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This project was developed to present information found surrounding the guiding
question, how can we ensure that WIDA level one through three English Learners (ELs) are
maximizing their learning potential and being provided with equitable learning opportunities in
the mainstream? The project consists of five one-hour long sequential professional development
(PD) sessions for mainstream teachers, aimed to increase equitable learning opportunities for
English learners (EL). The school district in which this project takes place is a small, rural upper
Midwest district. It has five elementary schools, two middle schools, and one high school. The
current EL population of the entire district is about 13%; however, this number has increased in
recent years and is projected to continue increasing in coming years. The goal is to provide
participants with an interactive, adaptive PD series that introduces best EL practices to
participants, which provide a more concrete understanding of who our EL students are and what
they need in order to address inequities and ensure success of our current and future EL
population.
The first session will include a short presentation describing the district’s overall EL
population, as well as at individual schools; introducing the WIDA English proficiency levels
and what they mean or look like for students; and expanding on the role of the EL teacher in the
classroom and as a resource. It will end with teachers taking a survey aimed to address current
teacher attitudes and perceptions regarding EL students. The second session will elaborate on
the difference between social and academic English, as well as provide learning activities for
participants that will make the nuances of academic English more concrete. The third session
addresses common misconceptions about EL students in the mainstream and offers three easy to
prepare scaffolds teachers can use before, during, or after instruction. During this session,
teachers will be given work time to collaborate with other mainstream teachers and ask questions

as they plan how to implement one of the scaffolds in an upcoming lesson. The fourth session
will begin with a feedback period where teachers can share their triumphs and concerns
regarding their use of the scaffolds taught in the previous session. Following this, five new
scaffolds that mainstream teachers can implement will be shared. Similar to session three,
session four will also give participants time to collaborate and find ways to integrate these
scaffolds into upcoming lessons with the support of the facilitator and other colleagues. The fifth
session will begin with another feedback session where participants can share their challenges
and triumphs regarding the newly learned and implemented scaffolds. After, there will be a
short presentation discussing common problems with traditional assessments and ELs, the
importance of providing authentic assessments for ELs, and examples of alternative, authentic
assessments. Following this, participants will take a post survey to measure their growth and
understanding of their ELs based on the PD series. Participants will have an opportunity to share
what they want to see in future PD offerings surrounding ELs and academic language
development in the mainstream. After the five sessions described here have been completed,
further PD sessions will be designed and offered based on mainstream teacher input and need.
This project’s development was most heavily influenced by the work of Mezirow (2000)
and Knowles (1986). I used Knowles’ (1986) Learning Process as a framework to create an
effective PD series. The key components of Knowles’ Learning Process maintain that
andragogical learning must be self-directed and problem centered, and exploit all relevant
resources, as well as connect to participants’ internal desire to learn and grow (1986). I based
the development of my entire PD project around these core components. My goal was to provide
a space where we are learning together, reflecting, asking questions, and engaging in discussion
to deepen understanding and improve practice. Additionally, Mezirow’s discussion of

Transformation Theory also impacted the structure of my PD series (2000). Transformation
Theory maintains that critical reflection of a person’s own beliefs and assumptions and
evaluation of their validity are required for transformative learning to take place (Mezirow,
2000).
With this in mind, I worked hard to a design a PD using information and learning
activities that would not only teach new strategies to support ELs’ academic language
development in the mainstream classroom, but also help transform teachers current mindsets
related to ELs, equity, and second language acquisition (SLA). I found this helpful in
developing a PD series that will help participants better understand the relevance of the
information being presented to their work, as well as its benefits. This was done intentionally
with the hope that it would help mainstream teachers better understand the why behind this
project and the importance of its message.
The goal of this PD series is to provide a starting point for mainstream teachers who are
unaccustomed to working with EL students. This is meant to be an introduction to providing
more equitable learning opportunities for the district’s EL population as it continues to increase
through the use of scaffolds and differentiation. My sincere hope is that participants will come
out of this PD series feeling more confident in their ability to support ELs in their classroom and
inspired to learn more about the relationship between ELs, educational equity, and personalized
learning. Further, it is my intention that participants will not only understand how to better
support ELs in their mainstream classes, but the importance of doing so consistently and with
fidelity. Last, I anticipate that this PD series will help participants better understand how ESL
teachers can serve as a useful resource for mainstream teachers. This project’s initial impact will
hopefully be seen in classrooms of teachers who have completed this PD series. Additionally, I

