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Project Summary
Over the course of my teaching career, I have struggled with how to appropriately
teach and assess language learners in a way that is authentic to the real world. My
teaching methods and my grading practices have changed drastically to try to give
students a learning experience that represents the outside world in which they will use the
French language. These changes prompted me to ask the question: How do
comprehensible input and proficiency-based grading affect language learning in the
classroom?
This project is a unit of study designed for novice-mid French students aligned
with level-appropriate proficiency benchmarks published by the American Council on the
Teaching of Foreign Languages (ACTFL). The unit contains 15 lessons for 55 minute
class periods. The lessons use real-world sources and scaffolded activities to allow
students to interact with the language in an authentic way, even at a novice level. This
unit focuses on the topics of school systems and schedules. Students learn functional
language as well as analyze cultural differences around these topics. The assessments and
accompanying rubrics are designed for teachers familiar with Integrated Performance
Assessments (IPAs) (Adair-Hauck et al., 2006) and proficiency-based grading, often
referred to as standards-based grading.
This curriculum is designed for teachers of introductory French. It is meant to be
implemented as a third or fourth unit of study after students have learned the prior
content knowledge outlined in the unit overview and have progressed from a novice-low
to novice-mid language level. For students with gaps in their knowledge or background,
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some pre-teaching may be necessary. This unit is designed for ninth graders who have no
middle school experience with French, but middle school teachers may find it appropriate
for their novice learners.
My goal in designing this curriculum for this project was to answer the question:
How do comprehensible input and proficiency-based grading affect language learning in
the classroom? T
 he following documents are the Unit Overview, following the ACTFL
Keys to Planning for Learning (Clementi & Terrill, 2013) as well as daily lesson plans
and materials for teacher and student implementation.
To assess the effectiveness of my project upon completion, I will look for student
scores of “proficient” (three) or above as outlined by the rubrics for the Integrated
Performance Assessments and projects. The student self-assessment tools throughout the
unit will also give me data of student learning and confidence throughout the unit and at
the end of the unit.
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Unit Overview

Language and
Level / Grade
Theme/Topic
Essential
Question

Approximate Length
of Unit
Approximate Number of
Minutes Weekly
La Vie Contemporaine - L’éducation et L’enseignement
Contemporary Life - Education and Teaching
French 1
Grade 9-11
Novice Mid

3 weeks (15 days)
55 x 5 = 275 minutes

School in the U.S. or School in a Francophone Country?
Unit Goals

What should
learners know
and be able to
do by the end of
the unit?

Learners will be able to:
● express their opinions about their own classes
● ask questions about others’ classes and schedules
● describe daily and weekly school schedules
● compare and analyze schools and school systems in Francophone countries
Summative Performance Tasks

• These tasks
allow learners to
demonstrate how
well they have
met the goals of
the unit.
• The tasks
follow the format
of the IPA, but
are integrated
throughout the
unit.
• The template
encourages
multiple
interpretive
tasks.
• The
interpretive tasks
inform the
content of the
presentational
and
interpersonal
tasks.

Interpretive Mode
Listening - A Typical Day in French School
Français - Journal des ados: L'école (avec sous-titres)

Presentational Mode

Interpersonal Mode

Create an infographic on school systems Partner speaking assessment discussing
in a Francophone country in a group of
classes, schedules, like and dislikes
4 and present orally to others in a jigsaw (live)
activity
(In English): Write about which school
they prefer and why (citing examples)
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Standards
Cultures
(Sample
Evidence)
Indicate the
relationship
between the
product,
practice, and
perspective

Connections
(Sample
Evidence)

Comparisons
(Sample
Evidence)

Communities
(Sample
Evidence)
Connections to
Common Core
and/or other
required
standards

Relating Cultural Practices and Products to Perspectives
Product: Video of a typical school day in France
Practice: Choosing classes, navigating a different school system
Perspective: Students have more choice in their schooling as they get older, the
school day is not as rushed
Product: Weekly Schedule
Practice: Forming a schedule for the week, not the day
Perspective: Certain disciplines require more time than others, lunch should not
be rushed
Making Connections to Other
Disciplines
Finding schedules/artifacts from
schools, comparing what disciplines are
important

Acquiring Information and Diverse
Viewpoints
Doing research on other schools and
what disciplines are or are not reflected

Language Comparisons

Cultural Comparisons

● Words used for school subjects
● Adjective placement and
agreement
● Telling time
School and Global Communities

●
●
●
●

Classes taken
Time spent in class
Scheduling
Overall education system
Lifelong Learning

● Can-Do Statement
Self-Assessment
● Long-term Success Tracking
● Reflection on preferred
country’s school system
● Develop proficiency and fluency with the tools of technology
● Attend to the ethical responsibilities required by these complex
environments.

Gallery walk of both French 1 sections’
infographics

Toolbox
Can Do Statements
Interpretive
Presentational

● (L) I can understand a few individual words in a video about schools.
● (R) I can recognize a few individual words on a weekly schedule.
● (R) I can recognize words supported by images in an infographic.
● (S&W) I can tell classes I like or don’t like.
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● (S&W) I can describe classes and schedules at other schools in
Francophone countries.
● (S&W) I can talk about schedules, times and days of the week.
● (S&W) I can compare education systems in the U.S. and other Francophone
countries.

Interpersonal

● (S&W) I can ask questions about school and class preferences.
● (W) I can respond to “text messages” about my schedule.
● (S&W) I can answer questions about classes, schedules and schools.

