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To all of the educators whose hearts belong to the children they serve.
To all of the children who arrive in the United States and are brave enough to show their
vulnerability and courageous enough to share their stories.
We see you, we serve you, we love you.
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“There comes a divine collision of your purpose and passion,
and that will provide your platform.”
– Dr. Hyasmine George-Williams
Love Is at the Root of Resistance:
Strategies of Activism,
Advocacy, and Liberation.

“It's just a little voice
And if you're listening
Sometimes a little voice
Can say the biggest things
It's just my little voice that I've been missing”
– Sara Bareilles
Little Voice
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CHAPTER ONE
Introduction
Finding My “Teacher Voice”
As I began the second month of my first year of teaching, I - as many new
teachers do - hit a point of mini-meltdown. So I did what many do: I called my mom. She
is a retired teacher and administrator with 35+ years of service; I trust her ears,
perspective, and thoughts.
“Mom,” I gasped, “I’m spending most of my time in my office with students, not
teaching them but listening to their stories and issues -- I haven’t had any time to teach
them! How am I supposed to help them learn English?!” I was exasperated, feeling guilty
that I was not performing my job properly as an EL (English Language) teacher in a
middle school.
“Veronica, honey, if you don’t listen to them and help them with what they’re
telling you, you can’t teach them. They won’t be able to learn English anyway.”
Her response became a pivotal point in me moving from theory to practice. My
philosophy of teaching has been and will always be understanding what children need in
order to guide our course. Now I was seeing what that actually meant, in action. This
conversation was instrumental in realizing that advocacy was beginning to show itself as
the center of all that I do as an ESOL (English to Speakers of Other Languages) teacher
and leader.
Fast forward three years, when we are - all of us - in the midst of the Covid-19
pandemic and as an ESOL teacher and the school’s EL coordinator I am begging for hot
spots, bagged food, and diapers for our new-to-country (NTC) students and their families
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from Central America. They certainly did not need my EL training, they needed someone
who could navigate an educational system wrought with inequities at all levels.
As the pandemic wore on and we arrived at a date in late January 2021 to begin
hybrid groups of classes, I was heavily advocating for the middle school NTC students,
who were at the top of the list, to return part-time. Our hybrid set-up had different time
periods of specific students returning, the first of which were newcomers and individual
students in our Special Education program. I was trepidatiously thrilled to be able to
serve them in person, even if we were teaching everything online in the classroom for the
benefit of students still at home. After days of prepping my classroom, gathering
materials, and creating a plan to welcome students back to school, I found out by sheer
accident that I would be teaching Kindergarten instead of middle school. I had received
no personal notice from the administration of the change. I then texted the middle school
principal, asking for clarification on the move, even though I had worked the last year
(and more) with the middle school NTC students. She replied it would be best for the K-1
group to have me there to create relationships with them for future ACCESS for ELLs
Online language growth testing. The principal could not - or would not - take into
consideration the fact that I did not know these students, or that I was the only bilingual
ESOL teacher for the older NTC students, who were returning expressly because of their
EL status and linguistic needs. Nevertheless, I served the K-1 classes and never supported
the middle school groups until the whole school returned to a consistent hybrid schedule
months later. While it was relatively easy for me to manage the K-1 students, the middle
school students, with whom I had built strong relationships, were left with little EL
support or presence. These students would surely have benefitted from the continuity, as
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well as my expertise in linguistics and EL instruction. I could not let it go, as I saw and
felt the detriment. It was the epitome of inequity not only for the students, but for me
professionally and personally. Trust and confidence was broken.
A short time later, I was asked by the middle school principal to attend a Zoom
meeting to talk about how the administration could support me in the EL coordinator
role, with ACCESS looming and many changes in scheduling and teaching duties
happening daily. The meeting ended with no pathway to support and me being told to “go
with the flow,” and to “stop asking questions because you’re making staff feel
uncomfortable.”
There are many other pieces to this puzzling treatment but, dear reader, you need
not know more. What is very clear is the lack of training and space for an ESOL teacher
to be able to advocate for herself and, more importantly, for her students and their
families. I could also tell stories of all of our ESOL staff being pulled from teaching to
sub for classroom teachers, of us being “voluntold” (not volunteering) who we were
co-teaching with only two days before school starts, and receiving the reins of a language
development class with no direction of implementation or curriculum. This, all of it,
seems to be a normal pattern for the majority of ESOL educators. The question is, where
can we go to talk about the lack of clarity of our roles? Where can we go for support and
guidance when we are struggling to advocate for the student who is missing school
because his father was deported and he is working nights to help support the family?
The purpose of this research project is to explore the potential of a podcast being
a safe, non-neutral, anti-racist space for ESOL/EL educators. In the midst of coming up
with a focus of advocacy research, I began to wonder to myself: What is my voice? What
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is my “teacher voice”? How can I find it? Claim it? Amplify it? Share it? I know, from
numerous casual school conversations with ESOL and non-ESOL educators, that I am
not alone. We are not alone.
How can we build a community together and create a safe space to explore our
communal "voice," recognizing how it can lead to real change for our vulnerable students
both inside and outside the classroom and how they are truly powerful enough to enact
real change for our vulnerable students not only inside the classroom but outside of it? If
ESOL educators and leaders are not included at the table where decisions are being made,
then the needs and voices of the students we serve will be excluded. But how do we
advocate for ourselves to get to these tables? And if we are already at the table, how can
we improve our advocacy skills, and amplify our voices and the voices of the children
and families that we are representing?
Research Development
It was these questions that began to arise during the tumultuous summer of 2020,
with the murder of George Floyd and the rise of the pandemic, when I began to realize
that I could not maintain a passive role outside of instruction, no longer continue in
silence, as so many of my White counterparts have done and continue to do in the face of
injustice. Going through the next year of the pandemic, living daily with the inequities of
our ELLs and being silenced for advocating lit a fire within me. I came to understand that
advocacy was - is - a firm part of my role as an ESOL teacher, and I had been a reluctant
leader in that role, even though I was the school EL coordinator and had my foot in the
administrative door, so to speak.

13
I returned to Hamline University in the summer of 2021 to finish my MA TESOL
and start my research. During this time, I was still apprehensive about my place, where I
belonged in this world of educating marginalized children and families. Who was I - am I
- as a White female educator to speak for others? It was around this time that I had been
listening to podcasts (Brené Brown, Glennon Doyle & Abby Wambach, Esther Perel,
Bruce Springsteen & President Obama) and the thought bubbled up: what if I created a
podcast for teachers to be able to speak about their experiences in advocating for others?
We need this to feel free to talk about the barriers of advocacy for ESOL teachers and
educators from all contexts and backgrounds, what it looks like on the ground in real
time, not in an academic setting. Educators need to feel seen and heard while struggling
to support their beloved school children who are often the most marginalized within the
same institutional structure that exists to care for and serve them.
The belief came to be that by bringing teachers, advocates, families,
administrators, and others together then we could really hear and feel what it means to
“Use Your Teacher Voice,” as the phrase goes. As Harrison and McIlwain (2020) so
succinctly stated, “It is clear that the ESOL teacher’s role should include advocacy
actions, yet it is not clear exactly what these actions are nor how to prepare ESOL
teachers for them” (p. 2). For the numerous ESOL teachers outside of university
education, finished with their studies but needing guidance, a podcast could be a fulfilling
experience. To amplify voices of advocates, for exhausted, somewhat desperate ESOL
teachers to know the history of where and how these advocates discovered their voices in
educational advocacy could also be healing.
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A major element of this need for clearer advocacy engagement is the continually
evolving nature of the role of the ESOL teacher. As I was working to establish and define
my own role personally and professionally in the advancement of justice for EL students
and families, I realized I had some limits to what I was able to do. Having young children
at home and being a single parent restricted my time and means. Covid-19 and the
restrictions of pandemic life, as well as many federal mandates, have not only
exacerbated inequities, but halted progress in many areas, including in-person gatherings
and activism. But becoming a change agent, as will be more clearly framed in Chapter
Two (Harrison & McIlwain, 2020; George-Williams, 2021), is where I really began to see
my role. It aligns with who I am in nature, as well as where I am at professionally.
