to describe music/elements
of music.

○
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■ These are questions that are on their analysis worksheet-- they
should focus on these questions as they listen to THEIR song
(we’ll do this together with a song to practice).

○
■ Listen to the song together-- you can also project the lyrics while
you listen. We’ll discuss the song after.
■ The image here is the thumbnail for the video clip of Loretta
Lynn singing this song (Lynn, L. 2020).

○
■ Discuss the “Coal Miner’s Daughter”. Written by Loretta Lynn
in 1969 (released 1971). She describes her own life growing up
the daughter of a coal miner during the great depression. The
song is in the bluegrass style, which is what Lynn grew up
singing and listening to throughout her childhood. Poverty and
working-class life takes a center stage as Lynn sings about her
father’s work in the coal mine as well as making money as a
farmer and her mother’s work around the house with laundry and
other chores. The verses of the song are taken directly from
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Lynn’s childhood in Butcher Hollow, Kentucky.
■ Go back to the analyzing music/terminology slide (or project the
worksheet) and go through the questions together.

○
■ Give students time to analyze an autobiographical song of their
choice. See some song suggestions below.
■ Students should fill out their song analysis worksheet as they
listen to the song.
■ They will present what they find to the class.
Conclusion:
●

EXIT TICKET: Have students respond to the following question and submit
their answers:
○ What was one thing that was surprising or something new that you
learned or discovered from looking at autobiography in music?
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Coal Miner's Daughter (Lyrics)
Loretta Lynn
Well, I was borned a coal miner's daughter
In a cabin, on a hill in Butcher Holler
We were poor but we had love
That's the one thing that daddy made sure of
He shoveled coal to make a poor man's dollar
My daddy worked all night in the Van Lear coal mines
All day long in the field a hoin' corn
Mommy rocked the babies at night
And read the Bible by the coal oil light
And ever' thing would start all over come break of morn
Daddy loved and raised eight kids on a miner's pay
Mommy scrubbed our clothes on a washboard ever' day
Why I've seen her fingers bleed
To complain, there was no need
She'd smile in mommy's understanding way
In the summertime we didn't have shoes to wear
But in the wintertime we'd all get a brand new pair
From a mail order catalog
Money made from selling a hog
Daddy always managed to get the money somewhere
Yeah, I'm proud to be a coal miner's daughter
I remember well, the well where I drew water
The work we done was hard
At night we'd sleep 'cause we were tired
I never thought of ever leaving Butcher Holler
Well a lot of things have changed since a way back then
And it's so good to be back home again
Not much left but the floor, nothing lives here anymore
Except the memory of a coal miner's daughter
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Autobiographical Song Analysis
Directions: In the spaces provided below, analyze your chosen song. Answers should be
in complete sentences and you should have 2-3 sentences minimum per response.
Consider the elements/terminology of songs listed below in your analysis:
Melody

The tune of the music

Volume

How loud or soft the music or vocals are

Rhythm

The beat or pattern of the music

Tempo

The speed (beats per minute) of the music

Key

Usually major or minor

Song
Form/Structure

Like stanzas in poetry-- different sections of the song

Harmony

Chords and chord progressions

Lyrics/ Rhyme

Words of the song, Lyrics that rhyme (similar to poetry)

Song title and singer/songwriter:

Focus on what stands out to you as you listen:
● Why do those things stand out to you?
● Are they repeated?
● What role do they play in the song?

Does the tune or melody match the message of the song? Why or why not?

What is the impact of expressing or experiencing stories through song?
● Is the experience the same or different from the “literature” autobiographies
we’ve read in class? Give specific examples.
● Are there things that music can do that you can’t get with words alone?
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We are listening to popular music in class, are there other examples of storytelling
through music that you have heard of or listened to? Give some examples
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Autobiographical Song Suggestions
Song Title
“Rehab”
“That Year”
“Smoke on the Water”
“Dear Mama”
“The Way I Am”

Artist
Amy Winehouse
Brandi Carlile
Deep Purple
Tupac
Eminem (Explicit)

“Easy on Me”

Adele

“March 14”

Drake

“Sober”
“Conversations with my 13 Year Old Self”

Demi Lovato
P!nk

“25 Hours”

Johnny Marr

“One Black Sheep”

Mat Kearney

“Serve the Servants”
“Wake me up When September Ends”

Nirvana
Green Day

“William’s Blood”

Grace Jones

“Little Red Shoes”

Loretta Lynn

“Brooklyn Roads”

Neil Diamond

“Hitchhiker”

Neil Young

“California Rain”

Madden Brothers

“I Walk the Line”

Johnny Cash
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Final Writing Project and Unit Reflection
Lesson Topic: Final
Project on personal
narratives: Creative
Writing

Grade Level: 11-12

Length of Lesson: 1-2
weeks with 50 minute class
periods.