Language Functions
● Expressing likes and dislikes
● Describing classes and schools
● Describing schedules (times and
days of the week)
● Asking yes/no and “which”
questions

Related Structures /
Patterns
● Adjectives &
Adjective
Agreement
● Telling time
● Avoir
● Sentence syntax

Priority Vocabulary
●
●
●
●
●

Classes
Which
To be/To have
Numbers 0-60
Telling Time

Key Learning Activities/Formative Assessments
This is a representative sample of activities/assessments across the 3 modes of communication.
Learning Activity/Formative Assessment
How does this activity support the unit
Mode of
(Sample activities are listed from the
goals or performance tasks?
Communication
beginning to the end of the unit).
Watch intro video, write down words you Supports interpretive mode,
Interpretive/
understand & main idea
introduces the focus of the unit
Listening
TPRS Story introducing adjectives and
Introduces students to the concept and
adjective agreement
practice of making adjectives agree
Interpretive/
with their subjects as well as adjective
Listening
placement
Scaffolded Conversation about
Targets interpersonal communication
Interpersonal/
opinions/preferences
with memorized phrases and sentence
Listening,
frames
Speaking
PACE Activity Introducing the verb
Supports syntax and structures and
Presentational,
“avoir”- to have
allows for further interpersonal and
Interpersonal /
presentation communication
Speaking,
Writing
Practice “texting”, answering questions
Supports writing and recognizing
Interpersonal/
memorized language to answer
Writing
questions
Quelle heure est-il practice with digital
Recognizing written and oral times,
Interpretive/
clock pictures
displaying it on their own clocks
Listening
Live “texting” with a partner, asking
Supports writing, moves to producing
Interpersonal/
questions
questions on a familiar topic
Writing
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Partner Interview - Classes

Students write opinions on their own
classes, then interview two partners
about their classes and opinions

Look at infographic about school system
in France, analyze in pair, then group,
then class

Supports interpretive mode, begins
cultural comparison

Venn Diagram on schools in U.S. vs
France

Targets communities and comparisons

Summative speaking assessment

Students ask and answer questions on
the topics of school, classes and
schedules
Students analyze and compare school
systems in various Francophone
countries

Infographic and final presentation
comparing school systems (U.S. vs.
Francophone countries)

Resources

Presentational,
Interpersonal/
Writing,
Listening,
Speaking
Interpretive,
Presentational/
Reading,
Speaking
Presentational/
Writing,
Speaking
Interpersonal/
Speaking
Presentational,
Interpretive/
Speaking,
Listening,
Writing

Technology Integration

Noted throughout individual lessons and in the Google Tools - used to organize classes, as well as
reference page.
share documents with classes
Triptico - used to create class lists for randomized
grouping as well as create simple games (memory,
etc.) to play as a class
Quizlet - an website with online vocabulary lists
(created by the teacher) that allows students to study
at their own pace as well as a matching game to play
synchronously as a class in groups
Kahoot - a synchronous class game with multiple
choice, ordering or fill in the blank question options
Gimkit - a self-paced class game with multiple choice
or fill in the blank questions
Flipgrid - an online video recording tool where
students record themselves speaking; the teacher has
the option to make videos private or public for class
responses (asynchronous interpersonal speaking)
Edpuzzle - a website that allows teachers to embed
questions into videos, and either assign to students as
individual work or to use as a class activity
Unit plan adapted from ACTFL Keys to Planning for Learning by Clementi & Terrill © 2017
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Unit Learning Plan
Day 1

Day 2

Day 3

Day 4

Day 5

Introduction to
vocabulary:
classes

Vocabulary
practice and
school schedules

Introduction to
adjectives and
adjective
agreement
(TPRS)

Likes and
dislikes, cultural
comparison

Review and
reinforcement of
Days 1-4,
student
self-assessment

Day 6

Day 7

Day 8

Day 9

Day 10

Introduction to
the verb avoir
“to have”
(PACE)

Review and
practice of new
and prior
knowledge

Introduction to
telling time
(PACE)

Review and
practice of
telling time,
opinions and
schedules;
student
self-assessment

Performative
Listening
Assessment,
review of telling
time

Day 11

Day 12

Day 13

Day 14

Day 15

Infographic and
cultural
comparison,
introduction to
project and
interpersonal
speaking
assessment

Practice
speaking
assessment,
project work
time, student
self-assessment

Feedback and
adjustment for
speaking
assessment,
project work
time

Speaking
assessment in
pairs, project
work time

Presentation of
group project in
jigsaw groups,
final student
self-assessment

Prior Knowledge
Students understand the concept of masculine/feminine and singular/plural nouns.
Students understand indefinite and definite articles.
Students can recognize and produce pronouns.
Students can conjugate and use the verb “être” (to be).
Students understand the concept of verb conjugation.
Students can produce numbers 0-60.
Students can recognize and use “ne/pas” to make a sentence negative.
Students can recognize and produce vocabulary pertaining to classroom objects and school
supplies.
Students have a basic understanding of making cultural comparisons using products, practices
and perspectives.
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Teacher Instructional Plans and Supporting Documents
Lesson

1

Time Frame

55 minutes

Objective(s)

Students will be able
to recognize and
pronounce
vocabulary about
school classes.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
informational texts.

Materials Needed

Video - Gizmo
Worksheet - Gizmo
Chromebook
Matières Scolaires Video
Student Can-Do sheet

Introduction: Gizmo Video

15 minutes

1. Activate prior knowledge and language connections by previewing the title of the video
- “La classe de français” (French class) and have students guess the meaning.
2. Distribute the worksheet that has select words and phrases from the video (see
Supporting Documents). Students will guess the meaning of the words and phrases in
context using visual clues.
3. Watch the video once. Ask for clarifying questions after one viewing.
4. Watch the video a second time.
5. Have students discuss their answers with their partners.
6. Discuss answers as a class and have students correct any errors.

Vocabulary Review Game: Gizmo Video

15 minutes

1. Students need a Chromebook or other computer.
2. Students will navigate to Quizlet.live and enter their names.
3. Students will then play a vocabulary matching game (Quizlet Live) to review the
vocabulary from the video worksheet. More than one round may be played as only
twelve words are practiced each round.
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Vocabulary Introduction and
Pronunciation

15 minutes

1. Students will preview more vocabulary using a video that slowly lists common school
subjects.
2. Students will listen and repeat the video twice, pronouncing each word after it is stated
by the video.
3. Teacher asks clarifying questions.
4. Teacher then says a word in French and calls on various students to give the English
equivalent.