According to George-Williams (2021), a change agent organizes others to learn, act, and
lead. As the host of the podcast, I will be able to organize the themes and guests, in order
to showcase advocates and activists who had to learn the ropes, and I will lead dialogues
where the participants share their stories and experiences.
One of the most beautiful aspects of bringing people together is found in the
power of story. Recognizing the value of my own story and voice in advocacy has placed
even more value in others’ voices and stories of advocacy, which already was extremely
important to me. Helping people to see the inequities in the educational system and find
ways to eliminate the barriers ignited my passion to pursue a forum by which these
stories can be told so that awareness can lead to action. Engaging the ‘Other’ is a term
used by Harrison and McIlwain (2020, p. 12) in their transitive advocacy model and this
works in conjunction with the philosophy of language, Bakhtinian Dialogism, which
emphasizes that it is through active dialogue with the other that true meaning-making is

15
created (Hynes, 2014). It is in the mysterious nature of coming together, with our
different backgrounds, experiences, and imperfections, where we can share stories that
bring us together and move us forward. In podcast episodes, stories will be shared,
valuable collaboration created (Linville, 2019), and an agency of change established.
Stakeholders
First and foremost, I love children. I especially love those that society considers
outsiders - immigrants, children from other countries whose first languages are not
English, necessarily. My desire is to discover what it is they need and, together with
others, get them what they need. I adhere to the three categories that Harrison and
McIlwain found in their research on ESOL teachers’ role as advocates: “improving
educational outcomes;” “enhancing life chances;” and, as stated previously, “engaging
with the other” (2020, p. 7 & 13). Therefore, I would like the engagement of numerous
individuals, groups, and voices involved in this podcast project, such as EL students and
families, administrators, policy advocates, researchers, university instructors, and of
course current and past ESOL teachers, among other community and educational leaders.
There has been a gap in the research literature to explain how ESOL teachers interact and
authentically collaborate with all individuals, groups, and communities that are involved
within the lives of EL students and their families (Harrison & McIwain, 2020), and the
podcast and its dialogues could be an impetus for others to study how one facet of
collaboration is structured in the conversations.
Another gap in research exists in the area of moving ESOL teachers from
instructional advocacy to political advocacy, an undertaking that would demand the
involvement of many stakeholders. This gap was acknowledged by Linville (2014) in
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what was referred to as “the distinction between advocacy and activism for ESOL
teachers within the TESOL field” (Linville, 2014, p. 8). Hearing stories from all
stakeholders involved could potentially clarify this distinction in a way that is
understandable by classroom teachers who are feeling compelled to advocate outside of
the classroom, where policy changes are greatly needed.
Rationale and Benefits
It is so often outsiders, in this context those policymakers with no intimate
knowledge of or connection to education, and in this project’s case, to ELLs and families,
that lose sight of the real stories of real children and families. In the words of
Eidman-Aadahl, in the Foreword to Fleischer and Garcia’s book Everyday Advocacy,
“What would it take to change that? How do we invite more teachers to contribute to the
public narrative about education, about youth and their potential, about their families and
communities? What would it take to be authors of our own profession?” (2021, p. xiii).
The answer, I believe, is a podcast - where teachers can find out what their roles have
turned into, where they can find a sense of belonging in the quest for and journey towards
justice for the children they serve.
A podcast is informal and can be highly entertaining, but it carries with it the
potential to restructure a narrative of education, to strengthen collaborative ties, locally
and even internationally, and to motivate others to be agents of change in the lives of
their students. Ultimately, it is our children from marginalized backgrounds who need us,
especially from Black and Brown communities, and in order for us to show up for them,
our voices need to be heard (de Jong, 2019). This need for voice is another significant
piece to the rationale for creating a podcast. In conjunction with Quaglia and Lande
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(2017) and their research on teacher voice, the podcast will follow their framework of
Listen, Learn, and Lead jointly with the advocacy framework clarified by Linville &
Staehr Fenner (2019) Notice, Evaluate, and Plan to Act. Teachers and participants will
have a wealth of knowledge and skills to gain by listening to and noticing others’ voices
in advocacy, especially those voices that are underrepresented, then learning and
evaluating how to create appropriate advocacy frameworks and plans to fit students’ and
families’ needs, and finally leading others and planning to act towards a more just
version of education.
Summary
In this chapter, I told my story of how I became more aware of and more
passionate about advocacy, especially for EL children and their families, and the teachers
who serve them. It was my experiences and acts of advocacy, precipitating from the
beginning stage of the Covid-19 pandemic (and even earlier) up to the present, that
propelled me to work towards helping other teachers through a discovery of their own
advocacy voice. This culminated in my research to answer the question How could a
podcast be a supportive space for ESOL teachers to discover and amplify their voices in
advocacy?
To be able to have solid footing in a research-based podcast that can be taken
seriously and professionally, the literature review in Chapter Two deepens the conceptual
and strategic frameworks of advocacy, through the TESOL lens. In order to compile a
functional list of advocacy frameworks and plans, it is first necessary to examine the
urgent needs, goals, and two-fold focus that EL students and ESOL teachers are dealing
with instructionally and politically, at both micro and macro levels. Chapter Two also
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delves deeply into the changing role(s) of the ESOL teachers specifically, in connection
with the call to advocacy. Three specific conceptual frameworks are detailed, all with the
focus on best practices and supporting marginalized voices in the EL communities. There
are two Action Plan frameworks, or styles, that are analyzed with a heightened
exploration of storytelling and collaboration in order for all involved to become more
aware of, accepting of, and active in the needs of EL students and their families. Chapter
Two ends with an exploration into the uniqueness of teachers’ voices: how they are
discovered, modeled, and amplified. The purpose of this review and the research
investigation is to create a solid foundation and rationale for a podcast where teachers’
voices culminate and grow into a thriving public space to effect change through the
Listen/Notice, Learn/Evaluate, and Lead/Plan to Act advocacy framework, which
supports EL students to receive what they need in and out of the classroom.
Chapter Three delves into the theory of Bakhtinian Dialogism, which will be the
basis of and the justification for the use of a podcast in order to create the space necessary
where the voice of advocacy can be discovered to then flourish and become amplified.
The challenges and advantages of using a podcast will be considered along with the
listener-learners relating to the stakeholders in Chapter One. Finally, the advocacy
frameworks laid out in Chapter Two will be transformed into a specific framework for
use in each episode of the podcast series.
In Chapter Four, I will walk the reader through a personal reflection of the entire
process of putting together this podcast project, with its implications, limitations,
challenges, and benefits to the profession. These sections will be described honestly for
any other educator or student that may be interested in designing their own podcast with
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another theme or perspective. The hope is that there is a clear answer to the central
question of this project: How could a podcast be a supportive space for ESOL teachers to
discover and amplify their voices in advocacy?
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CHAPTER TWO
Literature Review
Overview
Advocacy is at the heart of being an ESOL teacher. To enter into the teaching
profession is to start a vocation or what is referred to as a “calling.” Deeply personal and
more than merely a career, vocation derives from Old French in the early 15th century
when vocacion was a “spiritual calling...call, consecration; calling profession”
(etymonline.com). This term originated from the Latin words vocationem and vocatio
that when translated is “a calling, a being called” (etymonline.com). From there back to
vocatus to vocare, related to vox, to voice.
It is therefore either coincidental or perhaps very calculated that advocacy and
advocate, both originating from Old French in the mid-14th century, also have Latin roots
in vocare and vox. The addition of ad- shifted the preposition, where the voice was being
pointed: “with regard to, in relation to” or “to, toward” (etymonline.com). In the original
context of advocacy, the focus of the voice was in a court of law “to plead cases,”
someone “called to aid,” to speak “on one’s behalf” (etymonline.com).
Both terms, advocacy and voice, conceptually emerge from vox - voice - and
grow from there. The vocation of teaching is a strong act of being called, possibly by a
higher voice, an ancestral lineage, a love for children, an appreciation of knowledge, a
talent or skill to be shared; the reasons continue nobly. In turn, this vocation moves
towards acts of advocacy; the calling becomes reversed, and the teacher is now using
their voice “with regard to, in relation to” others as a spokesperson called to support in a
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time of need, whether in or out of the classroom walls. (etymonline.com) “Teachers …
are natural advocates” (Fleischer & Garcia, 2020, p. 8).