Desired Results
Content Standard(s):
W6 Write narratives, poetry, and other creative texts with details and effective
techniques to express ideas.
● Write to create, engaging and orienting the reader, establish context and
narrative point of view, and applying basic and advanced literary techniques in
various literacy forms, including, by not limited to personal or autobiographical
essays, building on skills learned in previous years.
Understanding(s)/ goal(s):
●

Students will:
○ Be able to write their own
mini-memoirs or
autobiographies in a
method of their choosing
○ Analyze themselves and
their own personal stories
in order to construct their
own personal identities.
○ Gain a sense of self, others,
and community. This unit
is designed to help guide
students through forms of
self-expression and how
authors, musicians, artists,
and others use memoir and
autobiography to share
their own personal truths

Essential Question(s):
● What is truth?
● Can autobiography or memoir
include fiction and still be “true”?
● How do we tell our own stories in
a way that is engaging and
accessible?
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with the world.
Student objectives (outcomes):
Students will be able to:
● Students will write personal narratives that explore their own truth-- they can
write about a specific moment in their lives or write a more autobiographical
account of their lives up to now.
● Students will choose the form this nonfiction project will take (graphic novel,
art, music, narrative, etc).
Assessment Evidence
Performance Task(s):
● Personal narrative writing
● Narrative writing rubric and
teacher comments.

Other Evidence:
● Check-ins throughout the writing
process.
● Writing outline.
Learning Plan

Learning Activities:
Materials:
●

Students will need access to computers (for typing).
○ If they decide to do an art project or other form of narrative writing,
they may require art supplies or other supplies.

● Grading Rubric
● Assignment Sheet
Introduction:Think-Pair-Share Interview Activity
● For this activity-- we’ll be providing an example of interviewing as a form of
BIOGRAPHY. Since I am allowing students to write about a close friend or
loved one for their final project, this will serve as an example of something they
could do-- have a loved one tell their story, or tell a loved one’s story.
○ Select a short interview clip of someone telling about an event from
their life. A great one of these could be one of the audio interviews that
Art Spiegelman did with his father while writing Maus-- (Dr. Helvie,
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2012)).
■ Example: Play a clip similar to this clip of Hmong Vietnam
veterans talking about their experience (Milwaukee PBS, 2017)
or this clip of a Hmong elder describing his experience of the
“Secret War” (ITVSVideos, 2009).
● Have students reflect on the power of interview: Why do
we tell each other’s stories?
● How do the stories of our loved ones impact us?
● ALTERNATIVE OPENER: Display a traditional Hmong Story Cloth (many
examples of this can be found via google image search or pre-arrange for
someone to bring one in)
○ Who is familiar with the story cloth?
■ What are they used for?
○ How can story cloths be used to tell our stories? Are they similar or
different to any of the other versions of personal narratives that we’ve
seen throughout this unit so far?
Body:
●

Today’s lesson (and the next few days) will focus on the final Narrative
Writing Assignment.

● Hand out copies of the Assignment Sheet and Rubric. (Also make sure to
project these onto the screen at the front of the room.
○ Go through the assignment sheet together.
○ Discuss expectations: Students are expected to write a complete,
polished narrative piece that focuses on a specific event or time period
in their life. They will use rich, descriptive language to describe that
event and what they learned about themselves or their
worldviews/morals.
■ They do have the option of interviewing and writing a piece on a
close friend or family member if they do not want to write about
themselves (a biography instead of an autobiography).
○ They can WRITE a narrative (>650 words) or they can choose to do a
creative piece (story cloth, comic book, series of poems, artwork,
songwriting, movie, etc.).
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■ If they choose to do a creative project-- they will need to show a
progression of time or development of an idea from their past.
They will also need to write a short reflection that explains the
choices they made for their project and how it fulfills the
requirements of the assignment.
○ Students will create their narrative writing assignment. They will then
PRESENT what they made to the class (either by reading it aloud or by
showing their artwork/product).
■ Since I have Hmong/Karen students, I will be encouraging them
to think about possibly creating their project in Hmong/Karen
(either written or spoken). They will need to have a translation or
a translator who can tell me what is said (I will be able to supply
these at my school for this activity).
■ Students should use given in-class time to create their narrative
projects. Give as much work time as is needed-- circle the room
and provide help and feedback as students work.
Conclusion:
●

Take some time at the end of presentations for students to fill out a reflection
on the unit. Example reflection worksheet below.
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EXAMPLE: Narrative Writing Assignment
Benchmark: W6 Write narratives, poetry, and other creative texts with details and
effective techniques to express ideas.
● Write to create, engaging and orienting the reader, establishing context and
narrative point of view, and applying basic and advanced literary techniques in
various literacy forms, including, by not limited to personal or autobiographical
essays, building on skills learned in previous years.
Goal: To craft a creative piece around an autobiographical or biographical story that
describes a significant event or period in your life or the life of a close friend* or family
member* using vivid descriptive language or other storytelling techniques.

