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I have been a teacher in a middle school English Learner (EL) department for
over eight years in a district where teachers employ the sheltered instruction program
model. Teaching in a sheltered-instruction setting requires teachers to instruct English
learners in grade-level curriculum while providing instruction that develops students’
English language proficiency. I continually reflect on my teaching and the effects my
choices have on student learning. Although I have a desire to improve my effectiveness
as a teacher, I have very little time during the school year that I can devote to designing
better instructional practices. Additionally, I have a desire to aid other teachers in their
efforts to better reach the English Learners (ELs) in the mainstream, but coordinating
efforts between departments proves to be difficult. Now, changes in my district’s social
studies curriculum are taking place. As a result, I have spent time over the last year and a
half working on new curriculum materials with my mainstream social studies colleagues.
In doing so, I recognized this as an opportunity to revamp my instruction practices and
design sound curriculum that, at its foundation, blends both content understanding and
language development in a systematic fashion. To guide my efforts I have committed to
the following research question: How can middle-school US history teachers in my
district integrate research-based vocabulary instructional methods into their classes for
the benefit of all students?
During the literature review stage I sought out best practices in vocabulary
instruction with the goal of integrating those features into my US history curriculum.
Given the unique circumstances of my project, I chose to incorporate elements from four
different curricular resources to develop a framework that met my needs. Each resource
had a different strength and focus that aligned with my project goals. In order to develop

a sound curriculum unit, I drew upon these distinct educational sources, each influencing
a different aspect of the process. At each step of the process I primarily referenced the
resource that most closely focused on that aspect. I looked to Understanding by Design
for unit structure, backwards design, and an initial focus on the desired results my project
was seeking to achieve. To deepen my understanding of assessment design and
implementation I used Classroom Assessment for Student Learning. In order to adapt this
work to meet the linguistic needs of my English learners I used the Sheltered Instruction
Observation Protocol model to determine the structure of individual lessons. Finally, to
ensure the effectiveness of initial vocabulary instruction and subsequent review, I applied
the structure set forth by Marzano and Pickering in Building Academic Vocabulary:
Teacher’s Manual while also incorporating strategies found through the literature review.
I believe that the end result of this holistic approach has greater validity and personal
utility.
The final product of this project is a comprehensive vocabulary curriculum for the
first unit of the year in my sheltered-instruction US history classes. I began with unit
materials that, in conjunction with the other eighth grade social studies teachers and
district curriculum coordinators, had been developed for use in the mainstream, nonsheltered-instruction social studies classrooms. These preexisting materials are labeled in
the unit plan with “Created by West Fargo Public School District staff” next to the
heading. Through this process I wrote language targets based on the unit learning targets,
identified vocabulary words that are most pertinent to the learning targets of the unit,
created formative and summative assessments to measure student learning, sought

vocabulary teaching strategies proven to be effective when teaching new words, wrote
detailed lesson plans, and created accompanying materials to be used during instruction.
The structure of most of the curriculum materials was modeled after existing work
from which the vocabulary unit was created. The daily lesson plans were inspired by
elements of the Sheltered Instruction Observation Protocol lesson plans. These comprise
the majority of the document and are laid out chronologically. Materials created for
activities, assignments, and assessments are placed below the lesson plan for the day that
material is used. In order to help readers better understand materials that are used over
the span of several days, I also placed materials in consecutive order to see the
progression of work to be done. For example, the Learning Log and Progress Tracking
Plan is used on the first day of the unit and continues throughout each day. For this
reason each day’s portion is shown in the daily lesson plan, but all ten days are also
shown together to understand the continuity of the work within the unit. The student
materials will be placed on my class’s OneNote page for use by myself and my students.
The question I posed at the onset of this capstone project led me to create
curriculum that will have an immediate and significant impact on my teaching, but it also
mandates further action. As part of my implementation plan, I will help my colleagues
by sharing my project and the knowledge that came from completing it. Through that
process I will be able to fulfill the purpose laid out in the research question, which was to
impact all middle-school students in my district.

Foundational Materials Created by West Fargo Public School District staff
Quarter 1 Standards, Enduring Understandings, and Essential Questions (Created by West Fargo Public School
District staff)
Standards Assessed in Quarter 1: Includes North Dakota State Standards and College, Career, and Civic Life
(C3) Framework for Social Studies State Standards from the National Council for the Social Studies
D2.Eco.1.6-8 Explain how economic decisions affect the well-being of individuals, businesses, and society.
D2.Eco.2.6-8 Evaluate alternative approaches or solutions to current economic issues in terms of benefits and
costs for different groups and society as a whole.
D2.Eco.3.6-8 Explain the roles of buyers and sellers in product, labor, and financial markets.
D2.Eco.4.6-8 Describe the role of competition in the determination of prices and wages in a market economy.
D2.Geo.5.6-8 Analyze the combinations of cultural and environmental characteristics that make places both
similar to and different from other places.
D2.Geo.6.6-8 Explain how the physical and human characteristics of places and regions are connected to
human identities and cultures.
8.2.11 Explain the significance of key events (e.g., settlement and homesteading, statehood, reservations) and
people (e.g., Roughrider Recipients) in North Dakota and tribal history
D2.Civ.1.6-8 Distinguish the powers and responsibilities of citizens, political parties, interest groups, and the
media in a variety of governmental and nongovernmental contexts.
8.2.10 Analyze the rationale for western expansion and how it affected minorities (e.g. reservations, Indian
Removal Act, treaties, Chinese Exclusion Act, Dawes Act, Manifest Destiny, Homestead Act)
8.2.9 Analyze the impact of immigration on the United States (e.g., labor pools, ghettos)
D2.Civ.14.6-8 Compare historical and contemporary means of changing societies, and promoting the
common good.
Enduring Understandings for Quarter 1: Underlined Enduring Understandings that are most relevant to this
unit.
● Urbanization had both benefits and consequences, while shifting the demographics of America.
● Progressive reform gave the poor and many minorities a voice in civil society for the first time.
● America became an imperialistic power because of economic, military, and ideological needs in the late
nineteenth and early twentieth centuries.
● Industrialization transformed many types of industry in the United States that significantly changed the
social, political, and economic landscape of America.
● Immigration played a significant role in the development of modern American society.
Essential Questions for Quarter 1: Underlined Essential Questions that are most relevant to this unit.
● How did the building of the transcontinental RR affect the US?
● What is a reservation? Why were they created and what was the impact today?
● How did settlement of ND lead to statehood?
● Why was the US a magnet for immigrants?
● How did Big Business affect the economy and production of consumer goods?
● What historic examples of science and technology impacted the US?
Unit: Westward Expansion
Timeline: 10 days

Grade 8 Social Studies Proficiency Scale for Quarter 1 (Created by West Fargo Public School District staff)
1 = Novice

2 = Partially
Proficient
Identify how
geography impacted
immigration patterns,
transportation, OR
technology in the
United States in the
early 20th Century.

3 = Meeting
Expectations
Explain how
geography impacted
immigration patterns,
transportation, and
technology in the
United States in the
early 20th Century.
(D2.Geo.5.6-8,
D2.Geo.6.6-8,
D2.Geo7.6-8, RH.68.4)

Geography

Identify how
geography impacted
immigration patterns,
transportation, OR
technology in the
United States in the
early 20th Century,
with structured
support.

History &
Culture

Identify a factor of
the impact and process
of immigration on the
United States and
North Dakota OR
identify the rationale
for expansion, with
structured support.

Identify key factors of
the impact and process
of immigration on the
United States and
North Dakota OR
identify the rationale
for expansion, and the
impact on a minority
group.

Analyze the impact
and process of
immigration on the
United States and
North Dakota AND
explain the rationale
for expansion, and the
impact on minority
groups. (NDSS.8.2.1,
8.2.9, 8.2.10, RH.68.4)

Economics

Identify an economic
issue or decisions in a
market economy; or
the roles of buyers,
sellers, and
competition during the
Industrialization Era,
with structured
support.

Identify economic
issues and decisions in
a market economy; or
the roles of buyers,
sellers, and
competition during the
Industrialization Era.

Government
&
Citizenship

Identify a power or
responsibilities of
citizens and their
affiliated societal
groups during the
industrial age, with
structured support.

Identify the powers
and responsibilities of
citizens and their
affiliated societal
groups during the
industrial age.

Explain how economic
issues affect decisions
in a market economy;
and the roles of buyers,
sellers, and
competition during the
Industrialization Era.
(D2.Eco.1.6-8,
D2.Eco.2.6-8,
D2.Eco.3.6-8,
D2.Eco.4.6-8, RH.68.4)
Distinguish the powers
and responsibilities of
citizens and their
affiliated societal
groups during the
industrial age and the
means utilized to
change society, and
promote the common
good. (D2.Civ.1.6-8,
D2.Civ.14.6-8, RH.68.4)

4 = Exceeding
Expectations
Explain how
geography impacted
immigration patterns,
transportation, and
technology in the
United States in the
early 20th Century,
and provide an indepth analysis and
reflection of at least
one specific
geographical impact.
Analyze the impact
and process of
immigration on the
United States and
North Dakota and
explain the rationale
for expansion, and the
impact on minority
groups, providing an
in-depth reflection of
the impact on at least
one group.
Explain economic
issues and decisions in
a market economy; and
the roles of buyers,
sellers, and
competition during the
Industrialization Era,
providing an in-depth
reflection of the
impact of at least one
issue or decision
during that Era.
Analyze the powers
and responsibilities of
citizens and their
affiliated groups during
the industrial age and
the means utilized to
change society, and
promote the common
good, providing an indepth analysis and
reflection of at least
one societal change.