For ESOL teachers, this act of advocacy is especially prevalent, wrapped up in
their calling to serve children and families who are marginalized linguistically,
socio-economically, and racially. The call to become a teacher evolves into a call to
become a voice for others; not within a court of justice necessarily, as many advocates
outside of education are found, but within the realm of an unjust, inequitable educational
system where the voiceless continue to be powerless, whose rights go denied or unheard.
In this chapter, advocacy and voice within the vocation of the ESOL teaching
profession are individually defined and reviewed. First, the needs for advocacy, both of
ELLs and their families and of ESOL teachers themselves and their co-advocates, are
evaluated. Next, a focus on the shifting roles (or callings) of the ESOL teachers are
examined. After reviewing the growing needs and changing roles, clarity is sought while
describing the most current research on conceptual advocacy frameworks and action
frameworks with strategies. Finally, voice is explained: the how and why of advocacy,
leading into a conceptual framework situated in research-based, functional strategies that
teachers can take to expand their reach in advocacy and that will be used as a foundation
for the podcast. This analysis serves as the justification and foundation for the essential
research question of this project: How could a podcast be a supportive space for ESOL
teachers to discover and amplify their voices in advocacy?
EL Advocacy
The first section of this chapter will focus specifically on advocacy: the reasons
behind the need, the changing role of the ESOL teacher, and the conceptual and
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action-style frameworks researched and differentiating between the various types. Along
with etymology, there are a few other key terms prevalent in the literature that pertain
directly to the purpose of the research question and project. In the general sense of the
definition, as mentioned above, advocacy is understood as coming from a legal aspect of
law and justice. The direction of advocacy research in the ESOL world moves in lockstep
with issues of legality, because ESOL teachers, administrations, and school staff and
communities have a responsibility to protect ELLs’ rights. What makes advocacy more
crucial in this focus is that it is the educational, civil, political, and holistic rights of the
ELL child that are involved. The other end of the EL advocacy spectrum is the
responsibility that the ESOL teachers have to advocate for themselves. As Linville and
Staehr Fenner (2019) state, “We cannot speak up for others if we do not speak up for
ourselves” (p. 342).
To adhere to only one formal definition of advocacy when faced with two
directions of action calls for recognition of two end types of advocacy. The first type
relates to the advocacy for ELLs and their families. “[A]t its core, advocacy is about
action” (NEA, 2015, p.10), and the central point is action taken on behalf of children who
are unable to speak for themselves or for their families. The actions taken are not only for
academic instructional needs but for personal or familial purposes. Therefore, the
definition of EL advocacy for ELLs encapsulates the goal of the action. Linville (2019)
defines this type of advocacy as “noticing ways ELs’ educational success is challenged
and then taking action with the goal of improving their educational experiences and
outcomes and life chances” (p. 4; See Figure 1). This student-centered advocacy in action
shapes itself into particular frameworks, which will be reviewed further along. Athanases
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and de Oliveira (2007) point out the dimension of equity - or lack thereof - in defining
advocacy. In a five year study exploring how university level programs fostered support
for pre-service teachers’ advocacy skills, helping them become an “advocate for equity”
(p. 124), they came up with a definition relating to social justice, with teachers as
“change agents” working to shift long-time inequities in school climates, cultures, and
structures, which negatively affect already marginalized students who are underserved
and underrepresented (pp. 124-5). In this definition, it appears that teachers are moving
beyond advocacy; they are becoming activists.
The second way to define advocacy looks at the perspective of teachers
self-advocating. Fleischer and Garcia (2021) share their idea of “everyday advocacy,”
which also is wholly based on action. Though the motivation of their work in advocacy
stems from a background in literacy, it pertains directly to the situation in which ESOL
teachers find themselves: advocating on behalf of their needs in order to be able to
advocate for the needs of the students. Everyday advocacy is “teacher-centered,”
“teacher-driven,” and teacher-created. The goal, according to the authors, is to reframe
“the public narrative regarding schools, teachers, and learning” so particular issues can
have specific, action-oriented solutions (Fleischer & Garcia, 2021, p. 9). Their work is
completely action-driven, and is literally something teachers do every day, as seen in the
conceptual framework section below.
Needs, Goals, and a Twofold Focus
When thinking about the advocacy that teachers must focus on every day, the
question to ask is why? Why is such advocacy needed? Again, the answer is twofold.
First and foremost are the needs of the children. Numerous authors, researchers, and
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educators remind their readers of the uniquely perilous situations that migrant,
immigrant, and refugee families and communities face. They are marginalized based on
their economic level, race, ethnicity and/or cultures, and their English language skills
(Haneda & Alexander, 2015; Linville, 2019; NEA, 2015). This group of students are seen
generally as being deficient in all aspects and backgrounds that they bring and continue to
carry with them into school (NEA, 2015).
Although the reasons are never explicitly made clear, EL students in the United
States are “so disproportionately underserved by the public school system, the number of
programs and dollars spent per ELL student are in decline, even as the numbers of ELL
students has skyrocketed” (NEA, 2015, p. 6). Compared to only a 4% growth of all US
students, ELLs are up 57% in the last 25 years; the need is there (NEA, 2015). According
to the United Nations High Commissioner for Refugees (2021), at the end of 2020, due to
political, economic, climate, and humanitarian crises as well as war and violence, almost
83 million people have been uprooted from their homes and about half of them are under
18. Qualitatively, each student has a story. Collectively, they carry stories of trauma,
displacement, war, interrupted education and lack of basic fulfillment of their needs. Too
often, these stories remain unarticulated due, in part, to language barriers. Nevertheless,
all children in public schools have a right to a free, equal, and accessible education. In
addition, students identified as ELLs are legally entitled to accessibility to language
support and have federal funding and mandates expressly for this purpose. (Haneda &
Alexander, 2015).
Athaneses and de Oliveira’s (2007) “advocate for equity” research identifies four
realms of equity needs for ELLs:
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● instruction, including access to ESOL and mainstream teachers, multilingual and
leveled texts, heritage language supports, clear standards, and challenging
academics;
● legality, in which their rights are understood and protected;
● politics, with teachers and staff being aware of the state of current, local, and
national affairs, and how they affect education structures;
● personal needs, assuring that ELLs have access to safety, advocacy,
social-emotional supports, and even a connection to joy (Athaneses & de Oliveira,
2007; Shapiro & Ehtesham, 2019).
In order to support the needs of ELLs, ESOL teachers must have their own needs
met. These are, after all, the people who are directly helping the children and their
families shoulder the burdens that they carry and may not be able to fully articulate. At
times, it is like trying to describe the movements of a spinning kaleidoscope, where some
pieces of the picture (students’ backgrounds and needs) are clearly in view, while others
remain unclear. As the needs shift for students, the role of teacher must shift accordingly,
bringing different points into view, a point that will be expanded on in the following
section.
Advocating for others requires many of the same skills and much of the same
knowledge as teaching. Most ESOL teachers approach teaching with an awareness of the
linguistic and cultural needs of their students, and an open-heartedness. Though they may
not be fully prepared to advocate, they will nonetheless find themselves in the role of
advocate as soon as they start to work in the classroom and with other colleagues
(Athanases & de Oliveira, 2007; Haneda & Alexander, 2015). The knowledge and skills
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required to advocate appropriately is what teachers need most, “yet it is not clear exactly
what these actions are nor how to prepare ESOL teachers for them” (Harrison &
McIlwain, 2020, p. 2). In other words, merely defining the needs for these teachers to
support their students is as confusing as trying to describe what actions are consequently
needed.
It is clear that EL teachers struggle with advocacy for many reasons, including
what Linville (2020) describes as “lack of agency” (p. 4). She cites some reasons for this,
including: feeling marginalized professionally; being treated like second class teachers or
paraprofessionals; the creation of an imbalance of power or dearth in power-sharing
between leaders; the school culture that directly or indirectly resists progress or change to
benefit ELLs; and potential risks for new and seasoned teachers (2020). Benegas and
Stolpestad (2019) call this the deprofessionalization of ESOL teachers, as they are often
relegated to a support staff position. They caution, however, that this becomes an issue of
equity for the most marginalized and vulnerable learners, “as they are not always
provided robust language support in school” (p.23).