have intentionally made this project broad in hopes that other districts with rapidly growing EL
populations can use and adapt this PD series to support their staff’s development and journey.
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Pre Survey
Rate yourself!
1-I don’t know anything about this.
2-I have heard of this before, but don’t know much about it.
3-I have a basic understanding of the general idea of this topic.
4-I am comfortable with this topic. I know the basics, but not extensive details.
5-I am well versed in this topic. I could explain it in detail to a colleague.
6-I am very well versed in this topic. So much so, I could teach it to another person.
_____How people acquire a second language
_____Academic English
_____How Academic English impacts learning for EL students
_____How culture impacts learning
_____How to assess EL students’ academic abilities in a mainstream classroom setting
_____How to modify or scaffold classroom instruction for EL students at different levels of proficiency
_____Skills and strategies for teaching academic content to ELs
_____Forms of alternative assessment
_____How an EL teacher can collaborate and support you and your EL students
Short Answer
What are you already doing to modify or scaffold instruction for ELs in your classroom?

What other things do you currently do to build community or ensure EL student participation and success in
your classroom?

What do you think the greatest barrier is for EL students in your class or in the school as a whole?

Adapted from: Advocating for English Learners: A Guide for Educators by Diane Staehr Fenner (2014, p. 37)

To be used during session 2 with slide 27 for text analysis.

Common Academic Language Features
•
•
•
•
•
•

Purpose: What is the purpose of this text?
Participants: Who/what is doing the actions, speaking, feeling or describing things?
Processes: Are the processes actions, speech/thoughts, or describing/relating things?
Circumstances: Is there additional information about when, where, why, how the
event is happening or how often the event happened?
Referents: Are there words like they, it, etc., that refer back something that was
already mentioned?
Transition words--How does the text flow together cohesively?
Sequence: first, next, then, finally, etc.
Clarifying: for example, in other words, etc.
Cause/Effect: therefor, as a result, consequently, however, because, so, etc.
Compare/Contrast: like, but, unlike, similar, however, conversely, while, etc.
Time words: during, meanwhile, before that, later on, etc.
Additional Information: Additionally, further, moreover, as well as, etc.

Are there more simple or complex sentences?
o
o

Simple sentence--Contains only one independent clause
▪ EX: I like tacos.
Complex sentence--Contains at least one independent and dependent clause
▪ EX: Although I like tacos, I don’t like burritos.

Adapted from:
Beers, Kylene (2003). When kids can’t read. Portsmouth, NH: Heinemann.
Derewianka, Beverly (2012). A new grammar companion for teachers. Riverwood, NSW: PETAA.
Herrell, A., Jordan, M. (2002). 50 Active learning strategies for improving reading comprehension. Upper Saddle
River, NJ: Merrill Prentice Hall.

To be used during session 3 after reading slide 32, but before going on to slide 33. It should be completed by
participants independently.
Myths of Second Language Acquisition
Answer each of the following statements with true or false.
1. Adults learn second languages more quickly and easily
than young children.

T

F

2. A lot of ELs have learning disabilities,
not language problems. They speak English well but
they are still struggling academically.

T

F

3. Older generations of immigrants learned without all the
special language programs that EL children receive
now and they did just fine.

T

F

4. ELs will acquire academic English
faster if their parents speak English at home.

T

F

5. The more time students spend soaking up English in the
mainstream classroom, the more they quickly they will learn
the language.

T

F

6. Once students can speak English, they are ready to
undertake the academic tasks in the mainstream classroom.

T

F

7. Cognitive and academic development in native language
has an important and positive effect on acquiring a second language.

T

F

8. The culture of students doesn’t affect how long it takes them
to acquire English. All students learn language the same way.