Unit 1 Mainstream Content Information (Created by West Fargo Public School District staff)
Timeline: 2
weeks

Westward Expansion

Learning Targets

● I can explain how the building of
the transcontinental RR affected
the U.S.
● I can explain how settlement of
ND led to statehood.
● I can define reservation and
explain why they were created.
● I can analyze and explain the
impact of reservations today.

Mainstream
Vocabulary
(underlined words will
be included in EL
instruction)
1. Bonanza
2. cooperative
3. dry farming
4. homestead
5. Homestead Act
6. long drive
7. National Grange
8. nomadic
9. populism
10. reservation
11. Sedentary
12. sodbuster
13. Sovereignty
14. subsidy
15. time zone
16. transcontinental
17. vaquero

Mainstream Resources

Mainstream
Assessments

Discovering our Past –
Chap. 19

Rubrics

ND Legendary Textbook
ND People Living on the
Land

Unit 1 Rubrics for each Learning Target divided by area on the Proficiency Scale (Created by West Fargo
Public School District staff)
I can explain how the building of the transcontinental RR affected the U.S.
• Explain how physical geography of the US created a need to build the
transcontinental railroad.
Novice (1)
Geography

Identify how a factor of
physical geography of the
US created a need to
build the transcontinental
railroad with structure
support.

Partially Proficient (2)

Meeting (3)

Identify how physical
Explain how physical
geography of the US
geography of the US
created a need to build the created a need to build the
transcontinental railroad.
transcontinental railroad.

• Analyze and articulate the impact of the transcontinental railroad on minority
groups and immigration.
History &
Culture

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify an impact of the
transcontinental railroad
on minority groups or
immigration with
structured support.

Analyze and articulate the
impact of the
transcontinental railroad
on minority groups or
immigration.

Analyze and articulate the
impact of the
transcontinental railroad
on minority groups and
immigration.

• Analyze the impact of the transcontinental railroad on the economy.

Economics

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify an impact of the
transcontinental railroad
on the economy.

Analyze and articulate the
impact of the
transcontinental railroad
on the economy.

Analyze and articulate the
impact of the
transcontinental railroad
on the economy.

I can explain how settlement of ND led to statehood.
• Explain how geography impacted immigration patterns to North Dakota.

Geography

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify how geography
impacted immigration
patterns to North Dakota
with structured support.

Identify how geography
impacted immigration
patterns to North Dakota.

Explain how geography
impacted immigration
patterns to North Dakota.

• Explain the factors that led North Dakota to becoming a state

History &
Culture

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify a factor that led
North Dakota to
becoming a state with
structured support.

Identify the factors that
led North Dakota to
becoming a state.

Explain the factors that
led North Dakota to
becoming a state.

• Explain the impact immigration to North Dakota had on local tribes.
Novice (1)

Partially Proficient (2)

Meeting (3)

Identify the impact
immigration to ND had
on local tribes with
structured support.

Identify the impact
immigration to ND had
on local tribes.

Explain the impact
immigration to ND had
on local tribes.

I can define reservation and explain why they were created.
• Explain why westward expansion and other conflicts led to creation and
utilization of reservations.
History &
Culture

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify a factor that led
to creation and utilization
of reservations with
structure support.

Explain why immigration
or other conflicts led to
creation and utilization of
reservations.

Explain why westward
expansion and other
conflicts led to creation
and utilization of
reservations.

I can analyze and explain the impact of reservations today.
• Explain the impacts of force assimilation on Native Americans.
History &
Culture

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify an impact of
force assimilation on
Native Americans with
structure support.

Identify the impacts of
force assimilation on
Native Americans.

Explain the impacts of
force assimilation on
Native Americans.

• Explain the economic impact of reservations on Native Americans in North
Dakota then and now.

Economic

Novice (1)

Partially Proficient (2)

Meeting (3)

Identify the economic
impact of reservations on
Native Americans in
North Dakota then or now
with structure support.

Explain the economic
impact of reservations on
Native Americans in
North Dakota then or
now.

Explain the economic
impact of reservations on
Native Americans in
North Dakota then and
now.

Curriculum Materials created for this Capstone Project
Learning Targets from the Unit Rubrics rewritten in EL student-friendly language
Unit 1 Learning Targets connected to related strands on the Quarter
1 Proficiency Scales
Learning Target: I can explain how the building of the
transcontinental RR affected the U.S.
● Geography
o Explain how physical geography of the US created a
need to build the transcontinental railroad.
● History & Culture
o Analyze and articulate the impact of the
transcontinental railroad on minority groups and
immigration.

Learning targets rewritten in EL
student-friendly language
I can explain how the transcontinental
railroad changed the U.S.
I can explain why there was a need to
build the transcontinental railroad.

I can analyze how the transcontinental
railroad changed the lives of minority
groups in the U.S.
I can analyze how the transcontinental
railroad change immigration to the U.S.
I can explain and analyze how the
● Economics
transcontinental railroad changed the
o Analyze the impact of the transcontinental railroad
economy of the U.S.
on the economy.
Learning Target: I can explain how settlement of ND led to
I can explain how settlement of ND led
statehood.
to statehood.
I can explain how North Dakota’s
● Geography
geography led to settlement by
o Explain how geography impacted immigration
immigrants.
patterns to North Dakota.
I can explain the reasons that North
● History & Culture
Dakota went from being a territory to
o Explain the factors that led North Dakota to
becoming a state.
becoming a state.
I can explain how settlement of North
● History & Culture
o Explain the impact immigration to North Dakota had Dakota changed the lives of local
tribes.
on local tribes.
Learning Target: I can define reservation and explain why they
I can define reservation and explain
were created.
why they were created.
I can explain the reasons why
● History & Culture
o Explain why westward expansion and other conflicts reservations were created and used in
the U.S.
led to creation and utilization of reservations.
Learning Target: I can analyze and explain the impact of
I can analyze and explain what life is
reservations today.
like on reservations today.
I can explain how Native Americans
● History & Culture
o Explain the impacts of forced assimilation on Native were forced to assimilate and how that
changed the lives of Native Americans.
Americans.
I can explain and analyze how the
● Economic
reservations changed the economy of
o Explain the economic impact of reservations on
North Dakota.
Native Americans in North Dakota then and now.

EL Vocabulary List
Additional EL Vocabulary (focusing mostly on Tier 2 and key terms necessary for understanding
content)
1. assimilation
13. settlement
2. battle
14. statehood
3. cattle
15. territory
4. defeat
16. time zone
5. economy
17. transcontinental (teach trans- prefix)
6. expansion
18. transform (teach trans- prefix)
7. homestead
19. treaties
8. immigration
20. tribe
9. minority groups
21. tribal
10. ranches
11. reservations
12. settle
Learning Targets and their related vocabulary words
Unit 1 Learning Targets connected to related
strands on the Quarter 1 Proficiency Scales
Learning Target: I can explain how the
building of the transcontinental RR affected
the U.S.
● Geography
o Explain how physical
geography of the US created a
need to build the
transcontinental railroad.

● History & Culture
o Analyze and articulate the
impact of the transcontinental
railroad on minority groups
and immigration.
● Economics
o Analyze the impact of the
transcontinental railroad on the
economy.
Learning Target: I can explain how
settlement of ND led to statehood.
● Geography
o Explain how geography
impacted immigration patterns
to North Dakota.

● History & Culture

Vocabulary words (may relate to multiple learning
targets)

cattle
expansion
homestead
immigration
minority groups
ranches
settle

settlement
statehood
territory
time zone
transcontinental
transform

expansion
immigration
minority groups
settle

settlement
territory
transcontinental
transform

cattle
economy
expansion
immigration

ranches
reservations
transcontinental
transform

cattle
expansion
homestead
immigration
minority groups
ranches
settle
expansion

settlement
statehood
territory
time zone
transcontinental
transform
statehood

o Explain the factors that led
North Dakota to becoming a
state.
● History & Culture
o Explain the impact
immigration to North Dakota
had on local tribes.

Learning Target: I can define reservation
and explain why they were created.
● History & Culture
o Explain why westward
expansion and other conflicts
led to creation and utilization
of reservations.