Student Self-Assessment - Can-Do
Statements

10 minutes

1. Distribute Can-Do Student Self-Assessment Sheet (see Supporting Documents).
2. Go through each can-do statement and have students self-assess on a scale of 1-4. Most
of the statements have not been covered in class yet. Students can choose to skip or
write “0” for these statements.
3. Ask clarifying questions and preview materials and assessments for the unit with
corresponding can-do statements.
4. Teacher note: A space is often left blank in each category in case as a class we want to
add a can-do statement, or a student individually wants to add one.

Resources and References
Gizmo Video
Quizlet Live
Matières Scolaires Video
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Supporting Documents
Worksheet to accompany Gizmo video:

Student Can-Do Statement Self-Assessment Sheet:
Schools Unit - Student Can-Do Statements and Self-Assessment
4 = I have mastered this skill. I can do it perfectly without notes or help.
3 = I am proficient in this skill. I have a few errors but am still understood/can understand.
2 = I am developing this skill. I need to work on it in order to improve and need some help.
1 = I have limited understanding of this skill. I am barely able to do it and need lots of
help.

Can-Do Statements
Interpersonal Speaking
I can ask and answer questions about classes my
classmates and I are taking.

Date:

1-4

Date:

1-4

Date:

1-4

Date:

1-4

Date:

1-4
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I can ask and answer questions about my
classmates’ and my daily and weekly schedule.
I can ask and answer questions about opinions of
classes.

Presentational Speaking
I can say what classes I am taking.
I can say what classes I like and don’t like.
I can use adjectives to describe my classes.
I can say what time it is.
I can say what time my classes are.
I can describe my weekly schedule.
Structures
I can conjugate and use the verb être (to be).
I can conjugate and use the verb avoir (to have).
I can form yes/no, why/because and which
questions in multiple ways.
I can use un/une/des and le/la/les.
I can make adjectives agree with their subjects.

Can-Do Statements
Interpersonal Writing
I can ask and answer questions about my opinions
of my classes.
I can “text” a peer about my schedule and my
classes.

Presentational Writing
I can write out my classes on a schedule.

Date:

1-4

Date:

1-4

Date:

1-4

Date:

1-4

Date:

1-4
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I can write out at what time my classes are.
I can write about my opinions of my classes.

Interpretive Listening
I can recognize words in a video about someone’s
day at school.
I can understand when someone tells me what time
it is or at what time something is.

Interpretive Reading
I can recognize words on a schedule from a
Francophone country.
I can recognize words and understand meaning
from an infographic about a school system.

Cultural Connections
I can compare and contrast school schedules in my
community and Francophone communities.
I can compare and contrast education systems in my
community and Francophone communities.
I can explain what the “bac” is and how it is similar or
different to exams in the U.S.

Lesson

2

Time Frame

55 minutes

Objective(s)

Students will be able
to compare and
contrast school
schedules from
Francophone
countries to our
school’s schedule.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
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informational texts.
Students will be able
to ask and answer
what classes are on
their schedules.

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
conversations.
In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.

Materials Needed

School schedules
Vocabulary list
Student notebook

Text Analysis for Cultural Comparison

15 minutes

1. Activate prior cultural knowledge by having students discuss in pairs what a typical
American high school schedule looks like.
2. Review the difference between products, practices and perspectives when making
cultural comparisons.
3. Display the first school schedule (see Resources and References) from a French high
school. Invite students to discuss with a partner or small group what they notice. Have
3-5 students share a difference or similarity they found.
4. Next, display the student schedules from Belgium. Start with elementary school and
scroll until you reach high school. Have students once again discuss comparisons, both
with their own experience and the schedule from France.
5. As a class, discuss products, practices and perspectives based on the knowledge and
insight gained from the Francophone school schedules.

Vocabulary List

15 minutes

1. Display vocabulary list on the board using Quizlet.
2. Go through each word, both meaning and pronunciation. Students repeat each word.
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3. Pass out the vocabulary list (see Supporting Documents).
4. Students fill out the list using the Quizlet website.
5. After students are done filling out the list, go through pronunciation again and allow
students to write down any pronunciation notes on their sheets.
6. Teacher Note: some vocabulary is given to the students. This allows them to tailor their
schedule based on the course offerings at our school. Students are not responsible for
knowing this vocabulary unless they want to use it to describe their own schedules. The
adjectives at the end of the sheet are to be left blank until Lesson 3.

“Mon Emploi du Temps” - My Schedule

10 minutes

1. Using their completed vocabulary list, students create a schedule of their current daily
classes in their notebook.
2. Circulate to answer individual questions.
3. If students finish early, have them do the same for their second semester schedule.

Interpersonal Speaking Practice

15 minutes

1. Use Triptico to randomly assign speaking partners.
2. Write out an example schedule on the board, and demonstrate listing classes by period.
(Numéro un, les maths etc.)
3. Next, lead students through asking if their partner likes a certain class. Also practice
pronouncing the possible answers.

Question and possible answers
4. Students then ask and answer about their likes and dislikes with a partner.
5. After one round, use triptico to randomly assign a second speaking partner.
6. Circulate throughout to answer individual questions.
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Resources and References

http://www.rcassin.no/emploi-du-temps.281832.fr.html
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http://ecole-davinci.e-monsite.com/pages/les-emplois-du-temps/les-emplois-du-temps-annuelsdes-eleves.html (excerpt, use website for complete activity)
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Supporting Documents
Student Vocabulary List:
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Lesson

3

Time Frame

55 minutes

Objective(s)

Students will be able
to express why they
like or do not like a
certain class.

ACTFL
Performance
Indicator(s)

I can express my
likes and dislikes on
very familiar and
everyday topics of
interest, using a
mixture of practiced
or memorized words,
phrases and simple
sentences.

Students will be able
to agree adjectives
with their subjects.
Materials Needed

Vocabulary list (from Lesson 2)
Student notebook
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Speaking Warm-Up

5 minutes

1. Have students take out their vocabulary lists from the day before (Lesson 2), as well as
the schedules they wrote out with their own classes.
2. Model the question “which classes do you like?”