ESOL teachers need a place at the table where decisions are being made on behalf
of the EL students, including curriculum, space, and the roles of the staff that support
them. According to Harrison & McIlwain (2020), not having an “explicit focus on
advocacy issues sets teachers up for failure as they inevitably will encounter the need for
advocacy in their work with ELs” (p. 14). An encouraging finding in one of Linville’s
(2020) investigations was the correlation between the level of support EL teachers
received in school and their involvement or participation in advocacy. “The greater
support...the more likely [the teachers] were to engage in these actions” (p. 9). Also,
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when teachers had the ability to see themselves as effective advocates, they were more
likely to take further steps in advocacy. As teachers came to view advocacy as part of
their responsibility, they would engage in this role. The more they engaged in advocacy,
the more competent they felt in this role, which led to more engagement. What is needed,
therefore, is a framework for advocacy, including the necessary steps for success, which
is proposed and analyzed below. The framework and steps for attainment are needed at
the pre-service level for teachers in training and at the in-service level for teachers with
varying experiences and tenures.
The Changing Role of the ESOL Teacher
As national and international pressures against refugees and immigrants persist,
the need for political advocacy for EL students and families expands and deepens. The
conversation of anti-racist action in education, through a push for policy change, is urging
ESOL teachers to establish clarity on their shifting roles towards the political realm.
Along with this, they need guided direction, concrete steps, and support structures in
place to do the work. A framework for equity and justice must make clear that the goals
of advocacy go far beyond the classroom and language needs, as the needs continue to
become exacerbated with the current political climate. As Flores (2017) notes, “A
materialist anti-racist approach to language activism recognizes that language activists
will continue to struggle to increase the status of minoritized languages as long as
mainstream society continues to marginalize minoritized communities” (p. 565). The
conversations that EL teachers must have around advocacy therefore have both micro and
macro dimensions. (Athaneses & de Oliveira, 2007, NEA, 2015).
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On the macro level with district, community, and state leaders, teachers are
increasingly finding themselves taking on substantive roles as advocates for their
students, whose needs outside of school at times outweigh the academic needs for which
the teachers have been trained. ESOL teachers understand the linguistic and multicultural
support that is required of them when entering the field, yet the added political climate
affecting EL children and teachers is profound, and this requires more attention and
guidance. According to Linville (2020), the “pervasive anti-immigrant,
anti-linguistic-diversity rhetoric in the United States and its schools” overwhelms
professionals in the education field who are not prepared to defend children in the line of
fire (p. 2). It is the micro level - the small acts of daily advocacy - that teachers face most
often. The development of this advocacy will be further discussed in the section on
everyday advocacy.
As the needs of ELLs and ESOL teachers continue to evolve, many university and
college programs struggle to adequately prepare these teachers for their expanded roles.
In order to respond to the shifting role of the EL teacher, TESOL International
Assocation’s Standards for Initial TESOL Pre-K-12 Teacher Preparation Programs’
Standard 5: Professionalism and Leadership has added advocacy in the training
requirements for new teachers (2019). Pre-service teacher candidates are required to
“demonstrate professionalism and leadership by collaborating with other educators,
knowing policies and legislation and the rights of ELLs, advocating for ELLs and their
families, engaging in self-assessment and reflection, pursuing continuous professional
development, and honing their teaching practice through supervised teaching” (TESOL,
2019). Advocacy is listed in one of the four subsections (5a) in this standard, but within
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the final section on assessment evidence, advocacy is not specifically listed as a look for
that the pre-service teacher will have as part of their observation. The TESOL standards
may give the expectation for pre-service teachers to advocate, but it remains unclear how
to structure and assess this in a realistic way. Linville (2020) found that knowledge of the
TESOL standards is directly correlated to a stronger motivation to advocate both
instructionally and politically. The question remains as to how to measure successful
advocacy, and how to teach/model advocacy using backward planning from assessment
to classroom knowledge and skill. Further connections between current research and
TESOL Standard 5 are needed.
For in-service teachers and co-advocates (co-teachers, paraprofessionals,
administrators, liaisons, family members, etc.), training is desperately needed to discover
and trace systemic issues, decipher best practices, and see connections to social justice as
part of the larger change agent role they as teachers already play in advocacy (Harrison &
McIlwain, 2020; Linville & Staehr Fenner, 2019). Harrison and McIlwain (2020) suggest
that “teacher education and professional development should include adult learning
theory and practice in delivering professional development, coaching, conflict resolution,
and developing and sustaining shared responsibilities with other stakeholders” (p. 15).
When new teachers begin their first positions in the TESOL/ESL field, they are
often unprepared for the strains, risks, and vulnerability that advocating can cause for
them (Athaneses & de Oliveira, 2007). Because ESOL teachers’ roles and job
descriptions are in flux, there are added constraints, limitations, barriers, and risks
associated professionally and personally (Athanases & de Oliveira, 2007; Haneda &
Alexander, 2015; Harrison & McIlwain, 2020; Linville, 2020). This is happening at both
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the pre-service and in-service levels. One of the most significant barriers to face is the
school culture or climate itself. EL support may be a last priority and structures may not
even exist for the reshaping of a healthy EL department (Harrison & McIlwain, 2019;
Linville, 2020). Often, this connects back to the disregard for ELLs’ rights, branding
these children as deficient, and not acknowledging the vast amount of prior knowledge
and experiences they bring to the school environment. On top of this deficit are the
continued pressure-filled remnants of No Child Left Behind and even the Every Student
Succeeds Act, where assessment-based accountability weighs heavily, no matter the
needs of the student (Haneda & Alexander, 2015).
Other structures that limit ESOL teachers' advocacy is the imbalance of power
found in the larger societal structure, which often is reflected in the school systems
(Haneda & Alexander, 2015). In the US, the marginalization of people of color within the
historically racist society is a major roadblock for teacher advocacy. Race must be a part
of the conversation of social justice (Harrison & McIlwain, 2020). In addition, teachers
experience fear in taking steps towards advocacy, not only because of a lack of
confidence in what to do or how to do it, but with the risks involved. Some of these
include, but are not limited to: lack or loss of allies while in the midst of creating enemies
on staff; an imbalance of time and energy, which is already in short supply for many
teachers; a loss of a leadership position or potentially a job (Athanases & de Oliveira,
2007).
In Advocacy Leadership, Anderson (2009) describes a cohort of advocacy leaders
who advocate for their students and their communities in the face of racial, economic,
and social injustices. Advocacy leaders are holistic activists, critically analyzing each
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aspect of how the school functions, from collaboration to parent relationships, from the
needs of low-income families to the multiple levels of skewed testing data, all in order
“to defend against the powerful using their power against the powerless” (p. 15).
Anderson goes further to suggest that advocacy leaders see the issues at the micro level,
where they define specific children in individual circumstances but also at the macro
level, where they notice systemic issues underlie these injustices. The description given
for this type of leader - whether alone or within a cohort - is very much in line with where
the world of current ESOL teachers are heading. With the changes in 21st century school
reform and the effects of the Covid-19 pandemic both inside and outside individual
schools & districts, ESOL teachers are being persistently pushed into this role of
advocacy leader. The awareness and characteristics of the advocacy leader role must be
shared within ESOL groups and teams. Only then will acceptance and action take place.
Harrison and McIlwain (2020) discovered three themes in the advocacy work
performed by ESOL teacher leaders: “improving educational outcomes, enhancing life
chances, and engaging the ‘other,’” those important stakeholders connected to EL student
success, like family members, administrators, school staff, and community members
(p.12-13). As this advocacy encompasses the micro and macro levels of students’ needs,
the researchers urge institutions to prepare new and current teachers to undertake the
huge role of advocacy in their daily work.
In their book Teacher Leadership for School-Wide English Learning, Benegas and
Stolpestad (2019) bring awareness to the needed changes in the role of the ESOL teacher,
and help design a way for schools and districts to accept these challenges and move
proactively together to benefit the unique communities of immigrant learners. With
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detailed professional development plans for non-ESOL teachers and staff, as well as a
path to strategically place ESOL teachers in leadership roles, Benegas and Stolpestad
showcase the values of increased collaboration, distributing leadership among varying
stakeholders, and steps to implement an overarching vision of improved academic
accessibility for EL students.