T

F

Adapted from: Judie Haynes, everythingESL.net , 2002

Hand out to participants after they have completed the above survey to see how they did.
Responses to Myths of Second Language Acquisition
1. Adults learn second languages more easily than young children. True.
This question is more complex than it seems. In controlled research where children have been compared to
adults and teenagers in second language learning, it was found that the adults and teenagers learned a second
language more readily. Yes, children do outperform adults in the area of pronunciation. Children appear to acquire
social language more easily. There is an old myth around that says that children are superior to adults in language
learning because their brains are more flexible. This hypothesis has been much disputed. The differences in ability to
learn languages may be social rather than biological. The child may have more occasion to interact socially with
others. Their requirements for communication are much lower. They have much less to learn in order to interact in the
school setting with their peers. Teenagers and adults have acquired language learning strategies.
2. A lot of ELs have learning disabilities, not language problems. They speak English well, but they are still
struggling academically. False.
We often see children on the playground who appear to speak English with no problem. Yet when they are in a
classroom situation, they just don't seem to grasp the concepts. Many people fail to realize that there are different
levels of language proficiency. The language needed for face-to-face communication takes less time to master than
the language needed to perform in cognitively demanding situations such as classes and lectures. It takes a child
about 2 years to develop the ability to communicate in a second language on the playground, but it takes 5-7 years to
develop age-appropriate academic language. Many immigrant children have been misdiagnosed in the past as
"learning disabled," when in fact the problem was that people misunderstood their fluency on the playground, thinking
that it meant they should be able to perform in class as well. Actually, they still needed time and assistance to develop
their academic English skills (Cummins, 1994).
3. Older generations of immigrants learned without all the special language programs that EL children receive
now, and they did just fine. False.
Like present-day immigrants, many earlier immigrants had trouble in school. In 1911, the U.S. Immigration
Service found that 77% of Italian, 60% of Russian, and 51% of German immigrant children were one or more grade
levels behind in school compared to 28% of American born children. Also, the level of education needed to get a job
has changed. When immigrants came to this country in the earlier part of this century, they were able to get industrial
jobs with relatively little education and not much English. Currently, the job market holds little promise for those without
a college education. Low skilled jobs are being done by machines and computers, or moved to other countries, and
jobs in the service industry and high-tech communications are expanding. A final point to keep in mind is that earlier
immigrants came mainly from Europe. They came from cultures that were similar in many ways to mainstream U.S.
culture. It was easier for them to assimilate into American society because, once they abandoned their home
language, they looked like any other "American." Today, many immigrants come from Asia, Latin America, and other
non-European countries. They have clear physical attributes that mark them as different from white Americans. Long
after they have learned English and acquired jobs in this country, they are still subject to discrimination.
4. ELs will acquire academic English faster if their parents speak English at home. False.
Research shows that it is much better for parents to speak in native language to their children. This language
will be richer and more complex. It doesn’t matter in what language basic concepts are developed. Children will
eventually translate that learning to English. So, if a child is being read to in native language, parents will spend more
time discussing the story, and asking questions. I encourage parents to read in both languages if they can. Never
instruct a parent to speak only English at home. If you were in Japan, would you be able to speak only Japanese to
your own children after a few months?
5. The more time students spend soaking up English in the mainstream classroom, the more quickly they will
learn the language. False.
Children need comprehensible input. Imagine that you are sitting in a room of Japanese speakers. You have
no idea what they are talking about. You could sit there for a long time and learn very little unless someone helped
make that input comprehensible. Language is not “soaked up.”