3. Answer and response options with pronunciation notes.
4. Have students swap partners if they finish early.

TPRS Story - Classes and Adjectives

20 minutes

Script for TPRS Story (may be adjusted based on the needs and responses of students)
As you introduce key vocabulary, write it on the board.
Bonjour tout le monde !
Regardez le tableau, s’il vous plaît.
Vous regardez ? (Redirect students who aren’t paying attention)
Voici Gizmo. ( Draw a picture of the dog from Lesson 1 video)
Vous voyez Gizmo ? Dites “bonjour, Gizmo!” ( Wait for class to say hello to Gizmo)
Gizmo cherche la classe de français. (Make searching gesture and have class copy)
Gizmo aime la classe de français. ( Make heart symbol with hands and have class copy)
Repeat the above a few times to ensure class comprehension.
Ask one or two students what the above sentences mean to further ensure comprehension.
Gizmo aime la classe de français. ( Continue to make gesture with each repetition)
La classe de français est amusant ! ( Make a gesture to indicate “fun” and have class copy)
Repeat all sentences with gestures one or two times to ensure comprehension.
Le français est amusant. (Continue to make gesture with each repetition)
Le français est amusant. LA géographie est amusante. ( Place emphasis on pronunciation
difference with the change in adjective)
Write both adjectives on the board (masculine and feminine form) and repeat the pronunciation
difference a few times.
Repeat all sentences with gestures two or three times.
Gizmo trouve la classe de musique ! (Make gesture for “find” and “music”, repeat a few times
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to ensure comprehension)
La musique est amusante ! ( Continue to repeat and gesture)
La musique est aussi intéressante ! ( Gesture for “interesting”)
Continue to have “Gizmo” move through various classes, introducing new adjectives from the
list (see Supporting Documents). Be sure to continue to gesture and emphasize the difference
between the masculine and feminine adjective forms, noting that sometimes there is an audible
difference and sometimes there is not. Redirect students as needed, ask individuals for
translations to ensure comprehension, and repeat from the beginning throughout to emphasize
the “story” of Gizmo looking for French class.

Notes - Adjectives & Writing Practice

10 minutes

1. Have students take out their vocabulary lists from the day before (Lesson 2) if they put
them away after the speaking warm-up.
2. Write on the board all of the forms of the adjectives listed at the bottom of the list (see
Supporting Documents).
3. Have students write (at least) two sentences at the bottom of their sheet, describing two
classes. Circulate to verify and correct agreement errors. (e.g. Le français est
intéressant.)

Memory Game

20 minutes

1. Randomly group students into groups of 3 or 4.
2. Assign teams names or numbers.
3. Using Triptico, pull up the Memory Game feature (this will need to be prepared ahead
of time).
4. Student groups take turns matching vocabulary (English/French) and adjective
agreement (masculine singular class/masculine singular adjective).

Resources and References
Triptico
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Supporting Documents
Adjective Skeleton Notes:

Lesson

4

Time Frame

55 minutes

Objective(s)

Students will be able
to express why they
like or do not like a
certain class.

ACTFL
Performance
Indicator(s)

I can express my
likes and dislikes on
very familiar and
everyday topics of
interest, using a
mixture of practiced
or memorized words,
phrases and simple
sentences.

Students will be able
to agree adjectives
with their subjects.

I can present
information about
myself, my interests
and my activities
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using a mixture of
practiced or
memorized words,
phrases and simple
sentences.
Materials Needed

Student notebook
Partner A/B information gap worksheets

Review of “être” (to be)

10 minutes

1. Activate prior knowledge by singing the verb conjugation song for être.
2. Review the conjugations and pronouns on the board. Write example sentences for each
pronoun and ask students to help create sentences.
3. Sing the song through again at least once.

Information Gap Partner Activity
1.
2.
3.
4.
5.
6.

20 minutes

Use Triptico to randomly assign partners.
Pass out one of each sheet to each pair (one A, one B, see Supporting Documents).
Explain the directions at the top of the document.
Emphasize and review the pronunciation and spelling rules for adjective agreement.
Circulate during the activity to answer questions and correct errors.
Take five minutes to go through the answers, practice pronunciation and reinforce
spelling rules.

Modeled writing practice

15 minutes

1. Create a fake schedule on the board and list classes for periods 1-6.
2. Go through each class and decide the adjective (from the vocabulary list) the class
wants to attribute to each class.
3. Randomly calling on students, construct the sentences using être and adjective
agreement. Use color coding to remind students of adjective agreement.
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Example of fake schedule sentences with color coding.
4. Have each student take out their notebooks and vocabulary lists to write six sentences
(one about each class). If a student finishes early, they can write sentences about
fictional classes or their second semester classes.
5. Circulate to answer questions and correct errors.

Free write exit ticket

10 minutes

1. Have students put away everything except a pencil and blank sheet of paper.
2. Explain that they are to write everything they can on the topics of classes, schedules,
likes and dislikes. If they run out of things to say about those topics, they can write
anything else they remember as long as it is in French.
3. Display a countdown timer on the board.
4. Teacher note: You may wish to have students take the last minute to count their words.
As they progress throughout the year, they will find their word count goes up.
5. Students turn in their papers as their “ticket” out of class. Teacher gives written
feedback to hand back to students the following day.
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Supporting Documents

Lesson

5

Time Frame

55 minutes

Objective(s)

Students will be able
to recognize
vocabulary and
analyze cultural

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
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comparisons from a
video.

phrases when they are
supported by gestures
or visuals in
informational texts.

Students will be able
to express opinions
about their schedule
and classes.

Materials Needed

I can express my own
preferences or
feelings and react to
those of others, using
a mixture of practiced
or memorized words,
phrases, simple
sentences, and
questions.