With the changing needs and roles of ESOL teachers, it is evident that advocacy is
at the core of everything that needs to be done as teachers move towards becoming
“agents of change.” However, as George-Williams (2021) fleshes out in her book Love Is
at the Heart of Resistance, there are various identities in the call to advocacy and
activism: the agitator, the reformer, and the change agent. All three roles work
collaboratively to effect systemic change. The agitator is the person willing to bring forth
injustices in the public square - in the streets, via mass/social media, outside buildings,
etc. - in order to build awareness, garner support, and disrupt the systemic status quo.
This role may not bring about total institutional change, but these actions are pivotal in
shedding light on individual or collective grievances (pp. 29-33). The reformer is the
person connected to roles of leadership. Either they are already in a defined leadership
role or they are stepping into one. Most importantly, this activist/advocate moves into the
heart of unjust inequitable structures in order to create or change policies that will be part
of an equitable solution to the grievances (p. 38). Finally, the change agent takes a
holistic approach to activism by examining all sides and players of specific policies in
order “to educate, organize, and involve the general public to actively oppose present
policies and seek positive, constructive solutions” (George-Williams, 2021, p. 42). It is
crucial for each individual on this path to know their role and take time to ask reflective,
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relevant questions in order to decipher which type they identify with, embrace it, and
move forward.
Conceptual Frameworks
Viewing advocacy as a whole can be a daunting task. It is easy to see how the role
of change agent can be overwhelming. Fortunately, much research in the last 10 to 15
years has been devoted to designing overarching conceptual frameworks in order for all
participants in EL advocacy to gain understanding of how the work can be done,
especially in relation to ESOL teachers and their shifting roles. This section is dedicated
to analyzing some of the most recent peer-reviewed frameworks coming out of the EL
advocacy focus, keeping in mind all of the needs and goals expressed previously. As
these are conceptual, they do not necessarily have step-by-step actions to follow; rather,
they describe the form and shape that a sequential action plan framework should take.
Dynamic Advocacy. In conjunction with the changing role of the ESOL teacher,
Shapiro and Ehtesham-Cating (2019) developed a dynamic advocacy model. This model
takes into consideration the shifting roles of teachers, and acknowledges that these shifts
should be directly related to the needs of their students. They see the need for a spectrum
of care that moves from a short-term focus on immediate support to long-term advocacy
actions, especially throughout a student’s high school career, which was the focus of their
study. Ultimately, the researchers push for the ultimate goal of EL students learning and
knowing how to advocate for themselves.
The first and second parts of this dynamic advocacy is where the ESOL teacher is
at once aspirational and collaborative. Teachers must give voice to EL students’
educational desires, including current and future goals. In other words, they help clarify
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the aspirations of the students and their families, particularly for more demanding
academic work. For ELs to have more academic challenge and intensity, ESOL teachers
must be major collaborators with mainstream, or general education, teachers (Shapiro &
Ehtesham-Cating, 2019). Collaboration is a major theme in most advocacy efforts and
frameworks, as the position of ESOL teachers warrants them as best suited to be
collaborators, diplomats, mediators, and liaisons (Haneda & Alexander, 2015; Harrison &
McIlwain, 2020; Linville, 2020). “As collaboration increases, EL academic growth,
cultural and talent expression, and overall social and behavioral attitudes in school have
the potential to flourish” (Harrison & McIlwain, 2020, p. 14).
The third piece of dynamic advocacy is transparency, which can be difficult for
ESOL teachers, if they do not check in frequently enough with their students. Some
teachers advocate for their students with good intentions but do not carefully connect
with them beforehand in order to be clear about the students’ needs and their own actions
taken for them. As Shapiro and Ehtesham-Cating found, this can have the opposite effect
for the student, where they feel less challenged and supported, and they lose trust in their
teacher (2019). Whereas many teachers advocate for simplified or smaller amounts of
work for their students, these authors focus on the reverse.
This dynamism encompasses the entire school system, where the ESOL teachers
do not necessarily end up leading the charge for all of the needs of the ELs, but the
structure ends up creating “a system-wide ideological shift as well - that of putting ELs
first, rather than last, in educational decision making” (Shapiro & Ehtesham-Cating,
2019, p. 4). The other major component of this advocacy framework is that ESOL
teachers transform from advocate to a sort of advocate model or mentor supporting their
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own students’ shift to self-advocacy, to meet mainstream content standards where they
ask for more challenges, not less.
Becoming a dynamic advocate requires ESOL teachers to expand the vision of
their work, looking within and beyond the classroom walls to see where their advocacy
actions lie (Shapiro & Ehtesham-Cating, 2019). It is the work of Dubetz and de Jong
(2011) that gives language to “within-the-classroom and beyond-the-classroom” actions
in advocacy, a concept that simplifies the overall view of where advocacy lies. This is
where teachers, students, and families can organize their needs and structure the actions
that follow from these needs (Dubetz & de Jong, 2011; Haneda & Alexander, 2015).
Athaneses and de Oliveira build upon this within/beyond framework to one of
transformative and nontransformative advocacy actions (2007).
Transformative/Nontransformative & Transitive Advocacy. Transformative
actions are those actions where the structure, system, or policies that marginalize ELs and
their families are brought to the surface, evaluated, challenged, and alternatives are
developed and potentially put into practice (Athanases & de Oliveira, 2007; Harrison &
McIlwain, 2020; Linville, 2019). Nontransformative advocacy has all of the hallmarks of
transformative type, “but they do not challenge institutional practices” (Harrison &
McIlwain, 2020, p. 3). There is a subtle distinction between the two types, and
understanding how to do the work of transformatively challenging power structures is not
usually within the knowledge or skills base of pre-service or in-service teachers, as
mentioned previously in the needs of ESOL teachers.
Working in connection with the transformative/nontransformative advocacy is a
framework that Harrison and McIlwain put forth as transitive advocacy, which
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“embodies actions involving other potential change agents with whom ESOL teachers
work for the improvement of ELs’ educational outcomes and life chances” (2020, p. 14).
They conceive that including the support of third party change agents outside of the
school generates a type of responsibility that is shared with the ESOL teacher, and this
concept also fits into the within- and beyond-the-classroom framework. It seems to be a
structure that can incorporate any other type of framework, and showcases the
importance, again, of collaboration with the end goal of EL student support, no matter if
it is short- or long-term (Harrison & McIlwain, 2020).
Instructional & Political Advocacy. One point Linville (2019) makes to
challenge the transformative/nontransformative approach is that some teachers may shy
away from advocating if they think that it does not fit into the transformative actions,
therefore not necessarily making a difference to the inequitable system in place. Linville,
a researcher at the forefront of EL advocacy, has created different advocacy frameworks
that all work in conjunction with each other, that then lead to specific action steps. The
first framework she created was based on categorizing ESOL teachers’ advocacy work as
either instructional or political (Linville, 2014). The findings in her mixed methods
research investigations have shown that ESOL teachers are more comfortable,
knowledgeable, and skilled in advocating for instructional needs that ELs have within
and outside of school. It is the political actions, in the realm of social justice (similar to
transformative advocacy), that are more difficult for these teachers to perform, and this
quandary pushes the current tide of her research (Linville, 2014, 2017, 2019, 2020;
Linville & Staehr Fenner, 2019).
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The advocacy framework that Linville builds on top of the instructional and
political perspective is one where “ELs take prominence” (2019, p. 4). It is structured
clearly (See Figure 1), and it is important to emphasize the main focus of the framework
of advocacy (students), but also to take into consideration the reality that ESOL teachers
also advocate for EL students’ families and, of course, themselves. This harkens back to
the twofold focus of advocacy, outlined earlier in this chapter. Linville (2019) highlights

Figure 1: Advocacy Framework (Linville, 2019, p. 4)

the findings in advocacy literature, which end up being reflected in her own discoveries,
after a mixed methods investigation she undertook. The findings are: collaboration,
communications skills, knowledge, and what she quotes Cloud, et al. (2000) as naming a
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“strategic advocacy,” where stakeholders are recognized and evaluated in order to best
reach them to provoke needed change (Linville, 2019).
Within this framework and investigation, Linville conducted her research on
which skills ESOL teachers possessed and how they developed them. The key results
center on the importance of developing relationships: establishing them early on and
maintaining them with numerous communication, collaborative, and diplomatic efforts,
generally stemming from the ESOL teacher performing the acts of advocacy (2019). It is
within this framework that Linville moves from data to recommended action steps, and in
a concurrent article with Staehr Fenner, builds an action framework for advocacy, which
is detailed further along in this chapter.