Learning Target: I can analyze and explain
the impact of reservations today.
● History & Culture
o Explain the impacts of forced
assimilation on Native
Americans.
● Economic
o Explain the economic impact
of reservations on Native
Americans in North Dakota
then and now.

homestead
settle
settlement

territory
transform

assimilation
battle
defeat
expansion
homestead
immigration
minority groups
reservations

settle
settlement
statehood
territory
transform
treaties
tribe/tribal

assimilation
battle
defeat
expansion
homestead
immigration
reservations

settle
settlement
statehood
territory
transform
treaties
tribe/tribal

assimilation
minority groups
reservations

transform
treaties
tribe/tribal

economy
reservations
transform
tribe/tribal

Sample Language Targets
Language Language Target
Domain
Listening I can identify the correct pronunciation of target vocabulary.
I can identify target vocabulary when spoken by the teacher or classmates.
I can identify base forms of target vocabulary and their related grammatical forms (including
affixes) when spoken by the teacher or classmates (for example: settle, settler, settlement, settled).
I can identify the correct definition of target vocabulary.
I can identify synonyms and antonyms of target vocabulary.
I can categorize target vocabulary words by part of speech.
I can categorize target vocabulary words by topic.
I can watch a video that includes target vocabulary.
I can listen to a presentation that includes target vocabulary.
I can recognize connections between content and previously studied target vocabulary.
I can identify the picture that illustrates the teacher’s use of the target vocabulary.
I can recognize mistakes in incorrect information related to the target vocabulary.
I will act out gestures that represent target vocabulary.
Speaking

I can pronounce target vocabulary words.
I can read aloud a text that includes target vocabulary.
I can summarize the text using target vocabulary.
I can summarize the content of a presentation using target vocabulary.
I can recite the definition of target vocabulary.
I can define target vocabulary in my own words.
I can state the main idea and key details of a text using target vocabulary.
I can ask questions to clarify my understanding of target vocabulary.
I can ask questions to clarify my understanding of the lesson content using target vocabulary.
I can discuss the lesson content using target vocabulary.
I can discuss personal connections to target vocabulary.
I can use an academic language script to discuss lesson content using target vocabulary.
I can discuss how affixes change the meaning of a target vocabulary word.
I can discuss target vocabulary in other languages I know in order to clarify my understanding of
the definition.
I can describe an historical photograph using target vocabulary.
I can compare and contrast various target vocabulary words within the same unit.
I can read aloud a dramatization of historic events using target vocabulary.
I can discuss an event from the perspective of an historical person using target vocabulary.
I can express my opinion on an historical event using target vocabulary.
I can debate an issue using target vocabulary.
I can discuss connections between past and current events using target vocabulary.
I can discuss which vocabulary instructional strategies work well for me and which vocabulary
instructional strategies I struggle with understanding
I can rephrase a statement to include target vocabulary.
I can predict the meaning of a target vocabulary word.

Reading

I can find target vocabulary in text.
I can identify words in the text that I do not know.
I can find related grammatical forms of vocabulary in text (for example: settle, settler, settlement,
settled).
I can select the sentence that best reflects the correct use of the target vocabulary.
I can select the target vocabulary word that best fits within the sentence.

I can apply vocabulary learning strategies when I am reading independently.
I can identify the picture that illustrates the text’s use of the target vocabulary.
I can identify text that relates to target vocabulary.
I can make connections between the text and target vocabulary.
I can chorally read a text that includes target vocabulary.
I can monitor my independent reading to determine my level of understanding.
Writing

I can write the definition of target vocabulary.
I can write the definition of a target vocabulary word in my own words.
I can write a learning log entry reflecting on what I learned during vocabulary instruction.
I can answer questions about content using target vocabulary.
I can summarize the text using target vocabulary.
I can state the main idea and key details of a text using target vocabulary.
I can write a paragraph demonstrating my understanding of the content learning target using a
variety of scaffolds.
I can write an essay demonstrating my understanding of the content learning target using a variety
of scaffolds.
I can create a presentation tool (poster, PowerPoint, etc.) explaining the meaning of target
vocabulary words.
I can create a presentation tool (poster, PowerPoint, etc.) showing connections between the target
vocabulary words and the lesson content.
I can create a presentation tool (poster, PowerPoint, etc.) explaining the lesson content that uses the
target vocabulary words.
I can write a dramatization of historic events using target vocabulary.
I can record my performance on vocabulary assessments.
I can write a reflection evaluating my performance on vocabulary assessments.
I can rephrase a statement to include target vocabulary.

Vocabulary Unit Pacing Guide
Lesson
Day

1

introduce words and complete diagnostic assessment, introduce Unit Glossary, introduce the
Learning Log and Progress Tracking Plan, Learning Log: create vocabulary study plan

2

identifying vocabulary words in the text, Unit Glossary: image selection, Learning Log:
reflect on image selection

3

teach trans- prefix, selecting sentences that use the vocabulary words correctly, Learning
Log: reflect on difficult words

4

self-selection of additional terms and use of online resources via Vocabulary Scan, using
sentence stems to write sentences using the vocabulary words, Learning Log: reflect on
which words are difficult to use in a sentence

5

review work from yesterday’s sentence writing activity and add to the Unit Glossary, write
sentences using the vocabulary words, Learning Log: reflect on vocabulary study plan

6

review work from yesterday’s sentence writing activity and add to the Unit Glossary, learn
about context clues and practice determining word meaning from the text, Learning Log:
categorize vocabulary words in preparation for the summative assessment

7

writing definitions in own words, Learning Log: comparing vocabulary words

8

vocabulary review game

9

Summative Assessment

10

Summative Assessment

Daily Lesson Plan Template influenced by SIOP lesson templates
Unit 1: Westward Expansion – Day
Lesson Topic

Materials and Resources

Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.
Language Targets that incorporate each of the four language domains
Listening
Reading
Speaking
Vocabulary
1. assimilation
2. battle
3. cattle
4. defeat
5. economy
6. expansion
7. homestead
8. immigration
9. minority groups
10. ranches

Writing

11. reservations
12. settle
13. settlement
14. statehood
15. territory
16. time zone
17. transcontinental (teach trans- prefix)
18. transform (teach trans- prefix)
19. treaties
20. tribe
21. tribal

Lesson’s context within the larger unit
This lesson comes on the ____ day of the unit.
As for the vocabulary part of this lesson, the students:
●
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Building Background
Activating Prior Knowledge
Discussions and Higher-Order Thinking Questions
Scaffolds and Supports
Lesson, Practice, and Application
Presentation with comprehensible input
Strategy lesson
Student activities
Practicing strategies
Discussions and Higher-Order Thinking Questions
Scaffolds and Supports

Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Discussions and Higher-Order Thinking Questions
Scaffolds and Supports
Assessment: Formative

Day 1
Unit 1: Westward Expansion – Day 1
Lesson Topic
Unit vocabulary introduction
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: diagnostic assessment, Unit Glossary,
Learning Log and Progress Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to the teacher’s explanation of the
I can identify the correct definition of target
vocabulary words’ definitions.
vocabulary.
Speaking
I can pronounce target vocabulary words.
Vocabulary
1. assimilation
2. battle
3. cattle
4. defeat
5. economy
6. expansion
7. homestead
8. immigration
9. minority groups
10. ranches

Writing
I can write a reflection evaluating my performance
on the vocabulary diagnostic assessment.
11. reservations
12. settle
13. settlement
14. statehood
15. territory
16. time zone
17. transcontinental (teach trans- prefix)
18. transform (teach trans- prefix)
19. treaties
20. tribe
21. tribal

Lesson’s context within the larger unit
This lesson comes on the first day of the unit. The teacher will introduce the unit content on Westward
Expansion.
As for the vocabulary part of this lesson, the students:
● will be exposed to the vocabulary words and their pronunciations
● assess their initial understanding of those words
● clarify understanding of the definitions, either as a class or individually
● be introduced to the Learning Log and Progress Tracking Plan
● reflect on their understanding in their first Learning Log.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Activating Prior Knowledge and Class Discussion
Diagnostic assessment – see below

1. Follow along with the teacher read each vocabulary word out loud. Repeat the word out loud to
practice the pronunciation.
2. Rate the word on a scale of 1-3.
a. 1- New word to me
b. 2- Heard it before
c. 3- Know and could explain it
3. Listen to the teacher read the two options on the right. One of the options matches the vocabulary
word. Use what you know to predict what you think is the correct answer.
4. The teacher will read the aloud the correct answers. Students will check their answers to see if they
identified the correct definition. At this time students should ask any questions they have to clarify
their understanding of the terms.
Lesson, Practice, and Application
Strategy Lesson
Introduction to the Unit Glossary
After the diagnostic assessment is given, the teacher will show students how to access the Unit Glossary in
OneNote. Each vocabulary word, base word and related terms, and class definition will be already loaded
into the document student. The teacher will explain how students can read through the glossary in order to
study the vocabulary words.
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Formative Assessment and Higher-Order Thinking Questions and Scaffolds and Supports
Learning Log and Progress Tracking Plan
Directions
1- Go to this class’s OneNote website and the page with the title “Student Learning Log”. We will
regularly use this page to reflect on our learning in this chapter. We will also track our progress on
vocabulary learning and document our study time.
2- I will read your learning logs and write back to you answering questions you have or commenting on
what you have written.
Today’s Learning Log
Today we did the diagnostic assessment which shows you how well you know the words at the beginning of
the unit. How many did you already know? Were there any words that you said you knew, but then
you found out you didn’t choose the correct definition?
Sentence stems for students who need scaffolded writing support: I already knew __ words. I thought I
knew the word _______, but when I saw/heard the definition I found out I didn’t know the word.
We have ten days for this unit. What do you need to do to know all twenty words well by the end of this
unit? Write your plan. Include your goals for studying time and write about how you are going to
study the words.
Sentence stems for students who need scaffolded writing support: In order to learn all twenty words by
the end of this unit I need to _______. Here is my plan to learn all twenty words. First, _______.
Second, _________. Third,________.
3- Review the vocabulary words each day and reflect on which words you know. By saying you know
the word you should understand what it means and be able to correctly use it in a sentence. In the
column write the number of words you know out of 20.

4- Also, we will record how much time since your last learning log that you spend studying your
vocabulary words. Be honest with yourself. A good tip to help keep track of how long you study is to
use a timer, a stopwatch, or write down your start and stop times, so you know exactly how long you
studied. Study time can be in school or outside of school. Since today is the first day of the unit, you
won’t have any study time to record. We will begin recording study time tomorrow.