Notes from previous lessons
Edpuzzle Video
Student notebook
Chromebooks or other computers
Can-Do self-assessment sheet

Video Warm-Up - Edpuzzle

10 minutes

1. Prepare for this activity by doing a review of the vocabulary list using Quizlet on the
board.
2. Watch the video once through on Edpuzzle (with embedded questions). Students
should reflect on the questions the first time through, perhaps writing down answers.
3. Watch again a second time, going over the answers as they come up.
4. After the video, have students discuss in pairs the products and practices they observed
in the video.
5. As a class, talk about perspectives that may come from these products and practices.

Partner Interview(s) - Likes and Dislikes
1.
2.
3.
4.

20 minutes

Have students take out their six (or more) sentences they wrote about their schedule.
Put students in two lines (either in desks or standing) that face each other.
Preview the activity and describe how students will be moving around.
Students will say one class they have (les maths) and their partner will ask if they like
that class. They will respond yes or no (using complete sentences), then read the
sentence they wrote describing that class.
5. Students will take turns asking and answering for two minutes, at which point one line
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will move for students to have new partners.
6. Repeat at least five times for repetition. Circulate to answer questions and correct
errors.
7. Teacher note: this activity may feel repetitive, but that is the objective. Students should
repeat themselves enough that the questions and answers should be memorized by the
end. Remind students that if it is feeling easy, that means they are learning.
Kahoot

15 minutes

1. Have students take out Chromebooks.
2. They should log in to kahoot.it and type in their names.
3. The Kahoot (prepared ahead of time) moves from multiple choice questions about
vocabulary recognition, verb and adjective agreement to fill in the blank (type in)
answers. This allows students to move from recognition to production.
4. Go over each question after it is answered, focusing on questions that multiple students
get wrong.

Writing Practice

5 minutes

1. Hand back the exit tickets with individual feedback from Lesson 4.
2. Students should rewrite any sentences with errors, then move to constructing new
sentences.
3. Circulate, focusing on students that had the most errors and answering questions.

Student Self-Assessment

5 minutes

1. Have students take out their Can-Do Statement sheet. They should write the date in the
second column (having filled out the first one during Lesson 1).
2. Read each can-do statement out loud and have students rate themselves on a scale of
1-4. If the statement has not yet been taught, they can skip the row or write “0”.
3. Ask them to share with a partner one area of improvement.

Resources and References
Warm up video - Voici mon école
Kahoot
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Lesson

6

Time Frame

55 minutes

Objective(s)

Students will be able
to recognize and
produce the verb
“avoir” (to have).

ACTFL
Performance
Indicator(s)

I can express basic
needs related to
familiar and everyday
activities, using a
mixture of practiced
or memorized words,
phrases, simple
sentences, and
questions.

Materials Needed

PACE Note sheet
Chromebooks or other computer
Game cards and box
Small whiteboards & markers

PACE - Avoir - Part 1 - Presentation
1.
2.
3.
4.
5.

10 minutes

Hand out the PACE note sheet (see Supporting Documents).
Project the first part of the activity on the board (partner introductory questions).
Read all questions and answers aloud to introduce pronunciation.
Answer any clarifying questions.
Circulate to facilitate activity and answer questions as they come up.

Part 2 - “Attention” Activity

10 minutes

1. Project one sentence at a time. Place emphasis on the pronoun (point to self for “je”,
etc.).
2. Read each sentence at least twice while students fill in the missing information (verb
conjugation).
3. You may wish to include photos or draw along with each sentence to provide extra
context for students to understand.

Part 3 - Co-Construction
1.
2.
3.
4.

10 minutes

Explain the directions for the co-construction portion of the activity.
Have students turn to a partner to find the patterns and fill out the verb chart.
Students should then go back and translate the sentences to ensure comprehension.
Go over the verb chart and translations as a class.
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Part 4 - Extension

10 minutes

1. Have students log on to their Chromebook and navigate to Conjuguemos.com.
2. Under the French verb section, students should select the verb “avoir”. This repetition
ensures comprehension and extension.

Game - Box of Mystery (La Boîte de
Mystère)

15 minutes

1. In a non-transparent box, write different point values on ten or more cards. A few of
the point values should be negative.
2. Randomly assign students into six groups, numbering them. Each group should have a
small whiteboard and marker.
3. Write a verb conjugation on the board (e.g. she has) in English. Each group should
write down the translation on their own board.
4. Roll a die. The group number it lands on gets to show their answer first. If they are
correct, they get to choose (blindly) a card from the “box of mystery”. If they are
incorrect, roll the die until a group gets it correct.
5. Assign the points to the team with the correct answer (positive or negative) and
continue with another verb conjugation.
6. Progress the game questions to include other vocabulary and structures from Lessons
1-5.

Resources and References
Conjuguemos.com
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Supporting Documents
Avoir PACE Notes
Partner Introductory Questionnaire:

Individual Note Sheet (while answers are projected on board):

Partner Co-Construction:
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Notes displayed during PACE Activity:

32
Lesson

7

Time Frame

55 minutes

Objective(s)

Students will be able
to compare school
systems in France to
our school system.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
informational texts.
In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.

Materials Needed

France 24 Video
Reading worksheet
Chromebooks

Video - Introduction to the “Bac”

15 minutes

1. Preface the activity by asking students what standardized tests high schoolers in our
community/the United States need to take.
2. Watch the France24 video introducing the concept of the Baccalaureat “Bac” (in
English), discussing the embedded Edpuzzle questions as a class.
3. Have students discuss products, practices and perspectives based on the video in small
groups.
4. Call on one person from each group to share their group’s ideas. Point out any missing
information or perspectives the class did not think of.

Text Analysis - IPA Reading Practice

20 minutes

1. Randomly pair students to work together on this IPA-style reading practice.
2. Have students take out Chromebooks and pass out worksheets (see Supporting
Documents). The “readings” are found on the TV5Monde website (see Supporting
Documents).
3. Give students ten minutes to work on this activity in pairs, circulating to answer
clarifying questions and aid with any technology issues.
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4. Display the website on the board. Take five minutes to go over the answers, helping
students use context clues to decipher unfamiliar words. Answer any clarifying
questions.
5. Teacher note: In Lesson 10, students will have a similar IPA listening assessment. This
practice further familiarizes them with the format and strategies associated with IPAs.
The second link for the worksheet has audio, but also has a transcript, so it is more
reading practice than listening.