Action Plan Frameworks
When teachers are adding to their professional repertoire, no matter which area,
what they really want are strategies to use right away. It should be no different that they
would want a specific action plan with concrete steps to take to practice becoming
stronger advocates for their students and families. Now that the conceptual views have
been illustrated and keeping in mind the importance of how dynamic, transformational,
instructional, and political these acts of advocacy have the potential to be, this section
presents fluid strategic frameworks. It delves into what Fleischer and Garcia (2021) have
brought to the table from a general educational view as well as what Linville and Staehr
Fenner (2019) created through a TESOL lens, having honed the work of the National
Education Association (NEA, 2015).
Everyday Advocacy. Coming from a general education viewpoint with a goal of
changing the negative narrative surrounding education and designing approachable action
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steps, the work of Fleischer and Garcia (2021) in Everyday Advocacy, though based in
the realm of literacy, creates a sturdy foundation for realistic action. The authors shape
these daily actions through a foundation of three core ideas, the first of which is placing
importance in the value of storytelling, where the real stories of teachers in the classroom
are showcased in order to contradict the false assumptions and narratives that are spread
from others not in the field. The authors emphasize the work of Ganz (2011) and the
emphasis on how “storytelling is at the center of change” (Fleischer & Garcia, 2021, p.
12). If teachers collectively told their own stories and controlled the current public
narrative, a clearer understanding of advocacy needs and their justification would be
shared. A collaborative coming together would spring forth from the shared experiences,
and a launching point of change could be established.
The second core idea concentrates on clarifying misconceptions, initially between
teachers and educators, by creating a similar language and construct when discussing
systemic issues. If change is going to be effective, with all-hands-on-deck and everyone
ready to buy-in and be accountable, “identifying and framing an issue” becomes an
essential piece in the movement towards action (Fleischer & Garcia, 2021, p.17). The
lingo that teachers use when talking amongst themselves may not be conceptualized
clearly enough to communicate to and with a broader audience outside of the realm of
education. Overcoming any gaps in communications between those in and out of
education will help to clarify efforts in advocacy from those with the needs - teachers and
students - to current stakeholders and potential new supporters, namely families,
policymakers, and community members. Awareness sets off this clarification and
communication, which in turn leads to the last core idea, creating change itself.
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Fleischer and Garcia’s (2021) final core idea connects the conversations, stories,
and clarifications to what advocacy in action might look like at the local level for a local
concern. Grassroots organizing exists outside of the world of education and this core idea
seeks to connect the constructs already in place to the very specific issues educators and
their stakeholders are dealing with in their own personal situations and it is aptly
described as “the importance of grassroots and situational approaches to change” (p. 12).
The major point here is to make sure that there is a specific action plan with clear
principles in place to have the strongest impact for real change. These principles “are not
set rules or steps to be taken in a particular order, but rather the principles are designed to
give teachers some ways of thinking about change - making that grow, from their
authentic concerns and their own settings” (pp. 24-25). There is certainly no
one-size-fits-all approach in an action plan but without a firm framework of action in
hand, teachers (and any advocates, for that matter) will become discouraged when their
actions fail because of poor planning and execution.
Expanding on the three core ideas, Fleischer and Garcia (2021) set up six action
principles for generalized advocacy leading to the culmination of the principles to work
hand-in-hand with a clearcut action plan. Again, the emphasis here is not to follow the
principles in a hard line sequence, but they were designed through conversations with
successful advocates and organizations to support teachers with authentic change-making
work, which is “incremental but with a long-term goal in mind” (2021, pp. 24 - 25).
Building awareness is the first principle, where teachers proactively connect with others
to “change the narrative,” whether it be about literacy or culture or racism, to emphasize
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“what we do as teachers, why we do it, and how we do it” (Fleischer & Garcia, 2021, p.
25).
The next principle is to seek out allies, as there is safety and strength in numbers.
Or, as Benegas & Stolpestad (2019) recommend, “Start with the friendlies,” connecting
with those who do not need to be persuaded to be on board (p. 156). Collaboration, as
previous researchers in this chapter emphasize (Haneda & Alexander, 2015; Harrison &
McIlwain, 2020; Linville, 2020), is key to movement forward in advocacy. These allies
are “those people who share … beliefs and values about an issue” whether they are vocal
and in the limelight or perhaps silent supporters behind the action, parents included
(Fleischer & Garcia, 2021, p. 25).
Third, Fleischer and Garcia detail how to “stay on point,” to stay locked into one
focus at a time to avoid the overwhelm that is found in the world of education (2021, p.
26). In this principle are two steps, the first being to find an issue using a number of
clarifying, reflecting questions. Again, the central focus here is on literacy, but at the core
of these questions is the desire for others to see and know valuable information, and for
the teacher advocate to know their own personal and professional values. The next logical
step is to narrow down the issue at heart; Fleischer and Garcia (2021) recommend
creating a concise elevator pitch or an easy visual that sums up the issue clearly.
The fourth principle focuses on the understanding that true, lasting change takes
great time. Therefore, it is vital to “think long-term” but also “celebrate short-term” (p.
27). There are three steps in this process: first, create a clear, attainable goal with what
you can achieve and what it “would actually look like”; second, backward plan, as
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teachers are already trained to do; and third, “define what success means” at every point,
even the little successes (p. 27).
Another principle, which also relates back to building awareness, collaboration,
and who allies are is the fifth principle: discovering the people in charge. Who are the
real influencers, those who could be positively and negatively influential? Where is the
active sphere of influence (Fleischer & Garcia, 2021)? Harking back to Linville’s (2014;
2017; 2019; 2020) conceptual framework of advocacy, what are the differences between
the instructional and political spheres and the powers that exist within both realms? What
steps must be taken to effect change within either or both spheres (Fleischer & Garcia,
2021)?
The sixth and final principle is identifying the specific tactics or actions to effect
this change, and two types are proposed. One is what Fleischer & Garcia call proactive
tactics, where the groundwork is set for others to fully understand the issue, perspective
and/or stance (2021, pp. 28-29). The other is referred to as calls to action or “tactics to
influence a particular decision point;” after the influencers have been given the
information about the advocacy issue, the need now is motivation through action (p. 29).
All of these principles, steps, and tactics lead to the design of an action plan,
where people move from ideas to action. The plan also creates cohesion of a long-term
advocacy movement rather than tactics strung together. What ends up happening is that a
plan flourishes at the point where the foundational strategies intersect with “the tactics
needed to put that work into place” (Fleischer & Garcia, 2021, p. 30). A crucial element
the authors give to the reader, the teacher advocate, is a strategy statement, “a basic
building block of advocacy,” somewhat akin to a mission statement, but with a calculated
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structure incorporating the message, the audience, and the intended result (p.30). The
message is what is being advocated for, the audience is who must be reached to influence
or motivate, and the result is the potentially multi-levelled or tiered goal(s) found in the
action plan. The tactics used, both the proactive and responsive ones mentioned, “must fit
into a strategy statement, offering the best ways to effectively get a message out to a
particular audience” (p. 31). These tactics could have multiple levels, depending on the
audience and the needs of the goals and time periods. The strategy statement is as
follows: “How to effectively tell [X message] to [Y audience] to achieve [Z result]” (p.
30). With this, an action plan using concrete, listed tactics is ready to be put into place,
but prepared flexibly in order to move with the shifting roles, times, and persons involved
(Fleischer & Garcia, 2021, p. 36).
To even be able to construct this type of highly specific strategy statement, there
are preparatory steps to take within a more generic sequence first. The next section will
describe a clearer, more narrow pathway that teacher advocates can begin to walk down.
From the NEA to Linville & Staehr Fenner. In 2015, the National Education
Association (NEA) produced two publications specifically for advocacy: The road to
student success: a toolkit for student-centered advocacy and All in! How educators can
advocate for English language learners. The main emphasis of the student-centered
advocacy toolkit was to assess, plan, and act in a more generic set of situations in school
settings (2015). The EL-centered All in! (NEA, 2015) gave five short but clear cut steps:
1.
2.
3.
4.
5.

