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Appendix A

Kindergarten Lesson: Outdoor Painting with Sidewalk Chalk Paint
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Kindergarten Art Time Frame: 60 minutes

Overview

Students will help make their own sidewalk chalk paint, and then paint outside with
their paint.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.

% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand I: Artistic Foundations
o Standard 2: Demonstrate knowledge and use of the technical skills of
the art form integrating technology when applicable.

m 0.1.2.5.1 Identify the tools, materials, and techniques from a
variety of two and three- dimensional media such as drawing,
printmaking, ceramics or sculpture.

% Strand II: Artistic Process: Create or Make
o Standard 1: Create or Make in a variety of contexts in the arts area
using the artistic foundations.
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m 0.2.1.5.1 Create original two- and three-dimensional artworks
to express ideas, experiences, or stories.

National Core Art Standards
% Visual Arts/Creating #VA:Crl.1

o Process Component: Experiment, Imagine, Identify, Investigate, Plan

and Make

m Anchor Standard: Generate and conceptualize artistic ideas

and work.

e V A:Crl.1.K Engage in exploration and imaginative
play with materials.
o Process Component: Section 3
m Anchor Standard: Organize and develop artistic ideas and

work.

e V A:Cr2.1.K Through experimentation, build skills in
various media and approaches to art- making.

Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that. ..
o Colors can be mixed to make new
colors

Essential Questions
e What happens when we mix
colors?
e What happens when we paint on
different surfaces?

Acquisition of Knowledge and Skill

Important to know and be able to do:
e Use proper brush care
e Mix two colors to create a new

Knowledge and skills to be familiar with:
e C(Creativity and innovative thinking
are essential life skills that can be

color developed.
e Paint a picture of their own e Painting is one way to practice joy.
imagination
Essential Vocabulary:

Primary colors, secondary colors, and outdoor classroom




Stage 2 - Assessment Evidence
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Students will paint their own unrestricted ideas.
Students will focus on the enjoyable process of painting instead of the final product.

Artwork Rubric
Developing Proficient Exemplary
Artwork Quality Student rushed, did | Student took their | Student took their
not draw with time, tried their time, tried their
intention. Lines best. Paint is best. Paint is
maybe applied carefully applied carefully
experimental, but | with intention. with fine motor
not scribbled. Did control.
not do their best
work.
Content & Student scribbled Student Student
Techniques or simply poured experimented with | experimented with
out their paint. painting and used | painting and used
their own ideas. their own ideas.
They used the They used the
paintbrush with paintbrush with
intention. intention and
displayed fine
motor control.

doing our best. Simply remember: process over product.

Note: When sharing this rubric with students it is important to emphasize work ethic
and enjoyment. In elementary art, it is developmentally normal to have various levels
of hand-eye coordination and drawing ability. When evaluating an artwork, it also must
include observations of the student working and explaining their choices, since the
final product may not showcase all of their knowledge. The important skills to focus on
are playing and experimenting with art materials, working slowly and purposefully, and
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Stage 3 - Learning Plan

Outdoor Painting with Sidewalk Chalk Paint

Kindergarten
Time: 60 Minutes

Tools Materials

Bucket- quart to gallon sized Dixie cups- one per student

Bucket or jug to hold 1 gallon water Cornstarch, one box per class

Large stirring spoon Food coloring (FYI biodegradable but
Small brushes stains)

Whistle Paint base- mix 1-2 cups cornstarch in

a bucket. It should have the
consistency between whole milk and
cream.

Introduction
1. “Today we are going to make our own paint and then we get to paint outside.”
2. Activate prior knowledge: what are the rules for learning outside
3. Optional: activate prior knowledge on mixing secondary colors.

Learning Prep & Student Painting Time
1. Prepare students to use an outdoor learning space.

a. Outdoor learning Rules. Pair/share good ideas then share out to class.
Prompt if they missed: where is ok to be, what can we take, how loud.
Big rule- it is the same as the classroom, for example no running, no
yelling.

b. Discuss safety and whistle rule: 1 whistle means look at me, 2 means
come to me, 3 means go back to the door.

2. Outside: Gather students

a. Demonstrate: Show how each student will get one dixie cup of paint
base. The teacher will then add in their choice of food coloring. Note:
this is the teacher’s choice on how much direction to give them. I found
letting them choose two primary colors gave them choice and set them
up for success.

b. Ifit did not get discussed under “outdoor learning rules”, now is a good
time to remind them about not using other people’s space, and not
painting over other people’s art. Also a good time to set expectations
about painting on the sidewalk vs. painting on dirt and plants. Ask me
how I know.

c. Pass out paint: Encourage patience as they wait their turn. Having a
student appointed “paint brush czar” is handy here for passing out
brushes, and later to collect.

d. Student work: Once they have their paint, they can mix and begin
painting.
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simply enjoy the process of painting and creating.

cup with simply water, or “Invisible Paint.”

g. Regroup: Give students a minute warning to wrap-up.

e. Reinforce: Praise students for following the outdoor learning rules. Now
is not the time to paint perfect masterpieces. Encourage students to

f. Running out of paint: When student run out of paint, they can refill their

Clean Up
who can double check that no one gets left behind.

their own spot and helping neighbors.

up.

1. Assign special jobs: “brush czar”, cup collector, door holder, and “caboose”

3. Back inside: good time for kindergarteners to take a bathroom break and wash

2. Motivate: Check and give positive feedback to students who are taking care of

Art Critique

1. Self reflection:
a. Did I follow the outdoor learning rules ?
b. Did I have fun?

2. Process reflection with partner
a. What was fun?
b. What color did you make?

3. Art Critique with partner, or share out to class
a. My favorite...

c. I was surprised when...

b. My favorite that someone else made was...

Extension plans for after this lesson is complete:

Try mixing paints with different materials such as leaves, berries, spices, etc.
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Appendix B

First Grade Lesson: Painted Collage of Coniferous Forests

1st Grade Art Time Frame: 2-3 classes, 60 minutes each

Overview

Students will mix different tints, shades, and hues on paper. This painted paper will
then be cut into shapes to create a forest landscape.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.

% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand II: Artistic Process: Create or Make
o Standard 1: Create or Make in a variety of contexts in the arts area
using the artistic foundations.
m 0.2.1.5.1 Create original two- and three-dimensional artworks
to express ideas, experiences, or stories.
% Strand I: Artistic Foundations
o Standard 2: Demonstrate knowledge and use of the technical skills of
the art form integrating technology when applicable.
m 0.1.2.5.1 Identify the tools, materials, and techniques from a
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variety of two and three- dimensional media such as drawing,
printmaking, ceramics or sculpture.

National Core Art Standards
% Visual Arts/Creating #VA:Crl.1

o Process Component: Experiment, Imagine, Identify, Investigate, Plan

and Make

m  Anchor Standard: Generate and conceptualize artistic ideas

and work.

e V A:Crl.1.1 Engage collaboratively in exploration and
imaginative play with materials.
m  Anchor Standard: Organize and develop artistic ideas and

work.

e V A:Cr2.1.1 Explore uses of materials and tools to
create works of art or design.

Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that. ..

A landscape is an artwork of
outside.

Scissors can make many different
types of cuts and shapes.

Essential Questions
e What does a pine tree look like?
e What is a landscape?

What is a collage?