Diagnostic Assessment
1New
word
to me

2Heard
it
before

3Know
and
could
explai
n it

assimilation

1

2

3

changing rules in the
government to make it easier
for people to get jobs

changing your culture to be
more like another country’s or
group’s culture

battle

1

2

3

a fight during war

an insect that eats a lot of crops

cattle

1

2

3

groups of cows raised to sell

a place where trees are grown to
be sold for wood

defeat

1

2

3

to lose

to put on shoes

economy

1

2

3

the land and water in the
country that is used for living
and working

the way goods and services are
made, bought, and sold in a
country

expansion

1

2

3

to change land to make it
good for farming

to become bigger
an area in the city where people
live close to each other in
apartments
to move to a new country to stay
and live

Select the phrase or synonym that matches the vocabulary word

homestead

1

2

3

to get farmland by building a
house and living there

immigration

1

2

3

to grow crops to sell and
make money
a group of people from one
culture or race that lives in an
area with more people of
another culture or race
a large farm where cows,
horses, sheep, and other
animals are raised
books with laws and rules in
them for people to learn and
follow

a group of people in the
government that make the laws
for the country

minority
groups

1

2

3

ranches

1

2

3

reservations

1

2

3

settle

1

2

3

to work at a job for the first
time

to move to a new place to live

settlement

1

2

3

an area where a river
connects to another river

a place where people have come
to live and build homes

statehood

1

2

3

becoming a new state

finding a new area to live in

territory

1

2

3

a farm that does not have any
crops yet

an area that is controlled by a
country

an area in the forest where trees
need to be cut down so that a
new road can be built
land in the US set aside for
Native Americans to live on

time zone

1

2

3

an area where the same
standard time is used

the time that the train starts
travelling to the next city

transcontinenta
l

1

2

3

coming from the ocean

going across a continent

transform

1

2

3

to create a new country

to change a lot

treaties

1

2

3

a written agreement between
countries or groups of people

when the army takes over a
country from another group of
people

tribe/tribal

1

2

3

the animals sold for food

a group of people

Unit 1 Formative Assessment – Unit 1 Learning Log and Progress Tracking Plan – With elements from AVID
(Reflective Journal) and CASL
Language Targets
I can maintain a record my performance on vocabulary assessments.
I can write a reflection evaluating my performance on vocabulary assessments.
Directions
1- Go to this class’s OneNote website and the page with the title “Student Learning Log”. We will
regularly use this page to reflect on our learning in this chapter. We will also track our progress on
vocabulary learning and document our study time.
2- I will read your learning logs and write back to you answering questions you have or commenting on
what you have written.
3- Review the vocabulary words each day and reflect on which words you know. By saying you know the
word you should understand what it means and be able to correctly use it in a sentence. In the column
write the number of words you know out of 20.
4- Also, we will record how much time since your last learning log that you spend studying your
vocabulary words. Be honest with yourself. A good tip to help keep track of how long you study is to
use a timer or stopwatch, so you know exactly how much time you studied. Study time can be in school
or outside of school.
Day Learning Log

1

2

Number of
Vocabulary
Words I
Know

Study Time
Since Last
Learning
Log

Today we did the diagnostic assessment which shows you how well
you know the words at the beginning of the unit. How many did you
already know? Were there any words that you said you knew, but then
you found out you didn’t choose the correct definition?
Sentence stems for students who need scaffolded writing
support: I already knew __ words. I thought I knew the word
_______, but when I saw/heard the definition I found out I
didn’t know the word.
We have ten days for this unit. What do you need to do to know all
twenty words well by the end of this unit? Write your plan. Include
your goals for studying time and write about how you are going to
study the words.
Sentence stems for students who need scaffolded writing
support: In order to learn all twenty words by the end of this
unit I need to _______. Here is my plan to learn all twenty
words. First, _______. Second, _________. Third,________.
Today we selected images to go with our words and definitions. Why
do you think having images for each word might help you study?
Which words were the hardest to choose images that match? Why do
you think those words were harder to find images that match?
Sentence stems for students who need scaffolded writing support: I
think having images for each word is helpful because… I think
_________ was harder to find an image for because…
Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.

___ / 20

N/A

___ / 20

____ minutes

3

I want you to think about the words we have been studying. Which
words do you think are still confusing to you? Which words are the
most difficult to understand or remember?
Sentence stems for students who need scaffolded writing support: I
am still having trouble with…

___ / 20

____ minutes

___ / 20

____ minutes

___ / 20

____ minutes

___ / 20

____ minutes

Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.
4

Today we used sentence stems to write sentences with the vocabulary
words. Which words are easy to use in a sentence? Which words are
harder to use in a sentence?
Sentence stems for students who need scaffolded writing support:
The words that are easier to use in a sentence are… The words that
are harder to use in a sentence are…
Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.

5

We are halfway through our unit. Reflect on your vocabulary learning.
Go back to your plan that you wrote on Day 1. Think about the
vocabulary words you know and the words you still don’t know well.
Have you been studying enough? Do you need to change your study
plan? Write a few sentences about this.
Sentence stems for students who need scaffolded writing support: I
have/have not been studying my vocabulary enough. I know this
because… To improve my study plan I need to…
Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.

6

For the summative assessment at the end of this unit, you will need to
create a video explaining one of the following topics: the
transcontinental railroad, North Dakota statehood, or Native
Americans. Which one do you feel that you know the best? Which
vocabulary words go with that topic? Discuss with a partner before
writing.
Sentence stems for students who need scaffolded writing support:
The topic that I know best is… The vocabulary words that go with that
topic are…
Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.

7

Choose two vocabulary words from this unit. Explain how they are
connected to each other. (Adapted from “Comparing Terms” pages 4041 in Building Academic Vocabulary: Teacher’s Manual.)
Sentence stems for students who need scaffolded writing support:
The word ________ and ________ are connected to each other
because…

___ / 20

____ minutes

___ / 20

____ minutes

___ / 20

____ minutes

___ / 20

____ minutes

Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.
8

Tomorrow we start work on the summative assessment. What
questions do you have about the directions for this assessment?
Sentence stems for students who need scaffolded writing support: I
am still confused about…
Reflect on how many of the vocabulary words you think you know.
Write that down on your Progress Tracking Plan. Write down how
many minutes you studied vocabulary since yesterday’s class.

9
10

No learning log today. Record your known words and study minutes.
This unit is finished. How did your vocabulary learning plan work?
What would you do differently next time?
Sentence stems for students who need scaffolded writing support: I
think my vocabulary study plan was… Next time I would…

Unit 1 Glossary
This will be kept in OneNote. Students will have their own individual copy and also have access to my
classroom copy.
Directions:
Day 1: After the diagnostic assessment is given, this file will be made available. Word, base word and related
terms, and class definition will be shared with the student at this time.
Day 2 – part 1: Students will select relevant images that help them remember and understand the words and add
them to the glossary.
Day 2: ONGOING ACTIVITY As the class is introduced to new content during this unit, they will look for (or
listen for) the vocabulary words in context. The class will then discuss the connections between the vocabulary
word and the unit content and write a brief explanation in the glossary.
Day 2: ONGOING ACTIVITY Whenever a student is able to make a connection between the vocabulary word
and a different unit or content area, they can identify that connection in the section
Day 3: Students will select the sentences that use the vocabulary words correctly and best reflect the content.
These sentences will go in the section labelled class example of the word in a sentence.
Day 4: Students will use sentence stems to complete full sentences that correctly use the vocabulary words.
Day 4: ONGOING ACTIVITY Students will be encouraged to add unknown words they encounter throughout
the lessons. There are blank spaces in the glossary for students to do this. They will be shown online resources
that they can use to find definitions and other useful information about the term.
Day 5 – part 1: The class will share their sentences they wrote using the sentence stems.
Day 5 – part 2: Students will select five vocabulary words and write original sentences using those words.
Day 6: Students will share their original sentences. After checking the work, they will enter their sentences into
the student-made sentence section.
Day 7: Students will start writing definitions in their own words. They will each select six words for this
activity. The class will share their student-written definitions. Any clarifications or revisions will be made
before adding them to the glossary. The class will use each other’s sentences for the definitions they did not
write or that do not work well.

Word

Connected words with the same root

assimilation (noun)

assimilate, assimilates, assimilated,
assimilating (verb forms)

Image

Class definition
changing your culture to be more like
another country’s or group’s culture

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

battle (noun, also can be a verb)

battles, battled, battling (verb forms)
battles (plural noun)

Image

Class definition
a fight during war

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

cattle (noun)
Image

Class definition
groups of cows raised to sell

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

defeat (verb, can also be a noun)

defeats, defeated, defeating (verb forms)
defeats (plural noun)

Image

Class definition
to lose

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Connected words

Student-made sentence

Word

Connected words with the same root

economy (noun)

economic (adjective)

Image

Class definition
the way goods and services are made,
bought, and sold in a country

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

expansion (noun)

expand, expands, expanded, expanding
(verb forms)

Image

Class definition
to become bigger

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

homestead (verb, can also be a noun)

homesteads, homesteaded, homesteading
(verb forms) homesteads (plural noun)
homesteader, homesteaders (people)

Image

Class definition
to get farmland by building a house and
living there

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

immigration (noun)

immigrants (people) immigrate,
immigrates, immigrated (verb forms)
emigrate, emigrates, emigrated (to leave
a country)

Image

Class definition
to move to a new country to stay and live

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

minority groups (people)

minority (noun)

Image

Class definition
a group of people from one culture or
race that lives in an area with more
people of another culture or race

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

ranches (noun)

ranch (singular noun) ranch, ranches,
ranched, ranching (verb forms) rancher
(person who ranches)

Image

Class definition
a large farm where cows, horses, sheep,
and other animals are raised

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

reservations (noun)

reservation (singular noun)

Image

Class definition
land in the US set aside for Native
Americans to live on

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

settle (verb)

settles, settled, settling (verb forms)
settlement (noun - place) settler (noun –
person)

Image

Class definition
to move to a new place to live

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

settlement (noun)

settle, settles, settled, settling (verb
forms) settler (noun – person)