6. Once students can speak English, they are ready to undertake the academic tasks of the mainstream
classroom. False.
Children can speak and socialize way before they can use language for academic purposes. BICS (Basic
Interpersonal Communication Skills) are acquired first. This is social language such as the language needed to
interact on the playground and in the classroom. It usually takes students from 1-3 years to completely develop this
social language. Then children will develop CALP (Cognitive Academic Language Proficiency) skills. This is the
language needed to undertake academic tasks in the mainstream classroom. It includes content-specific vocabulary. It
usually takes students from 3 to 7 years or longer to develop CALP.
7. Cognitive and academic development in native language has an important and positive effect on second
language acquisition. True.
In the Collier/Thomas examination of large data sets across many different research sites, they found that the
most significant student background variable is the amount of formal schooling students have received in their first
language. Across all program treatments, we have found that non-native speakers being schooled in a second
language for part or all of the school day typically do reasonably well in the early years of schooling (kindergarten
through second or third grade). But from fourth grade on through middle school and high school, when the academic
and cognitive demands of the curriculum increase rapidly with each succeeding year, students with little or no
academic and cognitive development in their first language do less and less well as they move into the upper
grades. This is why ELs at all proficiency levels should be exposed to content material. Linguistic scaffolds can and
should be used to support these ELs to access mainstream content curriculum and cognitively challenging information
and tasks. Consistently simplifying content and reducing the rigor of cognitive tasks ultimately hinders ELs more.
8. The culture of students doesn’t affect how long it takes them to acquire English. All students learn
language the same way. False.
Culture can affect how long it takes children learn English. Do your students come from a modern
industrialized country or a rural agricultural society? Do your students come from language backgrounds using a
different writing system? These factors will affect how long it takes them to learn English. Previous schooling and
school expectations will also affect language learning. Also, the more culture shock experienced by the child, the
longer it will take him/her to learn a new language.

Adapted from: Judie Haynes, everythingESL.net , 2002

To be shared with participants at the end of session 4
Support Matrix
Support
Word Splash

When? Who?
Before instruction

Function
Learn target vocabulary in context and make connections between words
and concepts.

This strategy can be used by
individual students, but works best
in pairs or small groups.
Interactive
Word Wall

Before, during, and after
instruction

Learn target vocabulary in context and make connections between words
and concepts.

Students should actively
participate in the establishment
and upkeep of an interactive word
wall.
Visuals

Anytime

Provide background knowledge, assist in understanding key receptive
vocabulary, and help students make connections.

Teachers should provide visuals
to build background knowledge for
students.
Think Aloud

During instruction
This is a teacher centered
strategy.

Exemplars

During instruction and After
instruction (for reference)
Students can analyze exemplars
independently or in pairs/small
groups.

Sentence
Stems

After instruction
(for speaking or writing)

Allows students to see language used by an ‘expert’. Makes target
language required to complete a learning task visual and easier to
understand, so they can begin to acquire academic language based on
our modelling.
Allows students to see target academic language and how it functions in
context, focuses on organizational strategies associated with a text genre,
pushes them to think critically about writing, and reinforces the academic
skill of evaluating.

Help students organize their thoughts or writing using correct syntax and
target language for the learning task.

These will be used by students
independently.
Cooperative
Learning

Anytime
This can be done in pairs, small
groups, or with the entire class. It
can also involve the teacher in
some capacity or not at all.

Graphic
Organizers

After instruction
(for writing or speaking)

Enables lower proficiency students hear academic language modelled by
more proficient students. Also, gives ELs a meaningful and low stakes
way to work through content by negotiating and constructing meaning
through discussion, which creates a deeper understanding of content and
academic discussion skills.

Allow students to organize their thoughts in a more supported/structured
way. It also makes connections between relationships and abstract
concepts.

This should be used by students
independently.
Processing
Grids

After instruction
(for reading or listening)
This can be done independently,
in pairs/small groups, or with the
whole class.

Help students process key information necessary for delving further into
content.

Post Survey
Rate yourself!
1-I don’t know anything about this.
2-I have heard of this before, but don’t know much about it.
3-I have a basic understanding of the general idea of this topic.
4-I am comfortable with this topic. I know the basics, but not extensive details.
5-I am well versed in this topic. I could explain it in detail to a colleague.
6-I am very well versed in this topic. So much so, I could teach it to another person.
_____How people acquire a second language
_____Academic English
_____How Academic English impacts learning for EL students
_____How culture impacts learning
_____How to assess EL students’ academic abilities in a mainstream classroom setting
_____How to modify or scaffold classroom instruction for EL students at different levels of proficiency
_____Skills and strategies for teaching academic content to ELs
_____Forms of alternative assessment
_____How an EL teacher can collaborate and support you and your EL students
Short Answer
What were your main takeaways from this professional development series?