Acquisition of Knowledge and Skill

Important to know and be able to do:

Mix paint with proper brush care
Cut paper into shapes such as trees
or clouds,

Glue shapes onto paper

Use a horizon line and place
shapes so there is a sky and
ground

Knowledge and skills to be familiar with:

A forest landscape would have
many trees

A sky could have multiple details
beyond a sun

Multiple paper cutting techniques
Coniferous forests have unique
aspects

Essential Vocabulary: Collage, Landscape, Overlap, and Horizon Line




Stage 2 - Assessment Evidence
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Students will mix paint, and paint using proper brush techniques.

Students will create a collage of a forest from their painted paper.
Students will focus on the enjoyable process of painting instead of only the final

product.
Artwork Rubric
Developing Proficient Exemplary
Artwork Quality | Rushed, did not use | Took their time, | Worked above and
proper brush care tried their best. beyond usual work
techniques. Cutting | Paint was mixed | expectations. Paint
and gluing skills are | intentionally and | is applied with care
unintentional and proper brush care | and precision. Color
uncontrolled. Did was used. choice adds to the
not do their best composition.
work. Student used several
cutting techniques.
Content & Student does not Attempts and Artwork content is a
Techniques attempt to paint experiments with | landscape with a
according to color and shape. | developed sky and
directions. Student | Trees and other ground. Several
does not attempt to | landscape forms | trees are collaged
cut purposeful are recognizable. | with care.
shapes. No ground Additional details
or sky is attempted. are added to create
an interesting
composition.

Note: When sharing this rubric with students it is important to emphasize work ethic
and enjoyment. In elementary art, it is developmentally normal to have various levels
of hand-eye coordination and drawing ability. When evaluating an artwork, it also must
include observations of the student working and explaining their choices, since the
final product may not showcase all of their knowledge. The important skills to focus on
are playing and experimenting with art materials, working slowly and purposefully, and
doing our best. Simply remember: process over product.
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Stage 3 - Learning Plan

Day One- Painting
1st Grade
Time: 60 Minutes

Tools Materials

Brushes Tempera paint

Paint pallets 9x12 drawing paper, 2+ per student
Water cups Wipes, kid friendly

Drying rack Scrap paper for collage practice play
Introduction

1. “Today we get to mix different colors of paint. Then we will save our paintings
to make into collages next time.”
2. Activate prior knowledge regarding painting rules and brush care.

Art Demonstration & Student Work Time
1. Mixing paint and painting collage paper
a. Demonstrate: Using proper painting techniques, show and explain how
to mix paints on a pallet or even directly on the paper.
i.  Draw attention to strength of colors, ex. Only a little blue is
needed to turn yellow into green.

il.  Remind them that we will use these to make our forests next
time, so we want to have colors for trees, clouds, suns, etc. This
means we can not mix all of our paint into just one color. But it
is fun, right? Provide the option to mix what is left at the end to
paint a half sheet.

iii.  Ask what colors we will need for our coniferous forests. What
colors do we need a lot of? What colors do we need just a little?

iv.  Optional: give half sheets of paper for non-tree objects, ex.
Yellow, orange, and white to mix for suns or moons.

b. Set up (two options)
i.  Table work: distribute supplies to partners or table groups.
Assign jobs for set up, ex. Brush manager, paper czar.

ii.  Stations: set up stations by color groups. Assign jobs in the same
way.

iii.  Names on paper? Students will have multiple sheets, and it
might take an undue amount of effort to write names and pass
them out in first grade. Another option (which I recommend) is
to collect them all by class, and share paper as a class. When
mixing paint, they will often all look similar anyway.

c. Student work: Students work either in stations or table work.
i.  Pace students by either giving them a set time per station or
pacing them by giving them limited colors at a time.
d. Reinforce: Praise students who are taking their time and following
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proper brush care. Celebrate with students who create fun or vibrant
colors. Remind them again about making different colors for the forests
for next time.

e. Regroup: Give a time warning for clean up. If students want to mix all
the colors for mud or bark, now is a good time. Remind them that they
still must follow painting rules even if they are excited.

Clean Up

1. Assign special jobs: Brush collector, brush and pallet washers, drying rack
helpers, etc.

2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?

3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.

4. Regroup: get ready for sharing and art critique.

Art Critique

1. Self reflection:
a. Did I follow painting and brush rules?
b. Did I mix lots of different colors?
c. Did I have fun?

2. Process reflection with partner
a. What was fun? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

3. Art Critique with partner, or share out to class
a. My favorite part of painting was...
b. My favorite color that someone else made was...
c. I was surprised when I mixed the colors and

Day Two- Collage
1st Grade
Time: 60 Minutes or more as needed

Tools Materials
Scissors Painted paper from last lesson
Drying rack (optional: cut into smaller pieces

before class)

12x18 construction paper: black, light
blue, dark blue

Glue bottles

Wipes, kid friendly
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Introduction
1. “Today we get to make a collage from our painted paper. We will be making a
coniferous forest.”
2. Activate prior knowledge regarding pine needle trees and forests.

Art Demonstration & Student Work Time
1. Making a collage
a. Demonstrate: Making different shapes.
i.  Draw first technique: draw a circle then cut out for a sun.
i1.  Multiples: hold two pieces at once to cut many of the same
shape such as clouds. Also fold once or twice and guess how
many shapes will result.

iii.  Pine trees: Fold a rectangle in half, cut zig-zag from corner to
corner. Cut free-range or draw a line first. Another strategy is to
cut a triangle and then either fringe the edges or cut angles with
V cuts. Edges can be bent out from the tree to add a small 3D
effect. Different strategies can be used depending on the skills of
the students.

iv.  Ask for other ideas and demonstrate their ideas.

b. Setup (two options)

1. Individual paintings: return each student’s work if you choose to
label each.

ii.  Shared paintings: pre-cut larger painted sheets into halves or
quarters. This will make cutting easier and wastes less paper.
Give each student a selection of colors.

c. Student work: Students work on cutting and making shapes. They can
put away scraps and scissors. Before gluing, they can arrange the
shapes, trying different compositions.

d. Reinforce: Praise students who are taking their time and cutting
carefully. Celebrate students who have tried multiple shapes and cutting
techniques.

e. Regroup: Let students know they do not need to be done cutting, but we
will pause to discuss gluing.

2. Gluing

a. Demonstrate: Ask for good gluing rules. Prompt for how much glue and
what to do if they end up with not enough or too much glue. Also
discuss composition, overlapping trees, and trying different ideas before
gluing. The 12x18 construction paper will act as the sky while scraps
can be used to fill in the ground forming the horizon line. Another
option is to skip the horizon line, and place trees at the bottom of the
paper.

b. Student work: Students can either keep cutting at their pace, or start
gluing. Give students a choice of background colors which will serve as
the sky color.
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c. Reinforce: Encourage students who remembered what to do for not
enough glue, or too much glue.

d. Regroup: Give a time warning and get ready to clean up. Give reminder
to write names.

Clean Up
1. Assign special jobs: scrap patrol, material collectors, drying rack helpers, etc.
2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?
3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.
4. Regroup: get ready for sharing and art critique.

Art Critique

1. Self reflection:
a. Did I glue carefully?
b. Did I try different shapes?
c. Did I have fun?

2. Process reflection with partner
a. What was fun? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

3. Art Critique with partner, or share out to class
a. My favorite part of my collage was...
b. My favorite shape that someone else made was...
c. ladded to make it look like a coniferous forest.