Image

Class definition
a place where people have come to live
and build homes

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

statehood (noun)

state (noun)

Image

Class definition
becoming a new state

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

territory (noun)

territories (plural noun) territorial
(adjective)

Image

Class definition
an area that is controlled by a country

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

time zone
Image

Class definition
an area where the same standard time is
used

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

transcontinental

continent

Image

Class definition
going across a continent

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

transform
Image

Class definition
to change a lot

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

treaties

treaty (singular noun)

Image

Class definition
a written agreement between countries
or groups of people

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Word

Connected words with the same root

tribe (noun)

tribal (adjective)

Image

Class definition
a group of people

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Template for additional vocabulary words
Word

Connected words with the same root

Image

Class definition

Connection to unit content

Student definition

Connection to other content

Class example of the word in a sentence

Synonyms and related words

Student-made sentence

Day 2
Unit 1: Westward Expansion – Day 2
Lesson Topic
Identifying vocabulary in text and Unit Glossary
image selection
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan
“Treaties and Territories” on pages 206-208 in their
Land, People, Nation textbook

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to the teacher’s explanation of the
I can identify unit vocabulary words within a text.
vocabulary words’ definitions.
I can read the definition of target vocabulary to help
me decide which image should be chosen to
represent it.
Speaking
Writing
I can discuss reasons why I selected a particular image I can write a reflection explaining the selection of
to represent the vocabulary word.
images to represent the vocabulary words.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the second day of the unit. The class will begin by reading the texts.
As for the vocabulary part of this lesson, the students:
● will begin adding content (images) to their Unit Glossary
● will practice identifying vocabulary words in the text
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Lesson, Practice, and Application
Presentation with comprehensible input and Strategy Lesson and Practicing Strategies and Scaffolds
and Supports
Identifying Vocabulary Words in the Text

The class will use the reading “Treaties and Territories” on pages 206-208 in their Land, People, Nation
textbook. They should also have their Unit Glossary in OneNote open. The teacher will explain that it is
important to recognize vocabulary words as we read through the text. By doing this, students can see the
word in context and determine if its use agrees with their understanding of the word’s meaning.
1- The teacher will read the first section of the text, “Indian Territory”. While reading this section, the
teacher will pause at the vocabulary word “territory” and reference the Unit Glossary definition: “an
area that is controlled by a country”. Discuss this question: Does the meaning in this section match
the definition that is in the Unit Glossary? Make note of any differences in the vocabulary words like
plural forms, or similar base words.
2- Beginner sections: The teacher will continue reading the text aloud. Students should follow along,
raising their hands when they hear or read a target vocabulary word. Similar to the example, they will
refer to the Unit Glossary and make a connection between the content and the vocabulary word.
Advanced sections: Students will read the text independently, referring to the Unit Glossary to make
connections between the content and vocabulary words.
Vocabulary words they should find in this text: territory, treaty, reservation, settle (as settler), ranches (as
ranchers), battles, tribes, and defeated
Extension activity: challenge students to find unit vocabulary words in other places: other classes, news,
independent reading, etc.
Student activities and Discussions and Higher-Order Thinking Questions and Scaffolds and Supports
Vocabulary Term Image Selection
Directions:
1- Listen to the teacher discuss each word on the list and silently read the definitions from the glossary.
Look at the image choices for each and select the image that most closely matches the information
from the teacher.
2- Be prepared to discuss the reasons why you selected the image for that vocabulary word.
3- After the class agrees on the image that best reflects the vocabulary word, copy and paste that image
into the image section of the vocabulary page in OneNote.
Discussion questions:
1- Why do you think this image is the best at representing the vocabulary word and its meaning in this
chapter?
Sentence stem for scaffolded response: I chose this image because… I think this image represents this
vocabulary word because…
2- Why do you think this other image does not represent the vocabulary word and its meaning in this
chapter?
Sentence stem for scaffolded response: I did not choose this image because… I don’t think this image
represents this vocabulary word because…
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Formative Assessment and Scaffolds and Supports and Discussions and Higher-Order Thinking
Questions
Learning Log and Progress Tracking Plan

Today we selected images to go with our words and definitions. Why do you think having images for each
word might help you study? Which words were the hardest to choose images that match? Why do you think
those words were harder to find images that match?
Sentence stems for students who need scaffolded writing support: I think having images for each word is
helpful because… I think _________ was harder to find an image for because…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Vocabulary Term Image Selection

1

2

3

“Tom Torlino, Navajo, before and after.” by
John N. Choate is licensed under CC0 Public
Domain

“Frances Densmore recording Mountain
Chief” by Library of Congress is licensed
under CC0 Public Domain

“Male Carlisle School Students 1879” by John
N. Choate is licensed under CC0 Public
Domain

assimilation

battle

“Antique Image - Civil War Battle” by Lydia
Jacobs is licensed under CC0 Public Domain

“Marines Taking Aim” by Alex Borland is
licensed under CC0 Public Domain

“Fight” by Ari Bakker is licensed under CCBY 2.0

“Cow” by gehwissenlos is licensed under CCBY 2.0

“Nellore cattle” by Michel Veppo is licensed
under CC0 Public Domain

“Hereford Steers Vintage Illustration” by
Karen Arnold is licensed under CC0 Public
Domain

cattle

defeat

“A Chelsea fan mourns after watching the
2008 European Cup final defeat” by Ben
Sutherland is licensed under CC-BY 2.0

“You Lose!” by Ari Helminen is licensed
under CC-BY 2.0

“The Agony of Defeat” by Ron Cogswell is
licensed under CC0 Public Domain

“Money” by Pictures of Money is licensed
under CC0 Public Domain

No title by Mohamed Hassan is licensed under
CC0 Public Domain

“Garage Sale “ by OpenClipart-Vectors is
licensed under CC0 Public Domain

“Arrow” by mynameis21714 is licensed under
CC0 Public Domain

“US territorial growth 1810–1920” by United
States Geological Survey is licensed under
CC0 Public Domain

“Germanic tribes settlements 750BC-1AD” by
Sir Henry is licensed under CC0 Public
Domain

economy

expansion

homestead

“Homestead Act Stamp” by unknown is
licensed under CC0 Public Domain

“Poster 2013-08-14 08-45” by Braden208 is
licensed under CC0 Public Domain

“Hultstrand 61 from 1898” by
NDSU is licensed under CC0 Public Domain

“Immigration ” by Nick Youngson is licensed
under CC0 Public Domain

No title by Clker-Free-Vector-Images is
licensed under CC0 Public Domain

“Human migration” by Muntuwandi is
licensed under CC0 Public Domain

immigration

minority
groups

“Group” by Clker-Free-Vector-Images is
licensed under CC0 Public Domain

“Vote Crowd” by OpenClipart-Vectors is
licensed under CC0 Public Domain

“Visible Minorities of Canada” by StatGraphs
is licensed under CC0 Public Domain

“Cowboys Working a Herd” by Jean Beaufort
is licensed under CC0 Public Domain

“Portrait of a Cowboy Herding Cattle” by is
licensed under CC0 Public Domain

“Herding Longhorn Cattle” by Jean Beaufort is
licensed under CC0 Public Domain

ranches

reservations

“Bia-map-indian-reservations-usa” by Willie
Raab is licensed under CC0 Public Domain

“Siouxreservationmap” by Kmusser is licensed
under CC0 Public Domain

“2013-06-16 14 24 38 Entrance sign to Duck
Valley Reservation along Nevada State Route
225 near Mountain City in Nevada” by
Famartin is licensed under CC0 Public Domain

No title by Clker-Free-Vector-Images is
licensed under CC0 Public Domain

“Bundesarchiv Bild 137-005007, Zeichnung,
Deutscher Einwandererzug in Texas” by
unknown is licensed under CC0 Public
Domain

“The English arrive at Jamestown” by the
National Park Service is licensed under CC0
Public Domain

settle

settlement

“House Clipart” by Karen Arnold is licensed
under CC0 Public Domain

“Commencing a Jewish settlement. Types of
settlers. Almost 1920 to 1930” by American
Colony (Jerusalem). Photo Dept is licensed
under CC0 Public Domain

No title by qh77633323 is licensed under CC0
Public Domain

“state flag North Dakota” is licensed under
CC0 Public Domain

“The Great Seal of North Dakota” by ClkerFree-Vector-Images is licensed under CC0
Public Domain

“Four-state 50th anniversary 1939 U.S.
stamp.1” by Bureau of Printing and Engraving
is licensed under CC0 Public Domain

statehood

territory

“Dakota territory coat of arms (illustrated,
1876)” by Henry Mitchell is licensed under
CC0 Public Domain

“U.S. Territorial Acquisitions” by United
States federal government is licensed under
CC0 Public Domain

“USA Territories 1970” by USGS is licensed
under CC0 Public Domain

No title by OpenClipart-Vectors is licensed
under CC0 Public Domain

“World Time Zones” by Nelo Esteves is
licensed under CC0 Public Domain

“Timezoneswest” by CIA World Factbook is
licensed under CC0 Public Domain

time zone

transcontine
ntal

“US Transcontinental Railroads 1887” by
United States Pacific Railway Commission is
licensed under CC0 Public Domain

“To Geyserland - Oregon Short Line Railroad
to the Yellowstone National Park - connecting
with transcontinental trains from all points east
and west thence through the park by the fourhorse Concord (14736380126)” by Internet
Archive Book Images is licensed under CC0
Public Domain

“Transcontinental RR 1944-3c” by U.S. Post
Office is licensed under CC0 Public Domain