Overall, do you feel that you are better equipped to modify or scaffold lessons for EL students in your
classroom now than you were before this professional development series? Why or why not?

What could be improved, added, or omitted to make this professional development more useful or applicable
for you?

Going forward, what would you like to know more about related to supporting EL students in your
classroom?

Adapted from: Advocating for English Learners: A Guide for Educators by Diane Staehr Fenner (2014, p. 37)

●
●

●

This is a video made to show how English sounds to non-native speakers.
This video shows how a newcomer student may feel trying to understand
everyday, social English when they first arrive to the US. This also sheds light
into how an EL student who has been in our school system for years may feel
in an academic setting.
You need not only individual words, but context in which they make sense, as
well as sentence structures that make sense.

NUMBERS WILL BE UPDATED TO REFLECT 2019-2020 NUMBERS BEFORE
PRESENTATION IS GIVEN
●
Newcomer: New to country in the last year
●
LTEL: Students who have been receiving EL services for at least 6 years, are
struggling academically, and are not hitting annual language growth targets
●
SLIFE: Students with limited or interrupted formal education

JUST FOR ELEMENTARY SCHOOL PRESENTATION
●
Newcomer--an EL student who has been in the US for less than a year
●
Focus on diversity and growing number of students.

JUST FOR MIDDLE SCHOOL PRESENTATION
●
Newcomer: someone who has arrived in the US within the past year
●
Focus on growth of student numbers

●
●
●

Gives an idea of what a student at a given proficiency level might look like in
the classroom
Don’t put student in a box--some tasks may be a bit higher others a bit lower;
it’s more of a guide
Students typically progress quickly through levels 1 and 2.

USE ONLY FOR ELEMENTARY PRESENTATION
●
This is a what a 3rd grade student CAN DO given their current level of
proficiency with adequate support in the domain of writing. The furthest left is
a level one student, while the furthest write is a level five student.
●
If we have an idea of what students can do then it is easier to plan
differentiated instruction and supports, as well as understand what fulfillment
of the content objective might look like at each given proficiency.

USE ONLY FOR ELEMENTARY PRESENTATION
●
Demonstrates content objective (for a 3rd grade class) with adequate linguistic
supports/scaffolds for each level of proficiency.
●
The content objective remains the same for each proficiency level.
●
The amount of scaffolds/supports are gradually taken away at each level.
Additionally, the end product will look different at each level. For example: a
level one student may do words or phrases, a level two might produce short,
simple sentences, a level three may produce some simple and complex
sentences, while a level four and five may be capable of writing a paragraph
of increasing linguistic complexity.
●
These supports are built in intentionally as a result of the students’ current
proficiency level and is informed by the CAN-DO descriptors.

USE ONLY FOR MIDDLE SCHOOL PRESENTATION
●
This is a what a 7th grade student CAN DO given their current level of
proficiency with adequate support in the domain of writing. The furthest left is
a level one student, while the furthest write is a level five student.
●
If we have an idea of what students can do then it is easier to plan
differentiated instruction and supports, as well as understand what fulfillment
of the content objective might look like at each given proficiency.

USE ONLY FOR MIDDLE SCHOOL PRESENTATION
●
Demonstrates content objective (for a 7th grade class) with adequate linguistic
supports/scaffolds for each level of proficiency.
●
The content objective remains the same for each proficiency level.
●
The amount of scaffolds/supports are gradually taken away at each level.
Additionally, the end product will look different at each level. For example: a
level one student may do words or phrases, a level two might produce short,
simple sentences, a level three may produce some simple and complex
sentences, while a level four and five may be capable of writing a paragraph
of increasing linguistic complexity.
●
These supports are built in intentionally as a result of the students’ current
proficiency level and is informed by the CAN-DO descriptors.

●
●
●

Share what a typical day in a pull-out/sheltered class looks like for us.
Share different ways to co-teach.
Give examples of how we can support.