Isolate the issues
Identify your allies
Be clear on the rights of ELL students
Organize and educate others
Identify your outlets for change
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Using these five steps, the authors present a simulated but real-life advocacy situation and
demonstrate strategies and resources to use in conjunction with the five steps, creating a
helpful handbook, or a launching point for advocacy in action.
Fast forward to 2019, and Linville & Staehr Fenner take the NEA’s five steps and
build upon them with a vast amount of research-based additions clarifying a common
vision where “EL advocacy includes all teachers knowing the rights and needs of ELs in
schools, and having the confidence and knowledge to take action if they see those rights
being violated or needs going unmet” (p. 341). The authors put together a more
cognitively balanced way to structure the work of advocacy by creating overarching
sections. With this common vision, they create a structured framework that begins with a
comprehensive list of look-fors.
Oftentimes, teachers and support staff sense that something is not fair or
imbalanced and Linville & Staehr Fenner (2019) recognize that the first main section of
the framework should be Noticing: Are ELs’ rights being upheld? Are they being denied
an equal, quality education? What should be noticed when or where access is being
denied (p. 344)? The second section is Evaluating and this is where the NEA’s All In!
steps come into play, but only the first three steps: Isolate the issue; Identify your allies;
and Be clear on the rights of EL students. The third section is Planning Action where
steps four and five from the NEA (2015) are described: Organize and educate others &
Identify your outlets for change. What stands out in Linville & Staehr Fenner’s structure
of the NEA’s steps within their framework is that because they come with vast knowledge
of and experiences within the EL/TESOL world, they have a clearer understanding of
how to construct the pieces of the framework in a more concrete EL-specific way.
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The fourth section of the framework definitely brings in Linville’s background in
investigating/discovering the importance of clarifying advocacy work as either
instructional or political (2014; 2017; 2019; 2020). Therefore the Advocacy Actions
section is split between examples of classroom-based, school-based, and political-based
advocacy actions. The classroom focus is obviously where EL teachers are found to be
most comfortable and have the highest ability to collaborate with teachers and students.
The focus of school-based advocacy is to make sure that “ELs are included in the fabric
of the school” and there is not an us vs. them mentality (Linville & Staehr Fenner, 2019,
p. 347). Shifting from the micro to the macro level, political advocacy moves the action
from inside the school to the district, state, or even federal level to change systemic
injustices.
In order for these actions to adhere, Linville & Staehr Fenner (2019) propose
research-backed Advocacy Techniques which they identified as threefold. The first is
communicative skills, where they acknowledge the skills that EL teachers possess to code
switch, soften their voices, and use more inclusive language. They also tend to be more
skilled in listening intently in order to show empathy. The second technique is
collaborative, where three techniques are highlighted: identifying shared compassions,
engaging empathy and approaching others strategically. It is not clear if these are
employed by the EL teachers only or by and for all teachers and stakeholders involved in
the advocacy process. The final technique piece is using knowledge, or as Benegas &
Stolpestad (2019, p. 14) phrased it, “own[ing] our expertise,” as EL teachers have
invaluable information on ELs’ rights, as well as a rich training and education in
language acquisition (Linville & Staehr Fenner, 2019).
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To tie up the framework, Linville & Staehr Fenner give four advocacy exercises
to help teachers practice their skills as well as “find [their] comfort level in advocacy”
(2019, p. 350). The recommendation is to start small and remain highly self-aware so the
steps taken are even possible to take in the first place, and that they be well-thought out
and effective. The authors cite a remarkable investigation by Suárez & Dominguez
(2015) who found that ESOL teachers created “transformational relationships” with
students and this was considered critical care: “In their study, they found that caring for
students, and thus advocating, was the ESOL teacher’s primary obligation” (Linville &
Staehr Fenner, 2019, p. 351). Are ESOL teachers, therefore, prepared enough? Are they
aware that advocacy is their primary obligation?
EL and ESOL advocacy is surfacing more and more as the overall priority in the
work of educators, as this section thoroughly detailed. The vast amount of literature
points to the need for a way for teachers to become more adept at advocating for their
students and themselves, which directly relates to the central tenet of this project, creating
a podcast. However, it is imperative to validate the connection between advocacy and
voice before moving towards a final rationale that the podcast is the appropriate space for
advocacy knowledge and skills to be shared.
Voice: Connection to Advocacy
If the heart of an ESOL teacher is advocacy, the key to the heart of successful
advocacy is found in a teacher’s voice. Advocacy would not exist without voice, just as
the etymology of the word advocacy harkens back to voice, or vox. Monica Washington,
the Texas Teacher of the Year for 2014 says this about teacher voice: “Until teacher voice
is truly sought as the tool for change it could be, it is necessary to amplify it, to increase
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the volume, to become a choir of voices that remains steady, persistent, and clear with
notes that administrators can use as they make positive shifts within the school”
(Washington, 2019). This section lays out what teacher voice is, especially in conjunction
with advocacy, establishes the main components of how teacher voice is developed, and
finally examines the risks and benefits of utilizing voice in order for teachers and students
to succeed.
Ester de Jong, Past-President of TESOL International Association, tells a story of
when she asked her preservice elementary teacher candidates to define the term
advocacy. What she found in their responses was a common theme: voice. It was because
of the voice that they were using for or giving to others that a call to action developed in
order to push for changes in the educational setting so every student could get what they
needed (de Jong, 2019, p. xii). The research that Athanases and de Oliveira (2007)
conducted supports the answer that de Jong’s teachers gave her. What surfaced after their
five year study of preservice teachers (not strictly ESOL) who were highly supported in
advocacy training were two strong convictions. The first was the drive to advocate for
fair and equitable treatment for all students, based in a deep sense of caring and
compassion. The second was a “responsibility to act” in order “that all students had
access to learning opportunities, resources, and support” - those important pieces that
they need (pp. 127 - 8). Specifically pertaining to voice though, the five year findings
made it clear that advocacy was not just about concrete and visible action, “but speaking
up and making one’s ideas and voice known” (2007, p. 124). Teachers again and again
used phrases such as speaking for, speaking up to, speak up, voice my opinion, speaking
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with, speaking up and against, and they emphasized “voicing as advocacy” (2007, pp.
128 - 132).
Risks
Even with more explicit preservice advocacy training, this study found that
teachers voicing their opinions and speaking up was not without risk; there was - is - a
cost. One risk observed in this study was the potential of gaining enemies by voicing
opinions on behalf of others, which causes tensions and conflicts. The other was the very
real fear of losing allies or colleagues, or even losing positions or jobs (Athanases & de
Oliveira, 2007, pp. 130 & 133). An increased assessment of risk attributes to an increased
loss of voice.
ESOL teachers in particular do not necessarily have the advocacy training
required to fulfill the role of advocate, as previously mentioned, and they struggle with
using their voice for a number of reasons, one of them described by Linville (2020) as
“lack of agency” (p. 4). Other reasons include feeling marginalized professionally, as if
being invisible, due to the power structures that exist within the school system itself, as
ESOL teachers are not always considered as valid or on an equal footing with general
classroom teachers (Linville, 2020). Sometimes it is the school culture itself that acts as a
barrier for teachers to use their voice, which can include a deficit-based view of ELLs or
perhaps a lack of support by the administration to support the legal and academic rights
of ELs and their families (Haneda & Alexander, 2015; Harrison & McIlwraith, 2020;
Linville, 2020).
However, some ESOL teachers discovered, through gaining “on the job”
experience in advocacy, that there are ways to calculate risks, choose not to advocate at
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the time in order to save energy, and then be able to decide at a later time to jump into
action when appropriate (Linville, 2019, pp. 12 - 14). This takes great patience to be able
balance the high needs of EL students and maintain the same position professionally at
the same time (Linville, 2019). The calculation of risk also ties in to the Evaluating step
of Linville & Staehr Fenner’s (2019) advocacy framework. The way to counteract the
risks involved in finding and using teacher voice is found in the theme that is running
through the entirety of this literature review: collaboration (Benegas & Stolpestad, 2019;
Haneda & Alexander, 2015; Harrison & McIlwraith, 2020; Linville, 2019; 2020).