“Copy-transform-combine” by Macchrissli is
licensed under CC0 Public Domain

No title by OpenClipart-Vectors is licensed
under CC0 Public Domain

“Metamorphosis of beetle and butterfly” by
ListickaFox is licensed under CC0 Public
Domain

transform

treaties

No title by U.S. Department of State is
licensed under CC0 Public Domain

“Handshake” by unknown is licensed under
CC0 Public Domain

“SigningPreliminaryTreatyOfParis1782” by
Library of Congress is licensed under CC0
Public Domain

“Early Localization Native Americans USA”
by USGS is licensed under CC0 Public
Domain

“Shoshone group American Indian
Mongoloid” by Cyrus Thomas is licensed
under CC0 Public Domain

No title by Air Force Reserve Command is
licensed under CC0 Public Domain

tribe/tribal

Day 3
Unit 1: Westward Expansion – Day 3
Lesson Topic
The trans- prefix and identifying the correct use of
vocabulary words
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
Online dictionary like dictionary.com or merriamwebster.com
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can learn the definitions of other words that have the I can select the sentences that best use the
trans- prefix from my classmates.
vocabulary words.
Speaking
Writing
I can tell my classmates about the meaning of a word
I can write a reflection assessing the words I have
that has the trans- prefix.
difficulty learning.
I can discuss my reasons for selecting sentences that
correctly use the vocabulary words.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the third day of the unit.
As for the vocabulary part of this lesson, the students:
● will learn about the prefix trans● will select sentences that correctly use the vocabulary word within the context of the unit.
● will reflect on the vocabulary words they are having trouble learning.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Lesson, Practice, and Application

Strategy lesson and Discussions and Higher-Order Thinking Questions
Teach the trans- prefix
The teacher will explain the use of prefixes and how understanding their meaning is helpful when coming
across new words. The prefix trans- it can mean “across” or “change” depending on its use.
Looking at the two words in our unit with this prefix, transcontinental and transform, which word connects
more closely to “across” and which connects more closely to “change”?
Students will pair up and be assigned one of the following words with the trans- prefix. First, they will look
at the word parts and predict what they think the word means. Then they will search for the word in an online
dictionary and compare it to their prediction. Next, they should discuss with their partner how the word
connects to either the meaning “across” or “change”. Once done, the class will discuss their findings.
Transatlantic
transfer
transfusion
translate
transits
transmit
transportation
transparent
transplant
transition
transaction
Practicing strategies and Scaffolds and Supports
Selecting Correct Use in a Sentence
To increase students’ exposure to the vocabulary words, they will practice identifying the sentence that
correctly uses each word.
Directions: Read each sentence. Circle the vocabulary word in each sentence.
Then choose the sentence below that correctly uses the vocabulary word and explains the correct content
from this unit.
Scaffold for beginner students: The teacher will read the sentences aloud with the class. The class will check
their answers at the end of the lesson and copy the correct answers into the Unit Glossary under the section
“Class example of the word in a sentence”.
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.

Formative Assessment and Scaffolds and Supports
Learning Log and Progress Tracking Plan
I want you to think about the words we have been studying. Which words do you think are still confusing to
you? Which words are the most difficult to understand or remember?
Sentence stems for students who need scaffolded writing support: I am still having trouble with…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Selecting Correct Use in a Sentence
Vocabulary Word

1. assimilation

2. battle

3. cattle

4. defeat

5. economy

6. expansion

7. homestead

8. immigration

9. minority groups

10. ranches

11. reservations

12. settle

13. settlement

□ The United States government used many policies and laws to force assimilation of
Native Americans into the American culture.
□ The assimilation of the railroad across the United States made it easier for people to
travel to the West.
□ When Native American assimilation began, they were all interested in joining the
Us Army.
□ There was a battle on the farm every year when farmers planted their crops.
□ There were several battles between some Native American tribes and the US Army
between 1850-1900.
□ There was an important battle when immigrants left their country and fought to get
land for farms.
□ The largest cattle hunts took place during the summer.
□ The cattle could not find good jobs in the East, so they moved west.
□ The cowboy’s job is to take care of cattle.
□ The general who won felt excited and defeated.
□ Custer and his soldiers were defeated at Little Bighorn.
□ The new settlers were defeated when they tried to set up new farms.
□ The railroad changed the economy of the West in many ways.
□ The economy of the war was lost quickly.
□ The farmers who couldn’t get the economy were the most successful.
□ Gold expansion was a big reason many people in the South died.
□ Expansion in the East was very important to the farmers looking for new land.
□ Westward Expansion changed the lives of most Native Americans.
□ Most homestead laws said the person had to build a home and stay there to own it.
□ The homesteads made many people leave the United States.
□ It was easy to homestead because all the things you needed were right there in town.
□ More immigration meant that Americans were leaving apartments and moving into
houses.
□ Farmers didn’t like immigration because the railroad made their jobs harder.
□ Immigration of Europeans to North Dakota made the population go up.
□ There were never any minority groups in the United States.
□ The minority group was the culture that most people in the country had during that
time.
□ Native Americans are one minority group that lives in North Dakota.
□ Ranches are important because that is where all the crops in the country are grown.
□ Ranches in the North helped immigrants by giving them jobs in their factories.
□ Ranches were important because the many people wanted to eat beef.
□ Reservations in the East were where people from Europe first came to live.
□ Native Americans were forced to live on reservations.
□ The US army reservations were always ready to fight.
□ Many people began to settle in Europe and leave for the United States.
□ The Great Plains had many railroads, settle, and farms.
□ Many Native Americans’ lives were changed when people began to settle on the
Great Plains.
□ The settlement in New York City was meant for immigrants to complete their
paperwork.
□ Many settlements voted during each presidential election.

□ The government wanted settlement to start in the Great Plains and other areas of the
West.

14. statehood

15. territory

16. time zone

17. transcontinental

18. transform

19. treaties

20. tribe/tribal

□ North Dakota gained statehood after enough people moved there and Congress
approved of it.
□ The president made a statehood when he spoke to the people living in Bismarck.
□ Statehood was the smallest group of people living in the West during this time.
□ The territory was controlled by the federal government.
□ The people territory after many years of arguing.
□ The territory of immigration was stopped before too many people could arrive.
□ The time zone in Fargo helped the state get more people.
□ The first time zone in New York created the most popular newspaper in the country.
□ Time zones became important after railroads were widely used in the United States.
□ The transcontinental railroad made it possible for people to travel across the country
more easily than before.
□ The farmers were transcontinental because their crops were grown in all of their
fields.
□ It was helpful for immigrants to get on transcontinental boats that brought them
from Asia or Europe to the United States.
□ The transform was a famous kind of cow that many people wanted to eat.
□ The West was transformed due to the railroad and an increased number of people.
□ Several transforms in the East were helpful in creating new states.
□ The US government broke many treaties that they signed with Native Americans.
□ The treaties that immigrants brought to the United States were different than the
ones that were there before.
□ The cows and sheep were treaties very well until they were sold for meat.
□ The tribe railroad started in the South and went all the way to the Pacific Ocean.
□ The largest tribe came from Europe after the year 1890.
□ Each Native American tribe has a different culture.

Day 4
Unit 1: Westward Expansion – Day 4
Lesson Topic
Selecting additional terms and writing sentences using
the vocabulary words
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan
“Americans Move West” on pages 153-156 of the
textbook America’s Story

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to the teacher and my classmates as they
I can identify unknown vocabulary words in the text
discuss unknown words from the text.
and use online resources to determine their meaning.
I can listen to my partner’s ideas for the sentence
writing activity.
Speaking
Writing
I can explain to my classmates the meaning of words
I can use sentence stems to write sentences that
from the text.
correctly use the vocabulary words from this unit.
I can tell my partner my ideas for the sentence writing I can write a reflection assessing the words I have
activity.
difficulty learning.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the fourth day of the unit.
As for the vocabulary part of this lesson, the students:
● will learn the process for selecting additional vocabulary words from the text
● will practice writing sentences using the vocabulary words, scaffolded with the use of sentence stems.
● will reflect on which words are most difficult to use in a sentence.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Activating Prior Knowledge