Numbers 0-60 Review and Game

15 minutes

1. Count from zero to sixty as a class. Review any numbers where students stumbled.
2. In pairs, have students count together, one partner counting evens and the other
counting odds. If they finish early, have them switch roles and count again.
3. Have students take out Chromebooks or other computer.
4. Direct students to Quizlet.live to play a vocabulary recognition game. Play multiple
rounds to include all numbers.

Interpersonal Speaking Practice

5 minutes

1. Randomly pair students.
2. Model the questions and answers on the board (adding on to practice from Lesson 3
using structures learned yesterday).
3. Have students ask and answer (trying without notes, but using notes when needed).

Questions and answers with pronunciation notes.

Resources and References
France 24 video
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Supporting Documents
Reading IPA Practice (Shepard, 2014):

http://parlons-francais.tv5monde.com/webdocumentaires-pour-apprendre-le-francais/Mem
os/Culture/p-584-lg0-Le-systeme-scolaire-francais.htm
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http://parlons-francais.tv5monde.com/webdocumentaires-pour-apprendre-le-francais/Memos/L
exique/p-520-lg0-Les-mots-de-l-ecole.htm
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Lesson

8

Time Frame

55 minutes

Objective(s)

Students will be able
to identify familiar
words and phrases
from a video.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
informational texts.

Students will be able
to recognize patterns
and structures for
telling time in
French.

Materials Needed

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
conversations.

Video worksheet
Telling time PACE notes
Chromebook
Gimkit

Video - Listening Practice

15 minutes

1. Activate prior knowledge and language connections by previewing the title of the video
- “Quelle est ta matière préférée” (What is your favorite subject?) and have students
guess the meaning. (The word “matière” is new.)
2. Distribute the worksheet that has questions about the video (see Supporting
Documents). Students will answer questions in English about the video.
3. Watch the video once. Ask for clarifying questions after one viewing.
4. Watch the video a second time.
5. Have students discuss their answers with their partners.
6. Discuss answers as a class and have students correct any errors.
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PACE - Telling Time - Part 1 Presentation

15 minutes

1. Hand out the PACE note sheet (see Supporting Documents).
2. Project the first part of the activity on the board (partner introductory questions).
3. Read all questions and answers aloud to introduce pronunciation. Introduce select
words that you feel students may have trouble figuring out (any words that aren’t
numbers).
4. Answer any clarifying questions.
5. Circulate to facilitate activity and answer questions as they come up.

Part 2 - “Attention” Phase

10 minutes

1. Project one sentence at a time. Place emphasis on the
2. Read each sentence at least twice while students fill in the missing information (
3. You may wish to include photos or draw along with each sentence to provide extra
context for students to understand.

Part 3 - Co-Construction
1.
2.
3.
4.

15 minutes

Explain the directions for the co-construction portion of the activity.
Have students turn to a partner to find the patterns and fill in the blanks.
Students should then go back and translate the sentences to ensure comprehension.
Go over the blanks and translations as a class.

Part 4 - Extension

10 minutes

1. Have students log on to their Chromebook and navigate to Gimkit to play the
self-paced game (multiple choice only as this is the introduction and recognition
phase).

Resources and References
Video - Ta matière préférée
Gimkit
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Supporting Documents
Video Worksheet:

Telling Time PACE Notes
Partner Introductory Questionnaire:
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Individual Note Sheet (while answers are projected on board):

Partner Co-Construction:
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Notes displayed during PACE Activity:

Lesson

9

Time Frame

55 minutes

Objective(s)

Students will be able
to produce times in
French in the 12- and
24-hour clock.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
informational texts.

Students will be able
to ask and answer
questions about their
schedule.

I can request and
provide information
by asking and
answering a few
simple questions on
very familiar and
everyday topics,
using a mixture of
practiced or
memorized words,
phrases, and simple
sentences.
Materials Needed

Cut-outs of digital clocks
Student notebooks
Chromebooks
School schedule
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Can-Do self-assessment sheet
Telling Time Practice - Gallery Walk

20 minutes

1. Print out various pictures of digital clocks and tape them around the room or in the
hallway for a gallery walk. Number the pictures.
2. Have students take out their notebooks and number a page with the number of clock
pictures.
3. Using the current time in class, model and review telling time in both 12- and 24 hour
clocks.
4. Direct students to walk around the room, writing both versions of the clock on their
sheet of paper. Circulate to answer questions and correct errors.
5. After ten minutes, have students return to their seats and go through the answers.
Answer any clarifying questions.

Interpersonal Writing Practice

15 minutes

1. Display the directions on the board (see Supporting Documents).
2. Model a conversation on the board using color coding.
3. Randomly pair students and have them take out a Chromebook. Each pair will type in
the same Google Document, color coding their writing.
4. Alternate between circulating the room to answer questions and opening students’
Google Documents to check for errors.
5. Teacher note: before the next lesson, make a list of common errors by class to review
in the next lesson.

Telling Time Practice with School
Schedules

15 minutes

1. Display the French school schedule from Lesson 2. Ask the class “At what time is…?”
with various classes and model the correct answers.
2. Have students continue asking and answering with their partners about other classes on
the schedule.
3. Reassign random partners and do the same activity with various schedules from
Belgium (again from Lesson 2).
4. Randomly call on students to check for understanding (if there is time, call on each
student throughout the lesson).
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Student Self-Assessment

5 minutes

1. Have students take out their Can-Do Statement sheet. They should write the date in the
next blank column.
2. Read each can-do statement out loud and have students rate themselves on a scale of
1-4. If the statement has not yet been taught, they can skip the row or write “0”.
3. Ask them to share with a partner one area of improvement.