Extension plans for after this lesson is complete:

e Invite students to make a play collage using scraps. Experiment with different
cutting techniques.

e Draw a coniferous forest animals in their habitat, including shelters and food
sources.

o Where is the Frog?: A Children's Book Inspired by Claude Monet by Géraldine
Elschner and Stéphane Girel (2013)

e Henri's Scissors by Jeanette Winter (2013)




Key Resources Used: Websites, books, film clips, etc.
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Type of Name of Resource(s):

Resource(s):

Book Where is the Frog?: A Children's Book Inspired by Claude
Monet by Géraldine Elschner and Stéphane Girel (2013)

Book Henri's Scissors by Jeanette Winter (2013)




Appendix C

Second Grade Lesson: Expressive Monochromatic Self Portraits
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2nd Grade Art Time Frame: 2 classes, 60 minutes each

Overview

Students will view and discuss Andy Warhol’s portraits along with other artworks
featuring monochromatic color schemes. Students will create self portraits in
monochromatic color schemes which communicate feelings through expressions and
colors.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.
% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand I: Artistic Foundations
o Standard 1: Demonstrate knowledge of the foundations of the arts
area.
m 0.1.1.5.1 Identify the elements of visual art, including color,
line, shape, texture, and space.
% Strand II: Artistic Process: Create or Make
o Standard 1: Create or Make in a variety of contexts in the arts area
using the artistic foundations.
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m 0.2.1.5.1 Create original two- and three-dimensional artworks
to express ideas, experiences, or stories.
% Strand III: Artistic Process: Perform or Present
o Standard 1: Perform or Present in a variety of contexts in the arts area
using the artistic foundations.
m 0.3.1.5.1 Share and describe a personal artwork.
% Strand IV: Artistic Process: Respond or Critique
o Standard 1: Respond to or critique a variety of creations and
performances using the artistic foundations.
m 0.4.1.5.1 Compare and contrast the characteristics of a variety
of works of visual art.

National Core Art Standards
% Visual Arts/Creating #VA:Crl.1
o Process Component: Experiment, Imagine, Identify, Investigate, Plan

and Make
m  Anchor Standard: Generate and conceptualize artistic ideas
and work.

e V A:Crl.1.2 Brainstorm collaboratively multiple
approaches to an art or design problem.
o Process Component: Section 2
m Anchor Standard: Generate and conceptualize artistic ideas
and work.

e V A:Crl.2.2 Make art or design with various materials
and tools to explore personal interests, questions, and
curiosity.

% Visual Arts/Responding #VA:Re7.2
o Process Component: Section 10
m Anchor Standard: Perceive and analyze artistic work.

e V A:Re7.2.2 Categorize images based on expressive

properties.

Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that... Essential Questions
Monochromatic color schemes utilize one | How do artists communicate?
hue and its tints and shades.
Colors can convey feelings and ideas.
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Acquisition of Knowledge and Skill

Important to know and be able to do:
e Mix tints and shades of a hue
e Draw faces with different
expressions
e Identify monochromatic artworks

Knowledge and skills to be familiar with:
e Tint is a color mixed with white
e Shade is a color mixed with black

Essential Vocabulary:

Monochromatic, self portrait, tint, shade, communicate

Stage 2 - Assessment Evidence

Students will draw 4 or more faces with different expressions.
Students will add color to their faces to compliment the facial expressions.
Students will share their choices and explain their choices.
Students will engage in discussion about artworks.

Students will explore color schemes for fun not just the final product.
Students will share their choices and explain their choices.

Artwork Rubric
Developing Proficient Exemplary

Artwork Quality | Rushed, did not Took their time, Worked above and
revise pencil lines, | tried their best, beyond usual work
scribbled, revised pencil expectations. Pencil
uncontrolled paint. | lines. Paint is and marker work is
Color mixing is applied carefully careful and precise.
unintentional. Did | and with Paint is applied with
not do their best intentional color care and precision.
work. mixing. Color choice adds to

the composition.

Content & Faces do not have | Each portrait has a | Each portrait has a

Techniques differing different unique and highly
expressions. expression. Details | detailed expression.
Details are not are included. Each | Each portrait clearly
present. Tints, portrait clearly has | has at least a hue
shades, and hues at least a hue and and two tints and
are not clearly its tint and shade. two shades.
different.
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Note: When sharing this rubric with students it is important to emphasize work ethic
and enjoyment. In elementary art, it is developmentally normal to have various levels
of hand-eye coordination and drawing ability. When evaluating an artwork, it also must
include observations of the student working and explaining their choices, since the
final product may not showcase all of their knowledge. The important skills to focus on
are playing and experimenting with art materials, working slowly and purposefully, and
doing our best. Simply remember: process over product.

Stage 3 - Learning Plan

Day One - Art History and Drawing Portraits
2nd Grade
Time: 60 Minutes

Tools Materials
Pencils 6x9 Drawing paper, 4+ per student
Introduction

1. “Today we are going to look at monochromatic artworks and some portraits.
Then we will draw self portraits and next time we get to add color with paint.”

2. Alt. Discuss favorite colors and how they make us feel.

3. Alt. Activate prior knowledge on the words monochromatic and self portrait.

Art History
1. Show images or a powerpoint of monochromatic paintings and sculptures.
2. Compare and contrast monochromatic artworks with styles with more colors.

a. Pair/share: how are they different, how are they the same, is one better?
Are they both good in different ways? Why would we make this artistic
choice? Do you ever feel like you can’t get enough of a color and want
to always use that color?

b. All students should be able to clearly identify monochromatic artworks.
Students could share-out, identify with partners, or use sign language
“M” for monochromatic or “N” for not monochromatic.

3. Explore Andy Warhol portraits. Students can pair/share, make lists, or
share-out.

a. What words to describe it? Make a list with students. Ex. flat, modern,
abstract, bright colors, 2-dimensional, and graphic.

b. Compare two of the same Warhol portraits that were done in different
colors. What feelings are conveyed? What is a “feeling” word that it
makes you think of? Ex. Happy, cheerful, or excited. What happens
when we change the colors? How does it feel different?

4. Wrap up & Transition.
a. Ask students to remember how different colors made them feel.
b. Move their attention to setting up supplies before the demonstration.
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Art Demonstration & Student Work Time
1. Drawing self portraits
a. Demonstrate: Drawing with pencil, draw a face, neck, and shoulders.
i.  Ask students to recall details that should be included.
ii.  Discuss what feeling the portrait should have, and how to do
that.
iii.  Play with mouth, eyes, and eyebrows to show how to change
expressions.
b. Student work: At their spots, students will draw at least four self
portraits. Each one needs to be a different expression.
c. Reinforce: Praise students who are drawing slowly, carefully, and
lightly. Encourage students to share fun expressions that they drew.
d. Regroup: Give a time warning. If students aren’t finished, they can
finish during the next art lesson.

Clean Up
1. Assign special jobs: pencil collector, project collector, etc.
2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?
3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.
4. Regroup: get ready for critique if time allows.

Art Critique

1. Self reflection:
a. Did I draw different expressions on each picture?
b. Do I remember what monochromatic means?
c. Did I have fun?