Selecting New Words for the Unit Glossary (adapted from the Vocabulary Scan activity in The SIOP Model
for Teaching History-Social Studies to English Learners page 38)
This activity will tie into the reading of “Americans Move West” on pages 153-156 of the textbook
America’s Story. They can also practice the activity from Day 2 when they identified unit vocabulary words
in the text.
1- The teacher will bring to the students’ attention the empty boxes at the bottom of the Unit Glossary.
This is where students can select their own words to learn, either from texts or other instructional
media. They will be encouraged to add a few new words to their glossary to demonstrate their ability
to recognize unknown words and use online resources to discover their meaning.
2- To select new words, they will start by scanning the pages backwards, starting with the last page.
They will make a list of the words they do not know.
3- When finished with the lists, the class will read the text together as part of the content lesson.
Students should raise their hands when a word from the list is read. The teacher will write a master
list of all the unknown words on the board. The class will discuss the meaning and reference online
resources if necessary. If context clues are present that help explain the meaning, they will be used
also.
4- From this list, students should add to their Unit Glossaries any unknown words that they feel were
central to understanding and explaining the text.
Lesson, Practice, and Application
Presentation with comprehensible input
Strategy lesson
Practicing strategies and Scaffolds and Supports and Discussions
Using Vocabulary Words with Sentence Stems
Directions: With a partner, complete each sentence stem with information that makes sense and shows your
understanding of the vocabulary word. The teacher will read the sentence stems aloud. Students may
reference class notes and the textbook or ask clarifying questions or for help if needed. Tomorrow they will
share their responses with classmates and then try using the vocabulary words in their own complete
sentences.
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Formative Assessment and Scaffolds and Supports and Higher-Order Thinking Questions
Learning Log and Progress Tracking Plan
Today we used sentence stems to write sentences with the vocabulary words. Which words are easy to use in
a sentence? Which words are harder to use in a sentence?
Sentence stems for students who need scaffolded writing support: The words that are easier to use in a
sentence are… The words that are harder to use in a sentence are…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Using Vocabulary Words with Sentence Stems
For this assignment you will use the sentence stems to help you practice using the vocabulary words correctly.
1. assimilation – When the government forced cultural assimilation of Native Americans they…
2. battle – Native Americans and the US Army battled…
3. cattle – Cattle sales increased because…
4. defeat – The US Army was defeated at…
5. economy – The railroad changed the economy because…
6. expansion – The expansion of railroads across the continent changed…
7. homestead – To earn ownership of land through homesteading a person had to…
8. immigration – Immigration to North Dakota during this time was mostly by…
9. minority groups – An example of a minority group would be…
10. ranches – Ranches became more successful when railroads were built because…
11. reservations – Reservations were started because…
12. settle – More people began to settle in the West because…
13. settlement – Increased settlement in California was mostly because…
14. statehood – Before North Dakota got its statehood it…
15. territory – The territories on the Great Plains were…
16. time zone – Time zones were important because…
17. transcontinental – We say the railroad was transcontinental because…
18. transform – One thing that transformed the West was…
19. treaties – The US government signed treaties with Native Americans, but…
20. tribe/tribal – Tribes on the Great Plains…

Day 5
Unit 1: Westward Expansion – Day 5
Lesson Topic
Writing sentences using the unit vocabulary words
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to my classmates discuss their sentences
I can read the information in the Unit Glossary as a
that they wrote using sentence stems.
reference.
Speaking
Writing
I can discuss with my classmates the sentences that I
I can write sentences that correctly use the
wrote using sentence stems.
vocabulary words from this unit.
I can write a reflection on my vocabulary study plan.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the fifth day of the unit.
As for the vocabulary part of this lesson, the students:
● will review the sentences from yesterday’s writing activity.
● will write their own sentences correctly using the unit vocabulary words.
● will write a reflection on their vocabulary study plan.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Activating Prior Knowledge and Discussions and Higher-Order Thinking Questions
Review Yesterday’s Sentence Writing Activity with Sentence Stems
Students will need their sentences from yesterday’s writing activity. The class will be split into two groups,
with one student from the pair being placed in one group and the other student being placed in the other
group.

Starting with the first sentence stem, each student will share their sentence with the group. The group will
discuss similarities and differences between each response and give feedback to each other. Any confusing
sentences can be fixed at this point.
When finished, these sentences can be added into the Unit Glossary section “Class example of the word in a
sentence”.
Lesson, Practice, and Application
Practicing strategies
Using Vocabulary Words in a Sentence
Directions:
For this assignment you will write your own original sentences correctly using the vocabulary words.
Choose five words from the list that you think are the most difficult. Write one sentence for each one.
Tomorrow we will share our sentences and figure out if we used the words correctly
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Formative Assessment and Scaffolds and Supports
Learning Log and Progress Tracking Plan
We are halfway through our unit. Reflect on your vocabulary learning. Go back to your plan that you wrote
on Day 1. Think about the vocabulary words you know and the words you still don’t know well. Have you
been studying enough? Do you need to change your study plan? Write a few sentences about this.
Sentence stems for students who need scaffolded writing support: I have/have not been studying my
vocabulary enough. I know this because… To improve my study plan I need to…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Day 6
Unit 1: Westward Expansion – Day 6
Lesson Topic
Context clues
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan
https://www.ndstudies.gov/gr8/content/unit-iiiwaves-development-1861-1920/lesson-1-changinglandscapes/topic-6-railroads/section-1-introduction

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen as the teacher explains how to use context I can use context clues to find out the definition of
clues to find out the definition of an unknown word.
an unknown word.
Speaking
Writing
I can discuss my reasons for putting a vocabulary
I can reflect on the vocabulary words and topics in
word in a particular category.
this unit and create a list of vocabulary words by
topic.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the sixth day of the unit.
As for the vocabulary part of this lesson, the students:
● will review their sentences from yesterday’s writing activity and complete their Unit Glossary.
● will learn how to use context clues to determine the meaning of an unknown word.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Activating Prior Knowledge and Discussions and Higher-Order Thinking Questions
Review Yesterday’s Sentence Writing Activity
Students will need their sentences from yesterday’s writing activity. The teacher will read aloud each
vocabulary word. All students that wrote a sentence about that word will share with the class. The class will
discuss the responses and make any corrections that are necessary.
When finished, these sentences can be added into the Unit Glossary section “Student-made sentence”.

Lesson, Practice, and Application
Strategy lesson Discussions and Higher-Order Thinking Questions and Practicing strategies
Learning about Context Clues
The teacher will provide OneNote access to a text that was adapted from a page on the North Dakota Studies
website (www.ndstudies.gov). The text has the following words bolded: isolated, transform, tracks,
transformations, transport, profitable, warehouses, commercial centers. This lesson will teach students how
to determine the meaning of a word through context clues. Only a few of these words are focuses of the unit
vocabulary list, but that is because I wanted to provide an opportunity for authentic learning through context
clues which wouldn’t be possible if the words were already being studied by the students.
The teacher will explain to students that sometimes the text will give clues that can help you determine the
meaning of an unknown word. The teacher will read through the first paragraph of the text, demonstrating
how to use context clues.
The sentence, “In 1871, the northern part of Dakota Territory remained isolated.” has no clues within the
same sentence, but the next few sentences give some help. “There were few roads; most transportation was
by horse or riverboat. There were no telegraph lines or railroads.” Explain how these sentences give details
about travel and communication to the area being difficult. Discuss the question, “What would an area be
like if transportation and communication were very difficult?” Teacher think-aloud, ”I think that something
that is isolated is hard to get to or communicate with. Maybe that is because it is far away or because there
isn’t an easy way to get there.”
The next sentence, ‘The area was about to transform, or change, a lot.” shows the meaning of the vocabulary
word within it. Explain that sometimes texts will put the definition of a new word nearby, often separated by
commas. Discuss the question, “What does this sentence say about the word transform?” Teacher thinkaloud, “The comma after the word transform is showing us that the meaning of the word is right there in the
sentence. That shows me that the word transform means to change.” The teacher may also refer to the lesson
on day three about the trans- prefix.
The rest of the paragraph, “The Northern Pacific Railroad had laid tracks to Moorhead, Minnesota, just
across the river from Fargo. A new bridge across the Red River would soon bring the tracks and trains into
Dakota Territory.” Discuss the question, “What do you think the tracks have to do with the trains?” Teacher
think-aloud, “I think the tracks are related to the trains because the word laid shows that something goes
down on the ground. The trains ride on rails on the ground, so maybe tracks are like rails.”
Students will continue reading the text in small groups and try to figure out what the words mean by using
context clues.
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Formative Assessment and Scaffolds and Supports
Learning Log and Progress Tracking Plan
For the summative assessment at the end of this unit, you will need to create a video explaining one of the
following topics: the transcontinental railroad, North Dakota statehood, or Native Americans. Which one do
you feel that you know the best? Which vocabulary words go with that topic? Discuss with a partner before
writing.
Sentence stems for students who need scaffolded writing support: The topic that I know best is… The
vocabulary words that go with that topic are…

Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Unit 1 – Context Clues
In 1871, the northern part of Dakota Territory remained isolated. There were few roads; most transportation
was by horse or riverboat. There were no telegraph lines or railroads. A few people lived around Pembina; even
fewer lived near Fargo and Edwinton (soon to become Bismarck.) The area was about to transform, or
change, a lot. The Northern Pacific Railroad had laid tracks to Moorhead, Minnesota, just across the river from
Fargo. A new bridge across the Red River would soon bring the tracks and trains into Dakota Territory.
The railroad was one of several major developments in the early 1870s that brought great transformations to
northern Dakota Territory. In addition to the railroads, James J. Hill’s Red River steamboats opened transport
and communication with cities on the Red River including Winnipeg, Manitoba, Canada. After the U. S. Land
Office opened in Pembina, surveyors began to measure the land around Fargo and Wahpeton. The land was
mapped and measured into townships, sections, and quarter-sections. The survey had to be completed before
anyone could claim a homestead. Perhaps most importantly, changes in flour milling were taking place in St.
Paul, Minnesota. New milling techniques turned Hard Red Spring Wheat into the best bread flour in the world.
Hard Red Spring Wheat was a profitable crop that helped northern Dakota farmers make more money.
The railroads extended lines into northern Dakota Territory to take advantage of the land survey and the
increasing value of Hard Red Spring Wheat. Rails brought farmers to their homestead claims and carried their
wheat crops out. Investors and inventors traveled by rail to find new opportunities in the wheat fields of Dakota.
Small towns grew up along the rail lines. Farmers sold their wheat, eggs, and cream in these towns. Railroads
connected Dakota to St. Paul, Chicago, Omaha, and other important market and industrial cities.
There were several railroad companies in North Dakota by 1920. The major lines were owned by the Northern
Pacific (NPRR), the Great Northern (GNRR), and the Soo Line (Minneapolis, St. Paul and Sault Ste. Marie
Railway). These three railroads built spur (or branch) lines from their main track to small towns. The railroads
encouraged the building of grain elevators along the main line and the branch lines. Warehouses were built
near the train depot to store goods that were arriving or leaving the town.
The Northern Pacific, the Soo Line, and the Great Northern organized townsites about seven miles apart along
their main lines. In the days when grain was carried to the depot by horse-drawn wagon, seven miles was
considered a reasonable distance between shipping points. The towns were the commercial centers where
farmers sold their crops. Farm families shopped in general stores, deposited their earnings in banks, and
purchased lumber and other goods in town. The towns had schools and churches, too. Private speculators and
entrepreneurs also created towns along the rail lines.
The three major railroads and the many smaller branch lines caused three major changes in the landscape of
North Dakota. Railroad construction required leveling the land and building bridges across rivers and coulees.
Towns grew up along the rail lines. Farms spread into every portion of North Dakota where the rail lines built
branches and elevators. By 1910, North Dakota had more miles of track per person than most other states.