●
●

This exercise was to start to show the difference between everyday, social
English and academic English.
Language between social and academic English greatly varies, but the
language needed for different content areas is also extremely varied.

●
●
●

Play first five minutes.
Highlight--the student got all A’s in high school, but was still very unprepared
for a higher education setting.
This is why we need to have high standards for our ELs and also find ways to
support their academic language development throughout the school day.
Their success in school and beyond is depending on it.

●

Hand out the Academic language/feature sheet to participants and explain the
following:
○
These are some academic language features as defined by systemic
functional linguistics
○
Systemic functional linguistics focuses on function (how we use it to
create meaning) of language over form (more traditional grammar)
○
Quickly go through each feature.
○
The goal is not to have an in depth text analysis, but to give a general
overview of what an EL teacher will look at and for when examining a
text in an effort to make some features of academic language more
concrete for participants.

●
●
●

This is a small excerpt from a third grade text.
Read the text to participants.
Elicit initial observations related to text complexity, vocabulary, and academic
language from the large group.

●

Verbalize the academic features of the text and explain how each might be
challenging for ELs.
●
Purpose: To explain
●
Red: Participants--Who or what is doing something?
●
Blue: Process--What are they doing? What kind of verb is it (saying, thinking,
relating, action, etc.)?
●
Pink: Transition words--we have ‘like’ and ‘as long as’ which are compare and
contrast, ‘then’ which is related to sequence, and ‘another’
●
Green: Referents
●
Underline: circumstances: of place, of place, of place, of place, and of place.
●
Simple sentences: 3
●
Complex sentences: 10
Highlight: Even this tiny excerpt packs a lot of academic language in it in terms of
vocabulary, syntax, or overall structure.

●

Highlight for teachers: Begin, think about how the language might be
confusing for ELs, and how you plan to address these possible challenges.

●
●

Facilitator should have separate sheets of butcher paper hanging around the
room, each with one of the above questions written on it.
Give participants time 10-15 minutes to rotate to each piece of paper and
share their reflections in writing on the poster.

●

Go through today’s objectives then hand out the “Myths about Second
Language Acquisition” for participants to complete independently.

●
●
●

After participants have completed the T/F survey, hand them the second page
titled “Responses to Myths about Second Language Acquisition”
Have participants get into groups of 3-4 to discuss the above reflection
questions.
Choose a few participants to share what their small groups discussed.

●

Explain that while there are many misconceptions we could address related to
ELs, equity, and second language acquisition, the above three are what we
will be focussing on for this session.

●

Visuals are an easy and often overlooked way to aid ELs in your classroom.
For example, when I say “Civil War” or “Colonial Times” certain images will
pop up in your head. This may not be true for our EL students.

●
●
●

Process grids help students compartmentalize and organize important
information from the reading or lesson.
I like to have students use this during a reading a lot, but it can definitely be
done after instruction or a video as well.
This can be completed as a class, in pairs or small groups, or as individuals.
Regardless, take time to make sure students were able to identify correct
answers.

●
●
●

ELs often do not participate in student led discussions or don’t feel
comfortable using a more formal academic register without support.
Sentence stems are one of the easiest, quickest way to help ELs actively
participate in discussions and engage in target academic language.
In addition to fostering academic language orally, these can be used to help
students structure their writing responses.

●

Video about ‘Talk Moves’ highlighting the importance of oral discourse in
classes like math.

●
●
●

After participants have an opportunity to talk to a partner, ask for volunteers to
share out their experiences.
As they share, write the challenges and triumphs on a piece of butcher paper
that is hanging up in the room.
After participants share elicit responses to the following questions:
○
What challenges and triumphs did you see consistently across
groups?
○
Does anyone have any suggestions in how to overcome challenges
noted on the posters?

●
●

This is a versatile way to help students make connections to prior learning and
begin to understand target vocabulary for an upcoming lesson, unit, or
reading.
You can give students a list of words and write a paragraph connecting them.
This could be a shared writing or something done on their own. You can give
students a list and talk about what each might mean and their relationship
together.