2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

3. Art Critique with partner, or share out to class
a. My favorite expression was...
b. My favorite self portrait that someone else made was...
c. Iwas surprised when...
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Day One - Expressive Monochromatic Self Portraits
2nd Grade
Time: 60 Minutes

Tools Materials

Pencils Self portraits from last time

Small paint brushes Extra 6x9 drawing paper as needed
Paint pallets Newsprint table coverings

Water cups Tempera paint, including white and
Sponges for blotting black

Drying rack Wipes, kid-friendly

Introduction

4. “Today we are going to add color to our self portraits with paint.”
5. Alt. Discuss what colors they may want to use.
6. Alt. Activate prior knowledge on the words monochromatic and self portrait.

Review Art History and Vocabulary
5. Review the Andy Warhol portraits. Students can pair/share, make lists, or
share-out.

a. What does monochromatic mean?
b. What colors will we need to make a monochromatic color scheme?
c. What feelings are associated with different colors?

6. Wrap up & Transition.
a. Ask students to remember how different colors made them feel.
b. Move their attention to setting up supplies before the demonstration.

Art Demonstration & Student Work Time
2. Monochromatic painting

a. Demonstrate: Remind student about proper brush and painting rules.
Then have student help decide what color would match the picture’s
expression.

1. Using that color, experiment with adding white and black to mix
tints and shades.

ii.  Remind them to leave room on the palette to mix all of the
colors that we will need.

iii.  Ask them again what monochromatic means in their own words.
Discuss what happens if we use more than one color to our color
scheme. Will it still be monochromatic? Remember that white
and black are “freebees” and don’t count as extra colors.

b. Student work: Arrange paint in stations. Each with a color, white, and
black. Either let students work at their pace, or set time limits and have
everyone move at once.

c. Reinforce: Thank students for using proper brush and paint rules.
Encourage students who are consciously choosing colors to compliment
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their portrait’s expressions.
d. Regroup: Give a time warning. Return to their spots, prepare to clean

up.

Clean Up
5. Assign special jobs: paintbrush czar, pencil guard, drying rack helper, etc.
6. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?
7. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.
8. Regroup: get ready for critique if time allows.

Art Critique

4. Self reflection:
a. Did I try making tints and shades?
b. Do I remember what monochromatic means?
c. Did I have fun?

5. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

6. Art Critique with partner, or share out to class
a. My favorite expression and color combination was...
b. My favorite self portrait that someone else made was...
c. I was surprised when...

Extension plans for after this lesson is complete:

e C(reate a cartoon playing with different facial expressions.
e Write a poem about just one color.
e Read Uncle Andy's by James Warhola

Key Resources Used: Websites, books, film clips, etc.

Type of Resource(s): | Name of Resource(s):

Images - Website e Anne Truitt. Installation Views from “Perception and
Reflection” October 8, 2009 — January 3, 2010 at the
Hirshhorn Museum and Sculpture Garden, Smithsonian
Institution.

e http://www.annetruitt.org/exhibitions/anne-truitt-percep
tion-and-reflection/installation
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Painting

Anne Truitt, 6 Sept '87 No. 3, Stephen Friedman Gallery

Paintings of Josef
Albers

® Day + Night VIII from Day and Night: Homage to the
Square, 1963, MoMA
® Patina from Homage to the Square, 1962, MoMA

Artwork of Andy
Warhol - Website

o  Muhammad Ali, 1978.
http://www.christies.com/lotfinder/paintings/andy-warh
ol-muhammad-ali-4978863-details.aspx

o Muhammad Ali 1978
http://www.tate.org.uk/art/artworks/warhol-muhammad
-ali-by-andy-warhol-ar00394

Book

Uncle Andy's by James Warhola (2005)
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Third Grade Lesson: Color Inventions
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3rd Grade Art Time Frame: 2 classes, 60 minutes each

Overview

This is a two class unit on color which includes an outdoor color match hunt and a
color invention project with mixing paint.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.
% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand I: Artistic Foundations
o Standard 1: Demonstrate knowledge of the foundations of the arts
area.
m  0.1.1.5.1 Identify the elements of visual art, including color,
line, shape, texture, and space.
% Strand III: Artistic Process: Perform or Present
o Standard 1: Perform or Present in a variety of contexts in the arts area
using the artistic foundations.
m 0.3.1.5.1 Share and describe a personal artwork.
m 0.3.1.5.2 Reflect on a presentation based on the feedback of
others.
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National Core Art Standards
% Visual Arts/Creating #VA:Crl.1
o Process Component: Experiment, Imagine, Identify, Investigate, Plan

and Make
m Anchor Standard: Generate and conceptualize artistic ideas
and work.

e V A:Crl.1.3 Elaborate on an imaginative idea.
% Visual Arts/Responding #VA:Re9.1
o Process Component: Section 12
m Anchor Standard: Apply criteria to evaluate artistic work.
e V A:Re9.1.3 Evaluate an artwork based on given
criteria.

Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that... Essential Questions
e Elements of art Color e How do we mix new colors?
e Features of color: secondary, e How can we name new colors?
tertiary, tints, shades, and other e Does creating new colors make us
colors. inquisitive, curious, and happy?

e Artist observe, recognize, and
create colors.

e (are of art materials and tools.

e Art and art making can be a source
of happiness.

Acquisition of Knowledge and Skill

Important to know and be able to do: Knowledge and skills to be familiar with:
e Students will understand how to e Students will identify many colors
mix secondary, tertiary, tints, that can be observed in nature and
shades, and other colors. the world around us.
e Students will try experiencing e (Create new names for colors such
mixing paint into new colors for as cheeto-orange.
the enjoyment of it. e Measure out small and large

amounts of paint.

e Enjoy mixing colors for the sake
of making art, not necessarily for
creating “perfect” colors.
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Essential Vocabulary:
Tints, shades, primary, secondary, and tertiary colors

Stage 2 - Assessment Evidence

Students will be given swatches of color samples and look for items in nature which
are a match.

Students will create as many colors as possible using only the primary colors, white
and black.

Students will mix new colors for the delight of creation, not just for the sake of mixing
colors.

Students were engaged in mixing colors.

Students shared their findings with others.

Students showed or expressed excitement about their color discoveries.

Artwork Rubric
Developing Proficient Exemplary
Artwork Quality | Rushed, color Took their time, tried | Worked above and
mixing is their best. Paint is beyond usual work
unintentional. applied carefully and | expectations. Paint is
Did not do their | with intentional applied with care and
best work. color mixing. precision. Color
Students were mixing is intentional.
engaged in mixing Students showed or
colors. expressed curiosity

about what colors
they could create.

Content & Mixed all colors | Practiced mixing a Practiced mixing a
Techniques at once. Final little paint at a time. | little paint at a time.
project has less | Final project has at Final project has at
than 20 colors. least 20 colors. Each | least 40 colors. Each
new color is mostly | new color is subtly
different. different.

Note: When sharing this rubric with students it is important to emphasize work ethic
and enjoyment. In elementary art, it is developmentally normal to have various levels
of hand-eye coordination and drawing ability. When evaluating an artwork, it also must
include observations of the student working and explaining their choices, since the
final product may not showcase all of their knowledge. The important skills to focus on
are playing and experimenting with art materials, working slowly and purposefully, and
doing our best. Simply remember: process over product.
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Stage 3 - Learning Plan

Color Match Lesson
3rd Grade
Time: 60 Minutes

Tools

Swatches of colors, or 2x2 laminated construction paper swatches in multiple colors
Color wheels

Poster sized paper

Whistle

Green by Laura Vaccaro Seeger

Color, Color, Where Are You, Color? By Mary Koski

Introduction
1. “Today we are going to be learning outside and hunting for colors.”
2. Discuss outdoor learning spaces. Pair/share good ideas then share out to class.
Prompt if they missed: where is ok to be, what can we take, how loud.
3. Discuss safety and whistle rule: 1 whistle means look at me, 2 means come to
me, 3 means go back to the door.