Day 7
Unit 1: Westward Expansion – Day 7
Lesson Topic
Writing definitions
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to other students’ definitions and compare I can read the Unit Glossary for information about
them to my own.
each vocabulary word.
Speaking
Writing
I can discuss my definition and give reasons why I
I can write definitions in my own words.
wrote it the way I did.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the seventh day of the unit.
As for the vocabulary part of this lesson, the students:
● will write definition in their own words
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Building Background
Students will check their OneNote page for feedback on yesterday’s Learning Log on categorizing the
vocabulary words.
Lesson, Practice, and Application
Strategy lesson and Discussions
Write your own definition
Directions:
For this assignment you will write your own definitions of the vocabulary words. Choose three words that
you think are easy and three words that you think are more difficult. Write a definition for each one.

Allow time for students to write. After time enough time has passed, call out the vocabulary words one at a
time. Students who wrote a definition for each particular word should stand up and share their answer. The
class will discuss each response and come to a consensus on which is best. Then they will write that
definition in the Unit Glossary under the section “Student definition”.
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.

Formative Assessment and Scaffolds and Supports
Learning Log and Progress Tracking Plan
Choose two vocabulary words from this unit. Explain how they are connected to each other. (Adapted from
“Comparing Terms” pages 40-41 in Building Academic Vocabulary: Teacher’s Manual.)
Sentence stems for students who need scaffolded writing support: The word ________ and ________ are
connected to each other because…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Day 8
Unit 1: Westward Expansion – Day 8
Lesson Topic
Vocabulary Review Game
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can will listen to the game directions and
I can read the vocabulary words in the review game.
discussions.
Speaking
Writing
I can state a question that shows their understanding of I can write a reflection about my understanding of
the vocabulary word.
the summative assessment.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the eighth day of the unit.
As for the vocabulary part of this introduction, the students:
● will play a vocabulary review game.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Lesson, Practice, and Application
No vocabulary lesson today
Review and Assessment
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Review

Review Game: What is the Question? This game is taken from pages 54-55 of the book Building Academic
Vocabulary: Teacher’s Manual. For this game the students will be asked to state a question that shows that
they understand the given vocabulary word.
Formative Assessment and Scaffolds and Supports
Learning Log and Progress Tracking Plan
Tomorrow we start work on the summative assessment. What questions do you have about the directions for
this assessment?
Sentence stems for students who need scaffolded writing support: I am still confused about…
Reflect on how many of the vocabulary words you think you know. Write that down on your Progress
Tracking Plan. Write down how many minutes you studied vocabulary since yesterday’s class.

Unit 1 – Review Game
For this game the students will be asked to state a question that shows that they understand the given vocabulary
word. Bonus points for correctly including additional vocabulary words. Bonus points for answering the
question.
group 1
group 1
group 1
group 1
100
battle
settle
cattle
immigration
200
defeat
territory
ranches
reservations
300
settlement
minority group
time zone
homestead
400
treaties
tribe
economy
transcontinental
500
statehood
assimilation
expansion
transform

Day 9
Unit 1: Westward Expansion – Day 9
Lesson Topic
Materials and Resources
Summative Assessment day 1
student devices
OneNote: Unit Glossary, Learning Log and Progress
Unit Learning Targets
Tracking Plan
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.
Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to directions about the summative
I can select the sentence that best reflects the correct
assessment.
use of the target vocabulary.
Speaking
Writing
I can pronounce target vocabulary words.
I can write the definition of a target vocabulary
I can read aloud a text that includes target vocabulary. word in my own words.
I can define target vocabulary in my own words.
I can create a presentation tool (poster, PowerPoint,
I can discuss the lesson content using target
etc.) explaining the lesson content that uses the
vocabulary.
target vocabulary words.
I can rephrase a statement to include target
vocabulary.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the ninth day of the unit.
As for the vocabulary part of this lesson, the students:
● will begin work on the summative assessment.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
Lesson, Practice, and Application
There is no vocabulary lesson today
Review and Assessment
Summative Assessment
Students will begin work on the summative assessment.

Performance Assessment/Task planning structural framework from CASL
Knowledge students are
to use
What students are to
accomplish
Performance or product
students are to create
Materials to be used
Timeline for completion
Conditions
Help allowed
Criteria

Use your knowledge of key topics related to Westward Expansion.
Select a key topic from the unit and determine what information is essential to
know so that an absent student understands the topic.
Create a video that could be used to teach the selected topic to a student who was
absent.
Class notes in OneNote, your device, and headphones with a microphone.
Selection of topics will happen one day one. Two days of work.
Video must be over two minutes and sent to the teacher.
You will work alone. You may ask the teacher for feedback and guidance when
necessary.
Your video will be scored on your ability to identify the key facts about your
topic, to explain those topics in your own words, to use of vocabulary related to
your topic, to deliver the information clearly, and to communicate the information
using correct grammar. Rubric of criteria is included.

Directions
For this project you will pretend that a new student is coming to school. He or she missed the first unit of our
history class and you want to help the student catch up. You will use your knowledge of key topics related to
Westward Expansion to create a video that could be used to teach the selected topic to the new student.
1. Select one of the following topics as the focus of your project:
● the transcontinental railroad
● North Dakota statehood
● Native Americans
2. Using notes from the class OneNote page, identify key facts about your topic to teach the new student.
3. Write a script that explains the key facts of your topic in your own words.
4. Create a video of yourself clearly explaining the key facts about your topic and send it to the teacher.

Performance Assessment Rubric
Criteria
1
Identification of key
Identifies some of the
topics
key facts about the topic
so that understanding
may be incomplete AND
includes incorrect
information.
Explanation of topic
Copies facts directly
from the source without
rewording.
Use of vocabulary
Does not use key
vocabulary words.

Delivery of information

Information in the video
is not understandable.

Grammar

Many grammar mistakes
throughout the video so
that it is confusing to the
listener.

2
Identifies some of the
key facts about the topic
so that understanding
may be incomplete.

3
Identifies a complete set
of key facts about the
topic that are required for
understanding it well.

Explains parts of the
topic in his or her own
words.
Uses some key
vocabulary related to the
topic OR uses key
vocabulary words partial
accuracy.
Some information in the
video is spoken clearly so
that the listener
understands most of it
well.
Grammar used
throughout the video is
mostly correct and
mistakes are not
confusing to the listener.

Correctly explains the
topic in his or her own
words.
Correctly uses key
vocabulary words related
to the topic.

Information in the video
is spoken clearly so that
the listener understands it
well.
Grammar is correctly
used throughout the
video.

Day 10
Unit 1: Westward Expansion – Day 10
Lesson Topic
Summative Assessment day 2
Unit Learning Targets
I can explain how the building of the transcontinental
RR affected the U.S.
I can explain how settlement of ND led to statehood.
I can define reservation and explain why they were
created.
I can analyze and explain the impact of reservations
today.

Materials and Resources
student devices
OneNote: Unit Glossary, Learning Log and Progress
Tracking Plan

Language Targets that incorporate each of the four language domains
Listening
Reading
I can listen to directions about the summative
I can select the sentence that best reflects the correct
assessment.
use of the target vocabulary.
Speaking
Writing
I can pronounce target vocabulary words.
I can write the definition of a target vocabulary
I can read aloud a text that includes target vocabulary. word in my own words.
I can define target vocabulary in my own words.
I can create a presentation tool (poster, PowerPoint,
I can discuss the lesson content using target
etc.) explaining the lesson content that uses the
vocabulary.
target vocabulary words.
I can rephrase a statement to include target
vocabulary.
Vocabulary
1. assimilation
11. reservations
2. battle
12. settle
3. cattle
13. settlement
4. defeat
14. statehood
5. economy
15. territory
6. expansion
16. time zone
7. homestead
17. transcontinental (teach trans- prefix)
8. immigration
18. transform (teach trans- prefix)
9. minority groups
19. treaties
10. ranches
20. tribe
21. tribal
Lesson’s context within the larger unit
This lesson comes on the tenth and last day of the unit.
As for the vocabulary part of this lesson, the students:
● will finish the summative assessment that the started yesterday.
Anticipatory Set
Language and learning targets
The teacher will point to and read aloud the language targets for this lesson.
The teacher will address any questions regarding the summative assessment.

Lesson, Practice, and Application

No vocabulary lesson today
Review and Assessment
Summative Assessment
Students will finish work on the summative assessment.
Review language and learning targets
The teacher rereads the learning and language targets to the class. Students can use this time to ask clarifying
questions. Anything else related to this can by written into the Learning Log.
Reflection
Learning Log
This unit is finished. How did your vocabulary learning plan work? What would you do differently next
time?
Sentence stems for students who need scaffolded writing support: I think my vocabulary study plan
was… Next time I would…
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