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Building Positive Relationships Between Language Learners and Educators
Description of Research Question:
This professional development is intended to guide teaching staff on a journey of
understanding how to build and develop relationships with the language learners in their
classrooms. The expanded view of understanding what positive relationships between
students and teachers can do for students, how to create positive relationships, and how to
expand them, sets the stage for the project. The focus of this project will be to show the
impact of building positive relationships with students in the sheltered classroom. It will
show how general education teachers can learn to build positive relationships with EL
students by integrating EL best practice strategies into their teaching.
The project is intended to equip educators with strategies and resources to better
enable them to build positive relationships with their language learner students. Educators
may already have resources and tools for building relationships with their native English
speaking students and will be encouraged to draw on those resources. By drawing on past
experience and available resources, the task becomes much more attainable for the
professional educator, the target of this project. The learning targets for each session will
be:
● Respect: I can reflect on the ways that I already foster a respectful environment in
my classroom and extend that to include EL best practices with the support of the
grade level EL teacher.
● Communicating Expectations: I can communicate classroom expectations to
language learners with the support of language learner friendly vocabulary.

● Equitable Classroom Treatment: I can reflect on how equitable treatment can
include language learners in my classroom with the support of the grade level EL
teacher.
● Redirection: I can implement strategies for redirecting language learner behavior
to desirable outcomes with the support of resources found on the building
relationships website.
The learning targets are designed to draw on what educators already know and use
in their classroom. This will extend their strategy use to include EL best practices and
build a supportive coaching network. The next section will describe best practices in
adult learning and show how the outcomes of the project use adult learning strategies to
promote retention and use of the EL best practices.
Project Details
The project consists of a professional development that is supported by
presentation slides and a web resource. The presentation was given in a face to face
format to the 8th grade teachers who have contact with the language learners in 8th grade.
The supplemental materials in the form of the website were available and were accessed
after receiving the professional development.
Professional Development
I began the PD with teachers by utilizing time within the Common Planning Time
(CPT) structure of the teams at the middle school. Best practices in building positive
relationships with language learners will be delivered to staff during the meeting times. In
keeping with staff development best practices, PD was not overly long or consisting
mainly of me doing the talking (Condon et al, 2016). CPT meets every day at the middle

school for a period of 48 minutes. There is usually time for staff members to either bring
up concerns or share with other staff about considerations they need to know about
students. I have used this time in the past for EL considerations. I used this time for both
formal and informal styles of delivering content to the teaching staff in the CPT small
group. The content delivery lasted about thirty minutes per session. A formal and
informal conversational style that capitalizes on my trust relationships with other teachers
combined with staff being able to converse, give input, and contribute increases staff buyin during training times (Ferguson, 2006). Since this development is ongoing over the
course of four weeks, I included time to implement coaching sessions outside of CPT
time. Coaching, when combined with staff development, yields far greater results than
simply giving staff development (Desimone and Pak, 2017). The coaching is taking place
outside of CPT when I meet with teachers individually. I am able to address questions
and concerns that are relevant to individual teachers. Coaching also keeps the content
from the PD fresh and relevant, so teaching staff are able to effectively implement it in
the classroom. Staff will also be able to give feedback on how relationship building is
working in their classrooms. Teacher feedback will be important to collect and use along
with the student interviews, which teachers are encouraged to conduct. Teachers can
revisit the interviews with students after attending PD sessions.

Staff Development Agenda:
Two 45 minute sessions
Targeted toward educators who will deliver middle school content to language learner students.
The training blends elements of English Language Learner education best practices with adult
learning best practices to create a training that is beneficial and relevant.

First Session

Topics:
Building Respect
Definitions of respect and language learners will be discussed. Background knowledge will be
activated and developed.
Learning Target:
Respect: I can reflect on the ways that I already foster a respectful environment in my classroom
and extend that to include EL best practices with the support of the grade level EL teacher.
Share out with elbow partners the assets that language learners bring to your classroom.

Classroom Expectations
Discussion of what classroom expectations are already in place. Best practices in building
classroom community will acknowledged. Staff will be encouraged to share their professional
experiences.
Learning Target:
Communicating Expectations: I can communicate classroom expectations to language learners

with the support of language learner friendly vocabulary.
Discuss in whole group what expectations might be challenging for language learners to access.

Opening:
Introduce topic of building relationships and expectations
Slides 1-2 (5 min) Introduce learning target. Make distinction between building relationships
with native English speakers and language learners
Slides 3-5 (5 min) Present how respect specifically affects language learners
Slide 6 (10 min) Turn and talk. What assets do language learners in your class have? Whole
group share out. What assets do language learners bring to the classroom? How can those assets
set students up for success?
Slides 7-9 (10 min) Introduce learning target. Present topic of classroom expectations. How
language learners navigate culture.
Slide 10 (15 min) Pose the question: what are some actions students produce that you suspect
may be due to cultural misunderstandings? Share with your elbow partner and discuss some
ways to scaffold classroom expectations.
Slide 11 (Remaining time) Recap and wrap up session. Field questions.
Exit Ticket: Write on a notecard one take away from the session

Second Session
Topics:
Equity
The all important topic of equity will be addressed. Staff knowledge of equity will be assessed

through discussion. Principles of promoted equity will be encouraged in all staff. Benefits of
equity will be shared.
Learning Target:
Equitable Classroom Treatment: I can reflect on how equitable treatment can include language
learners in my classroom with the support of the grade level EL teacher.
Reflect and record a classroom practice that could be altered to promote equity.

Student Potential/Redirection
Rephrasing ‘behavior’ gives staff alternative ways to address student concerns without casting
them in a negative light. Every action is a chance to grow. Build on ‘teachable moments.’
Learning Target:
Redirection: I can implement strategies for redirecting language learner behavior to desirable
outcomes with the support of resources found on the building relationships website.
Reflect on language learner challenges with following classroom expectations. Share and discuss
how classroom procedures could be changed to promote student success.
Opening:
Introduce topic of equity and student potential
Slides 12 (5 min) Learning target. Introduce and define equity.
Slide 13 (4 min) Discuss diagram. Explain how it relates to equity.
Slide 14 (3 min) Example of a situation that is not equitable. Example of how to introduce
strategies that promote equity.
Slide 15 (8 min) Reflect and jot down a practice that could be enhanced in your own classroom
to promote equity.

Slide 16 (2 min) How does this build equity?
Slide 17 (3 min) Culmination of all other topics. Tie in. Explain how student potential mitigates
nonstandard student behavior
Slide 18 (2 min) Teachable moments and tie in to student strengths and potential
Slide 19 (10 min) Reflect and share. Think of a student who is a language learner. What do they
struggle with? What strengths do they possess that could feed into their potential success?
Slides 20-21 (8 min) Recap and process. Open the floor for questions and comments.
Exit Ticket: Write a strength that a language learner in your classes possesses. Describe
how that strength can be used to activate student success.

Slides

Website Link:
The Website is intended as a supplemental resource for adult learners to continue self-directed
learning after attended the PD.
https://mypstr.weebly.com/
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