Color Match
1. Demonstrate: explain how to match an item from nature to the card. Discuss,
how close is close enough?
2. Reinforce: remind outdoor learning rules, show space boundaries, review how
many/big items they may collect. Ex. only take if there are 20 or more, smaller

than your thumb.
3. Regroup: inside
Color Sort

1. Discuss: how to arrange and sort found nature objects. Ask students how we
should arrange. Ideas could include: color wheel, rainbow, warm or cool colors,
etc.

2. Sort: Using large paper students will sort their color swatches and items in
groups of 4-5.

3. Document: Take photos of students and their sorted colors.

Reflection
1. Pair/share or class share:

a. Did colors that we found outside ever “change” or appear different next
to other colors? Ex. colors that looked grey in contrast to the green grass
or brown dirt, looked totally different when placed next to the color
swatch

b. How did you sort the colors? Which method was the most fun or look
the best?

Story Time
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a.
b.

Green by Laura Vaccaro Seeger
Color, Color, Where Are You, Color? By Mary Koski

Color Inventions Lesson

3rd Grade

60 Minutes

Tools Materials

Small paintbrushes - one per student Tempera paint - red, blue, yellow,
Color Wheels - one per table for reference white, and black

Paint palettes - one per pair of students Copies of “Color Invention Grid” -
(plastic lids, disposable palettes, or sheets of | one per student plus extras.

finger print paper) Cleaning wipes, kid chemical friendly
Optional: water buckets and paper towels for | Optional: Poster sized grid for teacher
cleaning between colors. Tip: if “stronger” demonstration

colors are saved for last, cleaning brushes

between colors is less needed and will save on

cleaning time.

Introduction

“Today we are going to be mixing paint to make our own custom color inventions.”
“But first we need to get set up.”
1. Assign/decide roles for distributing materials.

2. Assign/decide partner groups.
3. Distribute only yellow paint and a little red.
4. Regroup once all materials and students are ready.
5. Review proper brush and paint care. Remind students to save room on their
paint palettes because they will need room to mix about 50 colors.
Art Making

1. Yellow and Red

a.

Demonstrate: start by filling in one box on the grid with just yellow
paint. For the next box, paint in mostly yellow, but with just a tiny bit of
red. Next box, mostly yellow, but with just a little more red.

Name the colors with the students.

Student work: instruct students to now fill in their first row of in this
method, making all the colors they can with just yellow and red.
Reinforce: check and give positive feedback for proper brush care,
planning ahead by saving room on pallette for more colors, and
diversity of colors. Encourage students to name their color inventions,
and label if time allows.

Regroup: Ask student to pause, put brushes down, and listen to the next
steps.

2. Yellow and Blue
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e.
Blue a
a.

Black

Demonstrate: fill in the next row in the same way as before but now
using yellow and small amounts of blue. Draw their attention to how
blue and red seem to be “stronger” colors than yellow.

Motivate: Distribute blue paint and more yellow paint as needed to
on-task students.

Student work: Now students will fill in the next row on the grid, or
finish up the last row. Empty spaces are ok too, they can go on to the
next color. Specific number of colors isn’t the goal.

Reinforce: Check and give positive feedback again. If students still had
red on their brushes, and it mixed in, this is a good time to positively
reflect on the uniqueness of the color. Precision and messiness are both
valuable.

Regroup: get ready for next color set.

nd Red

Demonstrate: fill in the next row in the same way as before but now
using red and blue. Draw their attention to how blue and red seem to be
of equal “strength.”

Motivate: Distribute red paint and more red paint as needed to on-task
students.

Student work: Again, going back and finishing, or moving on to new
colors. Sometimes students need to be given permission to not finish.
Remind them that today is about having fun creating colors, ask them
which colors they want to spend time making.

Reinforce: Check and give positive feedback again.

Regroup: get ready for next color set.

Demonstrate: add white paint to already mixed colors on the palette.
Use the word tint to describe colors mixed with white.

Motivate: Distribute white paint and replenish colors as needed to
on-task students.

Student work: Again, going back and finishing, or moving on to new
colors.

Reinforce: Check and give positive feedback again, specifically to
students using the new word tint. Take time to acknowledge students
who are taking joy in creatively naming their colors. Beautiful color
names (fern green) and gross names (puke green) are equally fun and
creative.

Regroup: get ready for next color set.

Demonstrate: add black paint to already mixed colors on the palette.
Use the word shade to describe colors mixed with black.

Motivate: Distribute black paint and replenish colors as needed to
on-task students.
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c. Student work: Again, going back and finishing, or moving on to new
colors.

d. Reinforce: Check and give positive feedback again, specifically to
students using the new word shade.

e. Regroup: get ready to clean up.

Clean Up

1. Assign special jobs: brush collector, brush cleaner, spot cleaners, paint
collectors, etc.

2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?

3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.

4. Regroup: get ready for the Art Critique

Art Critique

1. Self reflection:
a. Did I mix secondary colors (green, purple, orange)?
b. Did I mix tertiary colors (red-orange, yellow-orange, blue-purple, etc.)?
c. Did I mix tints (with white) and shades (with black)?
d. Did I have fun?

2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

3. Art Critique with partner, or share out to class
a. My favorite color invention that I made was...
b. My favorite color invention that someone else made was...
c. A really funny color name was...
d. I was surprised when I mixed the colors and that

they made

Extension plans for after this lesson is complete:

Rename crayon names in their crayon boxes.

Make up a story about how a color was created.

Draw a picture with every color in a marker/crayon box.

Return to the objects from the color match lesson. Now match objects to their
color inventions instead of the swatches.




Key Resources Used: Websites, books, film clips, etc.
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Type of Name of Resource(s):

Resource(s):

Book Green by Laura Vaccaro Seeger (2012)

Book Color, Color, Where Are You, Color? By Mary Koski (2004)
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Appendix E

Fourth Grade Lesson: Birding with Charley Harper

4th Grade Art Time Frame: 2-3 classes, 60 minute each

Overview

Students will explore different watercolor techniques, observe birds outdoors, view
Charley Harper paintings, and create a final watercolor illustration of a bird.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.
% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand I: Artistic Foundations
o Standard 1: Demonstrate knowledge of the foundations of the arts
area.

m 4.1.1.5.1 Describe the characteristics of the elements of visual
art, including color, line, shape, value, form, texture, and
space.

m 4.1.1.5.2 Describe how the principles of visual art such as
repetition, pattern, emphasis, contrast and balance are used in
the creation, presentation, or response to visual artworks.

m  4.1.1.5.3 Identify characteristics of Western and non-Western
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styles, movements, and genres in art.
o Standard 2: Demonstrate knowledge and use of the technical skills of
the art form, integrating technology when applicable.
m 4.1.2.5.1 Describe the tools, materials, and techniques used in
a variety of two- and three- dimensional media such as
drawing, printmaking, ceramics or sculpture.
% Strand II: Artistic Process: Create or Make
o Standard 1: Create or Make in a variety of contexts in the arts area
using the artistic foundations.
m 4.2.1.5.1 Create original two- and three-dimensional artworks
to express specific artistic ideas.
% Strand IV: Artistic Process: Respond or Critique
o Standard 1: Respond to or critique a variety of creations and
performances using the artistic foundations.
m  4.4.1.5.1 Justify personal interpretations and reactions to
works of visual art.