●
●
●
●
●

Use throughout a unit--before, during, and after instruction
Helps students learn and interact with target academic and content specific
vocabulary in context and to make connections to concepts throughout a unit
Key components: student developed and maintained, includes
pictures/artifacts
Should be added to throughout the unit
Can be used a review tool at the end of a unit

●
●
●
●

Use during Instruction
You want to sound like a tape that students can replay in their head explaining
your thinking when crafting the target objective.
ELs need constant modelling of language and structures to build their
academic language.
This can be used to understand a reading’s structure, build metacognition
related to what ‘good readers’ do, or to highlight target language objectives or
structures students will need to produce to complete a learning task.

SHOW DURING ELEMENTARY PRESENTATION
●
3rd grade level writing exemplar to fulfill the objective: SWBAT Explain how
inventions impacted daily life. Exemplar goes with learning objective/support
outlined on slide 11.
●
During Instruction
●
Modelling is integral to EL academic language development.
●
Providing exemplars helps students understand what is expected (or not
expected) of them to fulfill an objective. This is especially beneficial for writing
tasks.
●
It is important for ELs to not only see the exemplar, but to explore what makes
it an exemplar. Conversely, it helps to see a non-example as well.
●
Exemplars should be slightly above students’ current ability level.

SHOW DURING FOR MIDDLE SCHOOL PRESENTATION
●
7th grade level writing exemplar to fulfill the content objective: SWBAT
analyze the impact of Mai and Ger on Choua’s life in Hey! Hmong Girl.
Exemplar goes with objectives/supports discussed on slide 13.
●
During Instruction; however, it should be available post instruction to refer
back to.
●
Modelling is integral to EL academic language development.
●
Providing exemplars helps students understand what is expected (or not
expected) of them to fulfill an objective. This is especially beneficial for writing
tasks.
●
It is important for ELs to not only see the exemplar, but to explore what makes
it an exemplar. Conversely, it helps to see a non-example as well.
●
Exemplars should be slightly above students’ current ability level.

●
●
●
●
●

Use post-Instruction
Cooperative learning can be done with or without the involvement of the
teacher.
Can see linguistic structures modeled by more proficient peers OR work with
peers at a similar level to get extra support from the teacher in a small group.
Lower affective filter by encouraging participation in a low stakes environment.
Allowing ELs to listen/discuss prior to completing a writing activity builds oral
discourse, as well as the the quality and quantity of final written product.

●
●
●
●

Use during post-Instruction
Helpful when organizing information into a cohesive structure
Graphic organizers aid student writing
Graphic organizers are easy to find, make, and adapt

●

Pass the ball around to participants until each has quickly answered the two
questions.

●

Give participants about 10-12 minutes to work on this. After, there will be a
gallery walk.

●

Have the room set up in a circle to facilitate an organic discussion.

●

●

●

Cultural bias: assume that all students have familiarity with specific cultural
norms and practices. In the case of US public schools, the dominant cultural
norms and practices are most clearly aligned with white, middle class
Americans.
Linguistic complexity of test questions: Oftentimes, ELs may not be able to
understand
○
Are test questions unnecessarily complex? Do they have a lot of
excess information that needs to be sifted through? Is there necessary
academic vocabulary that students will need to know to understand the
question?
Unreasonable expectations
○
Content objective: SWBAT retell the events that led up to Pearl Harbor.
○
Assessment task: Write a paragraph explaining the events that led up
to Pearl Harbor.
○
In this case, the teacher is not evaluating the student’s mastery of a
content objective, but their ability to produce a complex writing. This is
where differentiation is necessary.
.

●

Highlights:
○
Competency based grading is what our district is already encouraging
and some teachers are already implementing.
○
EL teachers use competency based grading and portfolios already in
our district--use them as a resource.
○
These forms of assessment can be a lot of work up front, but will be
beneficial in the long run.
○
Highlight the importance of making sure instruction matches
assessment.
○
Providing differentiation and supports during instruction is useful, but
needs to be continued when looking at how we assess ELs