Resources and References

http://www.rcassin.no/emploi-du-temps.281832.fr.html
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http://ecole-davinci.e-monsite.com/pages/les-emplois-du-temps/les-emplois-du-temps-annuelsdes-eleves.html (excerpt, use website for complete activity)
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Supporting Documents
Directions for Google Document Interpersonal Writing Practice:

Lesson

10

Time Frame

55 minutes

Objective(s)

Students will be able
to achieve a
“proficient” score (3)
on each section of the
IPA Listening
assessment.

ACTFL
Performance
Indicator(s)

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
informational texts.

Students will be able
to correctly use and
conjugate the verbs
“to be” and “to have”.

Materials Needed

Listening Assessment Sheet
Chromebooks
Headphones

I can identify some
basic facts from
memorized or
familiar words and
phrases when they are
supported by gestures
or visuals in
conversations.
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Listening Assessment IPA

35 minutes

1. Have students take out chromebooks and headphones. School chromebooks are
recommended in order to put the video in “locked” mode using Google Forms quizzes.
Attach the video (see Resources and References) to the Google Form.
2. Pass out listening assessment sheet (see Supporting Documents).
3. Circulate throughout the exam to answer clarifying questions, aid with technology
issues and check to make sure students are not navigating to any other tabs or websites.

Scoot Activity - Verb Practice

20 minutes

1. Before class, place Scoot cards (see Supporting Documents) around the room, taping to
walls or placing on shelves, etc.
2. Have students take out their notebooks and number 1-20. Explain that they will be
circulating around the room to answer questions which are out of order.
3. Students can work in pairs or individually to circulate around the room and find the
answers to each card. Discussion and collaboration is encouraged.
4. Circulate around the room to answer student questions and to ensure students are not
simply copying answers from one another.
5. With five minutes remaining, display the cards on the board and discuss answers one
by one. Answer any remaining clarifying questions.

Resources and References
IPA Listening Video
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Supporting Documents
Listening Assessment:

47
Rubric for Listening Assessment (adapted from Adair-Hauck et al., 2013)

Scoot Activity (Mme R’s French Resources, 2015, Teachers Pay Teachers)
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Lesson

11

Time Frame

55 minutes

Objective(s)

Students will be able
to say at what time(s)
their classes are.

ACTFL
Performance
Indicator(s)

I can request and
provide information
by asking and
answering a few
simple questions on
very familiar and
everyday topics,
using a mixture of
practiced or
memorized words,
phrases, and simple
sentences.

Students will be able
to compare schools
and school systems in
the U.S. and France.

In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.
Materials Needed

Copy of your school’s schedule
Infographic and Venn Diagram worksheet
Rubrics for project and speaking assessment
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Speaking Warm-Up

10 minutes

1. Display your school’s daily schedule on the board.
2. Model the activity and ask what time the current class starts. Model the answer. (À
quelle heure est le français ? Le français est à xx heures xx.)
3. Have students continue in pairs working through the daily schedule, asking and
answering about their own schedules.

Cultural Comparison Activity

25 minutes

1. Preface the activity by asking students to recall cultural products, practices and
perspectives we have learned as a class on the topic of schools.
2. Randomly pair students and pass out the infographic and worksheet (see Supporting
Documents).
3. Read the directions and answer any initial clarifying questions about the activity.
4. Circulate and answer questions as needed.
5. Take five minutes to go over answers as a class and check for understanding. There
will be a wide variety of answers for the Venn Diagram. Highlight any information the
class may have missed.

Introduce Infographic Cultural
Comparison Project and Interpersonal
Speaking Rubrics

15 minutes

1. Pass out the directions and rubrics for both the project (due Lesson 15) and the
speaking assessment (Lesson 14) - see Supporting Documents.
2. Teacher note: it is important for students to understand the directions and rubric for
both of these performance assessments ahead of time. Underline how previous in-class
activities directly relate to these assessments to ease any anxiety.
3. Go over the infographic cultural comparison project rubric first and inform students of
their group members. Each group will choose a country and school system to study in
the next lesson. Inform students of sources available to do research on school systems
and where to create an infographic.
4. Go over the rubric for the speaking assessment. Model each bullet point. Have students
turn to a partner and practice. Underline their existing knowledge.
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Supporting Documents
Infographic:

https://www.agirenfrancais.com/fle/ecole-en-france/
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Worksheet:
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Project Rubric:
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Interpersonal Speaking Rubric:

Lesson

12

Time Frame

55 minutes

Objective(s)

Students will be able
to ask and answer
questions about
schedules, likes and
dislikes and opinions
of classes.

ACTFL
Performance
Indicator(s)

I can request and
provide information
by asking and
answering a few
simple questions on
very familiar and
everyday topics,
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Students will be able
to use online
resources to research
school systems in a
Francophone country.

using a mixture of
practiced or
memorized words,
phrases, and simple
sentences.
In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.

Materials Needed

Speaking Rubric
Chromebooks (Flipgrid)
Feedback form

Speaking Practice and Recording

15 minutes

1. Have students take out their speaking rubrics. Model each bullet point, having students
repeat for pronunciation. Answer any clarifying questions.
2. Randomly pair students. Have them practice for five minutes, cycling through again
and again for repetition and practice. Circulate to answer questions and correct errors.
3. Have students take out one Chromebook per pair. They should record themselves doing
the entirety of the interpersonal speaking assessment for practice.
4. Teacher note: Use the feedback form (see Supporting Documents) to give students
individualized feedback before Lesson 13.

Review Game - Kahoot

15 minutes

1. Have students take out Chromebooks. They should go to Kahoot.it and enter the code
and their names.
2. Play the review game (prepared ahead of time) focusing on verb conjugation, verb
differentiation (to be vs. to have), adjective agreement and telling time. Take time to
discuss questions that stump multiple students. Reteach/review any material that most
students do not understand.
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Group Project Work Time

25 minutes

1. Put students in their groups assigned in Lesson 11. Each group should choose a
Francophone country whose school system they wish to study, compare and analyze.
2. Once groups have chosen countries, direct them to research websites in French as well
as possible resources to create digital infographics.
3. Circulate to answer any clarifying questions and redirect off-task students.