National Core Arts Standards
% Visual Arts/Creating
o Process Component: Experiment, Imagine, Identify, Investigate, Plan

and Make
m Anchor Standard: Generate and conceptualize artistic ideas
and work

e VA:Crl.1.3 Elaborate on an imaginative idea.
o Process Component: Section 3
m Anchor Standard: Organize and develop artistic ideas and
work. Enduring Understanding: Artists and designers
experiment with forms.
e VA:Cr2.1.3 Create personally satisfying artwork using
a variety of artistic processes and materials.
% Visual Arts/Responding
o Process Component: Section 10
m Anchor Standard: Perceive and analyze artistic work.
Enduring Understanding: Visual imagery influences
understanding of and responses to the world.
e VA:Re7.2.3 Determine messages communicated by an
image.
o Process Component: Section 11
m  Anchor Standard: Interpret intent and meaning in artistic
work.
e VA:ReS8.1.3 Interpret art by analyzing use of media to
create subject matter, characteristics of form, and
mood.
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Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that...

e C(reativity and innovative thinking
are essential life skills that can be
developed.

e Individual aesthetic and
empathetic awareness developed
through engagement with art can
lead to understanding and
appreciation of self, others, the
natural world, and constructed
environments.

Essential Questions

e How is abstract or minimalism
different from realist art?

e What conditions, attitudes, and
behaviors support creativity and
innovative thinking?

e What can we learn from our
responses to art? How do life
experiences influence the way you
relate to artworks?

Acquisition of Knowledge and Skill

Important to know and be able to do:
e Paint wet-on-wet, wet-on-dry, and
paint with salt.
e Know that observing,
experiencing, and creating art can
bring joy into one’s life.

Knowledge and skills to be familiar with:

e Paint in a geometric, graphic
abstract style.

e Make observations of color and
pattern in artworks and outdoors.

e Charley Harper is an artist who
paints with a graphic, minimalist,
2-dimensional style.

repetition, pattern, contrast.

Essential Vocabulary: abstract, geometric, minimal, wet-on-wet, and wet-on-dry,

Stage 2 - Assessment Evidence

paintings.

master techniques.

Students will experiment with various watercolor techniques.
Students will make observations of bird markings, patterns, and colors while outside.
Students will make observations of the patterns, style, and colors in Charley Harper

Students will play with techniques for the sake of curiosity and exploration, not just to
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Artwork Rubric
Developing Proficient Exemplary
Artwork Quality | Rushed, did not Took their time, Worked above and
revise pencil lines, | tried their best, beyond usual work
scribbled, revised pencil lines. | expectations. Pencil
uncontrolled paint. | Paint is applied and marker work is
Color mixing is carefully and with careful and precise.
unintentional. Did | intentional color Paint is applied
not do their best mixing. with care and
work. precision. Color
choice adds to the
composition.
Content & Does not try to Artwork content is | Artwork content is
Techniques draw abstractly. an abstract bird. an abstract bird
Details are not Details are included. | with careful details.
present. Does not Attempts and Watercolor
try watercolor experiments with techniques are
techniques. watercolor successfully
techniques. applied.

doing our best. Simply remember: process over product.

Note: When sharing this rubric with students it is important to emphasize work ethic
and enjoyment. In elementary art, it is developmentally normal to have various levels
of hand-eye coordination and drawing ability. When evaluating an artwork, it also must
include observations of the student working and explaining their choices, since the
final product may not showcase all of their knowledge. The important skills to focus on
are playing and experimenting with art materials, working slowly and purposefully, and

Stage 3 - Learning Plan

Day One - Art History and Paint Play
4th Grade
Time: 60 Minutes

Tools

Paint brushes

Watercups

Sponges or paper towels

Images of Charley Harper’s bird paintings
Paint technique examples, finished and to
demonstrate

Materials

Salt

Drawing paper 9x12, one per student

Sets of watercolor paints, one per
student or one per pair of students
Cleaning wipes (kid friendly)
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Introduction
1. “Today we are going to see the artwork of Charley Harper and then we get to
play with paint.”

2. Alt: activate prior knowledge of painting, artists, or cool birds.

Art History
1. Show images or a powerpoint of Charley Harper’s artworks of birds.
2. Compare and contrast his style with a more realistic style, ex. John James
Audubon

a. Pair/share: how are they different, how are they the same, is one better?
Are they both good in different ways?

3. Explore his style. Students can pair/share, make lists, or share-out.

a. What words to describe it? Ex. flat, modern, abstract, patterns, bright
colors, 2-dimensional, and graphic.

b. What feelings are conveyed? What is a “feeling” word that it makes you
think of? Ex. Happy, cheerful, or excited. Alternatively, what would be
the opposite of this?

c. Bird Identification. Do you recognize any of the birds? Do you know
any of the names? Do you see any unique markings that could help us
ID it?

4. Wrap up & Transition.

a. Ask students to remember a bird, pattern, or color combination that
appealed to them. Remind them that artists collect good ideas in their
memory or in a sketchbook.

Optional: do a quick 1 minute sketch for tomorrow.
c. Move their attention setting up supplies before the demonstration.

Art Demonstration & Student Work Time
1. SetUp
a. Assign jobs and have students set up. They will need watercolor paint,
water cups, blotting sponge or paper towel, and paint brushes. Salt can
be poured into a pile into a cup or sheet of paper, for partners, or groups.
Alt: Salt station to isolate mess.
2. Demonstrate
a. Show three finished, labeled technique examples so they can observe
the final dried techniques. Wet-on-wet, wet-on-dry, and paint with salt.
b. Demonstrate on labeled paper how each technique was done. Stress that
these are only a few techniques of many that artists use. Encourage
them to discover their own techniques.

3. Student work: Students should have free choice of painting subject and colors.
The important part of this activity is to freely experiment and play. If possible,
allow for extra paper use.

4. Reinforce: Encourage students who have tried interesting techniques, or color
combinations. Call attention to the vocabulary (ex. wet-on-dry) by using it with
students and praising students for using it in conversations.
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5. Regroup: Give students time to wrap up and get ready to clean up.

Clean Up

1. Assign special jobs: brush washer, cup collector, cup washer, drying rack
managers, and wipe distributer.

2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?

3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.

4. Regroup: get ready for art critique.

Art Critique

1. Self reflection. Think to self, pair/share, exit slip, etc.
a. Did I try at least three techniques?
b. Did I discover a new technique?
c. Did I mix an interesting color?
d. Did I find a cool color combination?
e. Did I have fun?

2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...

3. Art Critique with partner, or share out to class
a. My favorite technique was...
b. My favorite that someone else made was...
c. I was surprised when...
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Day Two- Birding & Final Projects
4th Grade
Time: 60 Minutes

Tools Materials
Bird Guides Color pencils (optional for birding)
Paint brushes Watercolor paper 9x12, one per
Watercups student
Sponges or paper towels Salt
Images of Charley Harper’s bird paintings Sets of watercolor paints, one per
Visual rubric student or one per pair of students
Example projects Pencils
Permanent markers, skinny and
regular tips
Cleaning wipes (kid friendly)

Introduction
1. “Today we are going to go outside to observe birds and then we are going to try
Charley Harper’s way of drawing and painting birds.”
2. Alt: activate prior knowledge of the last art lesson, including favorite artworks
and painting techniques.