Guiding Questions: You do not need to answer these, but keep them in mind as you make
decisions on what you would like to write about:
1. Who are you, where do you come from?
2. Is there a specific event in your life that had a profound impact on you or your
way of thinking? If so, what?
3. Think about a time when you found one or more of your beliefs challenged. What
happened?
4. If you had to pick one item to represent you, what would it be and why?
5. Describe your neighborhood. Who lives there? Do you know them?
6. Think back to last year. Did you achieve anything that made you feel proud? Did
anything happen to make you disappointed? Describe what happened and how
that impacted your life.
7. Think about your friends. How have your friends influenced your life? What do
you value in your friends and why?
8. How have your family and/or friends shaped who you are? Would you be
different without them, or if events of your past had been different with or without
them?
Narrative Assignment: You have many options for how you go about creating your
narrative piece. These include (but are not limited to) stories, interviews*, comics, poetry,
videos, or a piece of music.
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● A successful narrative piece will have a well-focused event, problem, or situation
with one or more points of view, a narrator and/or characters, and a smooth
progression of events.
● Successful pieces will also create scenes with vivid detail using figurative and
sensory language, sounds, or artwork, will follow a logical flow with a conclusion
appropriate to the chosen genre and uses several literary/visual/oral narrative
techniques to develop experiences, events, and characters.
● Less successful pieces will tell a story without much of a focus or critical
analysis, or “so what?” critique of events.
*If you choose to conduct an interview, make sure you prepare for the interview by
coming up with several questions to ask beforehand. I would recommend recording the
interview (if possible) so you can focus on your questions and listening to the answers
and transcribing later.
Grading Criteria:
Focus and
Organization

● Writing focuses on a specific personal event or time period.
● Narrative explains why the event/time period was important
● Narrative includes specific details of the event that make the
story easier to visualize.
● Follows a clear and purposeful organizational structure
(beginning, middle, end)
● Finished product is a polished, complete, piece.

Development
of Ideas

● Narrative includes descriptive language, vivid imagery, and
sensory details to engage the reader.
● Narrative reveals who you are and your values.
● Story has a clear beginning and middle and comes to a clear
ending that explains the significance of your chosen event.
● Narrative details (plot, character, setting, problems/solutions
etc.) are clearly developed and explained.

Spelling,
Grammar,
Punctuation

● Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.
● Contains >650 words and/or a logical series of poems and/or
other forms of narrative writing.
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EXAMPLE: Narrative Writing Rubric
Scores (%): Advanced (100), Proficient (85), Developing (70), Beginning (55), No
Evidence (0).
Criteria (or Standard)
●

Advanced

●

Proficient

●

Developing

●

Beginning

●

No Evidence

●

Advanced

●

Proficient

●

Developing

●

Beginning

●

No Evidence

●

Advanced

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

●

Proficient

●

Developing

Contains >650 words and/or a logical series of poems and/or other forms
of narrative writing.

●

Beginning

●

No Evidence

●

Advanced

●

Proficient

●

Developing

●

Beginning

●

No Evidence

Focus and Organization
●
●
●
●

Writing focuses on a specific personal event or time period.
Narrative explains why the event/time period was important
Narrative includes specific details of the event that make the story easier
to visualize.
Follows a clear and purposeful organizational structure (beginning,
middle, end)

Development of Ideas
●
●
●
●
●

Narrative includes descriptive language, vivid imagery, and sensory details
to engage the reader.
Narrative reveals who you are and your values.
Story has a clear beginning and middle and comes to a clear ending that
explains the significance of your chosen event.
Narrative details (plot, character, setting, problems/solutions etc.) are
clearly developed and explained.
Author uses creative new or surprising ways to show the main ideas or
theme of their narrative.

Spelling, Grammar, Punctuation.
●
●

W.6 Narrative Writing
●

Score

Write narratives, poetry, and other creative texts with details and effective
techniques to express ideas.
○

Write to create, engaging and orienting the reader, establishing context
and narrative point of view, and applying basic and advanced literary
techniques in various literacy forms, including, by not limited to
personal or autobiographical essays, building on skills learned in
previous years.
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Unit Reflection Survey
1. Which of the readings/activities did you enjoy the MOST (circle one):
a. The Woman Warrior: “No Name Woman”
b. The Woman Warrior: “Shaman”
c. Graphic Novel (write in the title) ______________________________________
d. Autobiographical Music (write in the title/singer) _________________________

2. Which of the readings/activities did you enjoy the LEAST (circle one):
a. The Woman Warrior: “No Name Woman”
b. The Woman Warrior: “Shaman”
c. Graphic Novel (write in the title) ______________________________________
d. Autobiographical Music (write in the title/singer) _________________________

3. What was the most challenging part of this unit?

4. What was the most rewarding part of this unit?

5. What is one thing you learned about autobiography (or memoir) that you
didn’t know before?

6. Do you have any recommendations for how this unit could be improved?
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