Resources and References
Kahoot

Supporting Documents
Feedback Form
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Lesson

13

Time Frame

55 minutes

Objective(s)

Students will be able
to ask and answer
questions about
schedules, likes and
dislikes and opinions
of classes.

ACTFL
Performance
Indicator(s)

I can request and
provide information
by asking and
answering a few
simple questions on
very familiar and
everyday topics,
using a mixture of
practiced or
memorized words,
phrases, and simple
sentences.

Students will be able
to use online
resources to research
school systems in a
Francophone country.

In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.
Materials Needed

Completed feedback forms
Speaking rubric
Chromebooks
Can-Do self-assessment sheets

Review feedback and “Speed Dating”
Speaking Practice

15 minutes

1. Hand back each student their completed feedback form. Go over common mistakes as a
class and answer any individual questions.
2. Display the speaking rubric on the board. Put students in two lines facing each other. In
two minute rounds, have students practice with the student across from them. After two
minutes, one line moves and students practice with new partners. Repeat at least three
times. Circulate to answer questions and correct errors.
3. Emphasize throughout the activity that it should feel easy and repetitive, as the
assessment is during the next lesson. Underline that any bullet points on the rubric they
cannot produce from memory is what they should study for the next day.
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Review Game - Gimkit

15 minutes

1. Have students take out Chromebooks and go to Gimkit’s website. The game will need
to be prepared ahead of time. Play a ten minute round.
2. Teacher note: Gimkit is self-paced, unlike Kahoot which is synchronous as a class. I
often use the same questions from the previous lesson’s Kahoot, often requiring
students to type in an answer instead of giving them multiple choice options. You
could also choose to do a combination.

Group Project Work Time

20 minutes

1. Put students in their groups assigned in Lesson 11.
2. Once again, direct them to research websites in French as well as resources to create
digital infographics.
3. Circulate to answer any clarifying questions and redirect off-task students.
4. Teacher note: check in with each group to ensure progress and answer questions. The
next lesson (Lesson 14) includes work time for the groups but it is concurrent with
speaking assessments in the hallway so there will be less time to check in.

Student Self-Assessment

5 minutes

1. Have students take out their Can-Do Statement sheet. They should write the date in the
next column.
2. Read each can-do statement out loud and have students rate themselves on a scale of
1-4. If the statement has not yet been taught, they can skip the row or write “0”.
3. Ask them to share with a partner one area of improvement as well as what they are
doing to prepare for the speaking assessment for the next lesson.

Resources and References
Gimkit

Lesson

14

Time Frame

55 minutes

Objective(s)

Students will be able
to ask and answer
questions about
schedules, likes and

ACTFL
Performance
Indicator(s)

I can request and
provide information
by asking and
answering a few
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dislikes and opinions
of classes.

simple questions on
very familiar and
everyday topics,
using a mixture of
practiced or
memorized words,
phrases, and simple
sentences.

Students will be able
to use online
resources to research
school systems in a
Francophone country.
Students will be able
to compare a
Francophone school
system to the U.S.

Materials Needed

In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.

Chromebooks
Speaking Assessment Rubrics

Speaking Assessments (in hallway)

50 minutes

1. Randomly assign pairs and display partners and order on the board.
2. Provide students with a blank copy of the speaking assessment rubric.
3. Have enough copies of the rubric to take individual notes for each partner. Facilitate
and prompt as needed. Correct errors at the end of each assessment.

Group Work Time (in classroom)

50 minutes

1. Put students in their assigned groups. They should finish their group project today.
2. Teacher note: check in between speaking assessments to answer questions and redirect
off-task students. If a student or group is very off-task, they can join you in the
hallway.

Self and Group Evaluation

5 minutes

1. Have students take out chromebooks. Direct them to the Google Form to do the self
and group evaluation (see Supporting Documents).
2. Teacher note: I do not put this in as a grade. It is a way for me to evaluate productivity
and group contribution, which may affect their final grade based on the project rubric.
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Supporting Documents
Questions for self and group evaluation Google Form:
1. Name
2. Who is in your group?
3. On a scale of 0-4, how would you rate your own productivity today?
4. On a scale of 0-4, how would you rate your group's productivity today?
5. Please comment on how well your group is working together. Is it working well?
Anyone not pulling their weight?
6. Any other comments about the project in general?

Lesson

15

Time Frame

55 minutes

Objective(s)

Students will be able
to compare school
systems in the U.S.
and Francophone
countries.

ACTFL
Performance
Indicator(s)

In my own and other
cultures I can identify
products and
practices to help me
understand
perspectives.

Materials Needed

Chromebooks
Jigsaw listening grid

Jigsaw Presentations

45 minutes

1. Group students in “jigsaw” groups so that there is one representative from each original
group by country.
2. Have them pull up their infographics on chromebooks and take turns presenting to their
jigsaw group.
3. Students not presenting should be filling out the listening grid (see Supporting
Documents).
4. Before turning in the sheet, students should (in English) state which country’s school
system they would choose and why (citing examples).
5. Teacher note: Depending on the size of your class, you may need to do two rounds
with new groups so that all students see one presentation from each country.
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Final Can-Do Self-Assessment

5 minutes

1. Have students take out their can-do statement self-assessment sheet.
2. Students can write in the last column and individually go through each statement to
self-assess on a scale of 1-4.
3. Teacher note: This is not meant to be graded. Collect these sheets and see if there are
goals that many students feel they have not met. Use this data to reteach current
students and adjust curriculum for future students.

Student Success Tracking

5 minutes

1. Have students take out Chromebooks and navigate to the Google Form for individual
long-term success tracking (see Supporting Documents).
2. Teacher note: Students should complete this after every unit. Watch for trends in the
class as a whole and for individuals. In future units, give choice assignments and/or
activities depending on students’ long-term goals.

Resources and References
Google Forms (see Supporting Documents)

Supporting Documents
Jigsaw Listening Grid:
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Success Tracking Google Form:
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