Outdoor Learning
1. Prepare & Review outdoor learning rules. Bring bird guides, note taking
materials or notebooks
2. Outside
a. Designate working space
b. Remind what observations we need to remember. Ex. bird markings,
colors, and size.
3. Regroup: gather materials and return to the classroom.

Final Projects & Student Work Time
1. Set Up
a. Assign jobs and have students set up. They will need watercolor paint,
water cups, blotting sponge or paper towel, and paint brushes. Salt can
be poured into a pile into a cup or sheet of paper, for partners, or groups.
Alt: Salt station to isolate mess.
2. Demonstrate
a. Outline expectations for final project
1. Subject matter: student choice of bird they observed outside,
bird from a guide book, trying a Charley Harper artwork, or
inventing their own bird.
i1.  Style: abstract, bold shapes, patterns and colors
iii.  Size: Optional, but discuss options with students




107

iv.  Review visual rubric for quality expectations
b. Outline project steps
1. Thinking/planning
ii.  Pencil sketch
1ii.  Permanent marker
iv.  Watercolor

3. Student work. Budget time. Students may not finish in one day, possibly allow
time for the following class.

4. Reinforce: Encourage students who are taking their time, not rushing, trying the
techniques from the previous art lesson. Also encourage students who are trying
different options: creative new birds, or borrowing good ideas that they
observed. Good time to remind them that artists both come up with their own
creative ideas and also copy and try out good ideas.

5. Regroup: Give students time to wrap up and get ready to clean up.

Clean Up

1. Assign special jobs: brush washer, cup collector, cup washer, drying rack
managers, and wipe distributer.

2. Review locations: Where do projects go? What goes in the recycling? What
goes in the trash?

3. Motivate: Check and give positive feedback to students who are taking care of
their own spot and helping neighbors.

4. Regroup: get ready for...

Art Critique

1. Self reflection. Think to self, pair/share, exit slip, etc.
a. Did I try an abstract drawing techniques?
b. Did I remember a painting technique from last time?
c. Did I have fun?

2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?

3. Art Critique with partner, or share out to class
a. My favorite technique was...
b. My favorite painting that someone else made was...
c. Iwas surprised when...
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Optional Day Three- Additional work time
4th Grade
Time: 60 Minutes

Tools Materials
Bird Guides Watercolor paper 9x12, one per
Paint brushes student
Watercups Salt
Sponges or paper towels Sets of watercolor paints, one per
Images of Charley Harper’s bird paintings student or one per pair of students
Visual rubric Pencils
Example projects Permanent markers, skinny and
regular tips
Cleaning wipes (kid friendly)

Extension plans for after this lesson is complete:

e Read The Boy Who Drew Birds: A Story of John James Audubon by Jacqueline
Davies.

e Apply the design and engineering cycle to our artworks: redesign and create a
new artwork.

e Apply the abstract technique to different subject matter, ex. Car, house,
different animal.

e Use and apply knowledge of watercolor techniques to a new free choice

painting.
Key Resources Used
Type of Name of Resource(s):
Resource(s):
Images of Charley e Mystery of the Missing Migrants, 2008
Harper’s bird http://charleyharperartstudio.com/shop/LithographPrints/Myst
paintings eryMissingMigrants
o October Edibles, 2008
http://charleyharperartstudio.com/shop/LithographPrints/Octo
berEdibles
Book Field Guide to the Birds of Eastern and Central North America
by Roger Tory Peterson (2010)
Book The Boy Who Drew Birds: A Story of John James Audubon by
Jacqueline Davies (2004)
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APPENDIX F

Fifth Grade Lesson: Bookmaking

5th Grade Art Time Frame: 2 classes, 60 minutes each

Overview

Students will learn about Abstract Expressionism, create an artwork inspired by the
Abstract Expressionist, and then create a book with their painting as the cover.

Stage 1 - Desired Results

Key Standards

Guidelines for Cultivating Joy in Art
% The examination, experience, and creation of art is a fundamental part of the
human experience.
% Meaningful experiences, such as experiencing art can bring lasting feelings
of joy and happiness.

% Authentic experiences in art should include observation, experimentation,
and play.

Minnesota Academic Standards in the Arts
% Strand I: Artistic Foundations
o Standard 1: Demonstrate knowledge of the foundations of the arts
area.

m 4.1.1.5.1 Describe the characteristics of the elements of visual
art, including color, line, shape, value, form, texture, and
space.

m 4.1.1.5.2 Describe how the principles of visual art such as
repetition, pattern, emphasis, contrast and balance are used in
the creation, presentation, or response to visual artworks.
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4.1.1.5.3 Identify characteristics of Western and non-Western
styles, movements, and genres in art.
% Strand II: Artistic Process: Create or Make
o Standard 1: Create or Make in a variety of contexts in the arts area
using the artistic foundations.
m 4.2.1.5.1 Create original two- and three-dimensional artworks
to express specific artistic ideas.
% Strand IV: Artistic Process: Respond or Critique
o Standard 1: Respond to or critique a variety of creations and
performances using the artistic foundations.
m  4.4.1.5.1 Justify personal interpretations and reactions to
works of visual art.

National Core Art Standards
% Visual Arts/Creating #VA:Crl.1
o Process Component: Experiment, Imagine, Identify, Investigate, Plan
and Make
m Anchor Standard: Generate and conceptualize artistic ideas
and work.

e V A:Crl.1.5 Combine ideas to generate an innovative

idea for art-making.
o Process Component: Section 3
m Anchor Standard: Organize and develop artistic ideas and
work.

e V A:Cr2.1.5 Experiment and develop skills in multiple
art-making techniques and approaches through
practice.

% Visual Arts/Responding #VA:Re7.2
o Process Component: Section 10
m  Anchor Standard: Perceive and analyze artistic work.

e V A:Re7.2.5 Identify and analyze cultural associations

suggested by visual imagery.
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Meaning Making: Essential understandings. Big take-away ideas.

Students will understand that... Essential Questions
e Artists and designers shape artistic e What conditions, attitudes, and
investigations, following or behaviors support creativity and
breaking with traditions in pursuit innovative thinking?
of creative artmaking goals. e What factors prevent or encourage
e Making objects from hand (such people to take creative risks?
as bookmaking) is a distinct e How does knowing the contexts
process and creates a unique histories, and traditions of art
product. forms help us create works of art
and design?
e Why do artists follow or break
from established traditions?

Acquisition of Knowledge and Skill

Important to know and be able to do: Knowledge and skills to be familiar with:
e Paint in the style of the Abstract e Various artists of the Abstract
Expressionist. Expressionist art movement.
e Bind a book by hand. e Names of different bookbinding
techniques.
Essential Vocabulary:

Abstract Expressionist, abstract, craftsmanship, and nonobjective

Stage 2 - Assessment Evidence

Students will create a painting inspired by the Abstract Expressionist.

Students will be able to describe and analyze Abstract Expressionist artworks.
Students will craft a book using their paintings as the cover.

Students should be able to correctly identify Abstract or Non-objective styles in art.
While examining the art as a class, students will use sign language: A for abstract, N
for non-objective.
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Artwork Rubric
Developing Proficient Exemplary
Artwork Quality | Example: Rushed, | Example:Took Example:Worked
did not revise their time, tried above and beyond
pencil lines, their best, revised | usual work
scribbled, pencil lines. Paint | expectations. Pencil
uncontrolled paint. | is applied carefully | and marker work is
Color mixing is and with careful and precise.
unintentional. Did | intentional color Paint is applied with
not do their best mixing. care and precision.
work. Color choice adds to
the composition.
Content & Example:Does not | Example:Artwork | Example: Artwork
Techniques try to draw content is an content is an abstract
abstractly. Details | abstract bird. bird with careful
are not present. Details are details. Watercolor
Does not try included. Attempts | techniques are
watercolor and experiments successfully applied.
techniques. with watercolor
techniques.

Note: When sharing this rubric with students it is important to emphasize work ethic

and enjoyment. In elementary art, it is developmentally normal to have various levels

of hand-eye coordination and drawing ability. When evaluating an artwork, it also must

include observations of the student working and explaining their choices, since the

final product may not showcase all of their knowledge. The important skills to focus on

are playing and experimenting with art materials, working slowly and purposefully, and

doing our best. Simply remember: process over product.

Stage 3 - Learning Plan

Day One - Art History and Painting

5th Grade
Time: 60 Minutes

Tools

Paint brushes, old brushes work well

Watercups

Sponges or paper towels

Images of Abstract Expressionist paintings
Paint technique examples, finished and to

demonstrate

Materials
per student

Tempra paint

Watercolor paper 9x12, one or two
Large newsprint for covering tables

Paint pallets, one per student
Cleaning wipes (kid friendly)
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Introduction
1. “Today we are going to look at some abstract paintings and then we get to play
with paint.”

2. Alt: activate prior knowledge of a time when they had fun being messy with
paint, using splatters, etc.

Art History

1. Show images or a powerpoint of Abstract Expressionist paintings.

2. Using examples, explain the difference between abstract and non-objective
styles. Students should be able to correctly identify. This can be done easily by
having students use sign language: A for abstract, N for non-objective.

3. Compare and contrast this movement with a more realistic style, ex. Artists
Norman Rockwell or Thomas Hart Benton.

a. Pair/share: how are they different, how are they the same, is one better?
Are they both good in different ways?

4. Explore the movement’s style. Students can pair/share or share-out.

a. How do you think the artists made the paintings? How do you think
they felt when they were painting?

b. What feelings are conveyed? What is a “feeling” word that it makes you
think of? Ex. Happy, cheerful, or excited. Alternatively, what would be
the opposite of this?

5. Optional: Tell a story. Pick a painting and think up a story that would go with
the painting. Share the story out loud.

6. Wrap up & Transition.

a. Ask students to remember a technique or color combination that
appealed to them.

b. Move their attention setting up supplies before the demonstration.

Art Demonstration & Student Work Time
1. SetUp

a. Assign jobs and have students set up. They will need tempera paint,
water cups, blotting sponge or paper towel, and paint brushes. Old
brushes can be used for techniques that are hard on brushes. Students
may enjoy breaking the “rules” for proper brush care with old brushes
that are already ruined.

2. Demonstrate

a. This painting will be used for the cover of our books in the following
lesson.

b. Ask students to pick a painting that they saw that has a technique that
we could try.

c. Demonstrate the idea picked. Share ideas for reducing the mess to their
own spot, ex. Be a good neighbor. Discuss which techniques can be
done with a new undamaged brush or an old brush. Encourage them to
discover their own techniques.

3. Student work: Students should have free choice of painting subject and colors.
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The important part of this activity is to freely experiment and play. If possible,
allow for extra paper use.

4. Reinforce: Encourage students who have tried interesting techniques, or color
combinations. Call attention to how much paint we can use before tearing
paper. Remind them that this paper will be the cover for our books.

5. Regroup: Give students time to wrap up and get ready to clean up.

Art Critique
1. Self reflection:
a. DidI...?

b. Did I have fun?
2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. Advice to the next class would be...
3. Art Critique with partner, or share out to class
a. My favorite...
b. My favorite that someone else made was...
c. I was surprised when...

Day Two - Book Making
5th Grade
Time: 60 Minutes

Tools Materials

Needles Printer paper, at least 10 pages per
Awls student

Long handle stapler (to use in place of Glue

needles) Pencils

Scissors Thread

Rulers Student paintings from last time
Examples of handmade bookbinding

techniques: Pamphlet-stitch binding,

dos-a-dos, and concertina

Introduction
1. “Today we are going to create books from our paintings that we made last
time.”

2. Alt: activate prior knowledge of bookbinding: ask if they ever tried to figure
out how books are made, or had a book fall apart and they were able to see the
binding.

Art Demonstration & Student Work Time
1. Set Up




115

a. Assign jobs and have students set up. They will need their paintings
from last time but other materials will differ depending on the book
binding.

b. Consider using stations for specific tools.

2. Demonstrate

a. Student paintings from last time will be used for covers for their books.

b. Choose a binding to feature. A few good first projects to try are:
Pamphlet-stitch binding, dos-a-dos, or concertina.

c. Depending on the students, it may be advantageous to break up the
steps. Ex. Demonstrate one step, allow for student work, and then
demonstrate the next step.

3. Student work: Students should have free choice of painting subject and colors.
The important part of this activity is to freely experiment and play. If possible,
allow for extra paper use.

4. Reinforce: Encourage students who have tried interesting techniques. Call
attention to precision and craftsmanship, for bookmaking, student will find it is
worth the effort to slow down and make careful measurements. Bookmaking
can be frustrating and require lots of one on one time, it is a good lesson to
encourage students working together and helping each other.

5. Regroup: Give students time to wrap up and get ready to clean up.

Art Critique
1. Self reflection:
a. DidI...?

b. Did I have fun?
2. Process reflection with partner
a. What was fun? Or went well? What would I do again?
b. What was challenging? What would I do differently?
c. What part of my craftsmanship am I most proud? Which part would I
like to work on?
d. Advice to the next class would be...
3. Art Critique with partner, or share out to class
a. My favorite...
b. My favorite that someone else made was...
c. I will use my book for...

Extension plans for after this lesson is complete:

e Explore the difference between abstract artworks and nonobjective artworks
with making sorting games such a Memory game.

e Research: Why were artists interested in this style of painting? What historical
events and artistic movements preceded and influenced these artists?

e Mini-books: students experiment with new methods while recycling scraps.
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Key Resources Used:
Type of Name of Resource(s):
Resource(s):
Images of Abstract e Helen Frankenthaler, Dream Walk, 1977
Expressionist e Jackson Pollock, Guardians of the Secret, 1945
paintings e Willem de Kooning, A Tree in Naples, 1960
e Lee Krasner, Burning Candles, 1955
e Alma Thomas,* Elysian Fields, 1973
e Mark Rothko, Four Darks, 1958
*If looking to explore artists of color, Thomas was an
African-American painter.
Online Article 11 Female Abstract Expressionists You Should Know, from
Joan Mitchell to Almn Thomas by Alexxa Gotthardt (2016).
Includes information on notable Abstract Expressionist painters
who are often overlooked.
https://www.artsy.net/article/artsy-editorial-11-female-abstract-
expressionists-who-are-not-helen-frankenthaler
Book The Guerrilla Girls’ Bedside Companion to the History of
Western Art by the Guerrilla Girls (1998). Includes a historical
fictional interview between Alma Thomas and Lee Krasner.
Book Bookcraft: Techniques for Binding, Folding, and Decorating to
Create Books and More by Heather Weston (2008)