Development of Voice
“Advocacy necessitates building partnerships” and when it comes to the
development of teacher voice, the need for partnership becomes central (Harrison &
McIlwraith, 2020, p. 2). The research on teacher voice finds that for teachers to be able to
advocate with students to find, develop, and amplify their own student voice, teachers
must see and feel that their own voices are valued first (Linville & Staehr Fenner, 2019;
Quaglia & Lande, 2017). It is this connection between teacher and student voice that is
important to note. Teachers end up seeking out their voice in order to be able to advocate
for and also support students in their own search for their voice with the goal of
self-advocacy (Linville & Staehr Fenner, 2019; Shapiro & Ehtesham, 2019).
When focusing on voice, Quaglia & Lande (2017) make a connection that
students and teachers share in three important ways. First, teachers and students both hold
highly valuable information and perspectives on what is and is not working in the
classroom and in the school. Second, they generally do not feel heard or listened to in
meaningful or productive ways, where their voices could be influential in making
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decisions for their own personal benefits. Their exclusion at the decision-making table is
counterintuitive, since it is because of them that the school exists in the first place.
Finally, the third connection teachers and students share is that they can be supported in
their personal development of what Quaglia & Lande name the Three Guiding Principles:
self-worth, engagement, and purpose (2017, pp. 11-12). Within the context of teachers,
self-worth is feeling valued and valuable, engagement is receiving relevant professional
development and being in a positive work environment, and purpose is where educators
“take responsibility for who they are and what they stand for” (Quaglia & Lande, 2017,
p.12). When a teacher has a strong sense of all three principles, they are able to then
foster and model these three vibrant characteristics within their students.
Quaglia and Lande (2017), after years of research, have come to understand that
the only way for students’ voices to be fully actualized is that teachers must first
experience the very same actualization. Teachers need a chance to establish and practice
using their own voice in a respectful, supportive environment that is willing to engage
with the entire process. Their definition of voice is as follows:
It is about being able to speak openly about your opinions, ideas, and
suggestions in an environment that is driven by trust, collaboration, and
responsibility. Teacher voice is about listening to others, learning from
what is being said, and leading by taking action together (Quaglia &
Lande, 2017, p.13).
The effectiveness of teacher voice is gauged when more listening than speaking is
involved, the direction of the energy is in learning from others rather than convincing
others, and then taking everyone's best interest at heart and leading with action (Quaglia
& Lande, 2017).
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In their Teacher Voice Report, Quaglia & Lande (2015) found that only 48% of
teachers were found to believe that they “communicate effectively in schools” (p. 20). In
order to create a model of sustainability where teacher voice develops and thrives, they
set one of the three components of a School Voice Model (See Figure 2) as listen. They
emphasize that teachers must “first be willing to make the effort to listen to the voices of
others,” which goes hand-in-hand with Harrison & McIlwaith’s (2020) transitive
advocacy piece of engaging with the other. By reaching out and utilizing effective
listening techniques, teachers move to the second component, learn, as the outcome of
successful listening. The type of learning in this context relates to the aforementioned
theme of collaboration as being central to advocacy techniques. In active, respectful
collaboration, a great deal of listening and sharing is exchanged. Quaglia & Lande (2017)
stress that collaboration in this way - listening and learning - is active at all levels of the
school: with parents, students, new and veteran teachers, administration, etc. They
expressly highlight the significance of taking “the time to seek out and listen to others
who are not always like-minded,” because in doing so, when they are ready to use their
voice, it will represent their own thoughts as well as the opinions of others (Quaglia &
Lande, 2017, p.17).
By working through the challenges of listening and learning, the last component
to teacher voice is lead. Shared voices and ideas create a shared, supported responsibility
to move towards a common goal or issue to change. Teacher voice, whether used
individually or collectively, is now prepared as a tool to effect change as well as a model
for others - especially students - to collaboratively work for the benefit of all. For an
action plan to gain momentum, teacher voice must be in place and when it “is at its best,
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all stakeholders are valued for their contributions to the learning community, engaged in
the school improvement process, and committed to a purpose” (Quaglia & Lande, 2017,
p. 18). The essential benefits of bringing teacher voice into play at the table where
decisions are being made for the school were found to be: teacher retention, improved
student and teacher motivation, higher student achievement, meaningful professional
development opportunities, more school innovation, and attainable teacher aspirations
(Quaglia & Lande, 2017, pp. 24 - 33).

Figure 2: School Voice Model (Quaglia & Lande, 2017, p. 14)

Amplification of Voice: Listen & Notice, Learn & Evaluate, Lead & Plan to Act
At this point, it must be explicitly articulated that there is a very clear connection
between Quaglia & Lande’s (2017) teacher voice framework of Listen, Learn, and Lead
and Linville & Staehr Fenner’s (2019) advocacy framework of Notice, Evaluate, and
Plan to Act. Listen and Notice both ask the following questions: What are students and
allies saying? What rights are not being upheld? Who is not speaking or not being heard?
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Whose voices are missing at the decision-making table? Where is there a social justice
conversation that is not being amplified? Learn and Evaluate work hand-in-hand to ask:
What can accomplices (George-Williams, 2021) and co-advocates (Athanases & de
Oliveira, 2007) demonstrate to others as the focal points of the advocacy process as it
moves forward? What issues surface as a result of conversations and what is being
noticed or unnoticed by those in power? Finally, Lead and Plan to Act push forth by
reflecting: How can all of this information found through collaboration be directed in
order to support ELLs and their needs or rights? Which outlets to amplify voices and to
make structural changes are appropriate for all stakeholders involved, especially those
most often left out of the conversations? How can other co-advocates and willing
accomplices be organized and educated?
Summary
Chapter Two established frameworks for the way teacher voice can be developed
in order to create strong advocacy action plans in collaboration with others. However, it
is in melding the two frameworks of advocacy and voice that the most power can be
garnered in order to move forward to the next stage of effecting change, which is
amplifying teacher voice in advocacy through a podcast. In seeing the twofold need of
both teachers and students, through understanding the changing role of ESOL teachers
towards advocacy, and by reflecting on the conceptual and functional frameworks of
advocacy and voice, it is undeniable that something must be done to support ESOL
teachers' growth in developing their voice in advocacy.
The research and connections demonstrated in Chapter Two will be built upon in
Chapter Three. A theoretical framework rooted in Bakhtinian Dialogism and
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collaboration will be set up to elucidate a podcast framework, working in tandem with the
advocacy and voice frameworks from Chapter Two. Alongside this, an honest look into
the challenges and advantages of the podcast medium will be investigated all with the
goal to answer in full the question How could a podcast be a supportive space for ESOL
teachers to discover and amplify their voices in advocacy?
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CHAPTER THREE
Project Description
Overview
Teachers follow their calling and soon realize they have a voice to use to help
others speak, but do they know how to actualize it after having the chance to develop it?
Quaglia & Lande (2017) build on their model for teacher voice by explaining how the
voice can flourish (p. 14), and what is needed for this to happen are opportunities to
collaborate within constructive communication found through active listening, “open and
honest dialogue,” and an openness to others’ current opinions and thoughts (Quaglia &
Lande, 2017, p. 14). Adding to their guidelines, Quaglia & Lande also recommend
establishing a teacher brand, based not necessarily on a catchy logo, but having an
authentic image of who one is as an educator for others to connect to, learn from, and
also to contribute to when stories are shared. Their stance is that the leadership teachers
share in this way “will bring balance to the current story of education” (2017, p. 105),
reminiscent of Fleischer and Garcia (2021) emphasizing re-balancing the current
narrative of teachers. What the push for then becomes the final part of the model Lead,
something that is truly attainable, using the technology readily available for teachers’
voices to flourish and to be amplified not only figuratively but literally.
This capstone project explores the need and capacity for a podcast which would
be dedicated to conversations about advocacy for ESOL and general classroom teachers
and their students and families. Interviews would include dialogues with other
stakeholders among the educational community - locally, nationally, and internationally who are advocates, activists, and researchers in the field of advocacy for teachers and
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students. The purpose of the podcast would be to host a mini-professional development
series set to seasons where listeners would gain the knowledge of, skills for, and strategic
steps in advocacy to take back to their own local schools and districts. Some of the goals
include improving their personal and professional roles in supporting their community at
a micro level, along with shifting the narrative of the entire educational structure at large
at the macro level. A major emphasis would be in interviewing advocacy leaders whose
voices are not always heard: students, educators, and activists from Black and Brown
communities, whose lives depend on the actions taken by the listeners of the podcast.
In this chapter, the focus will be on the support in the discovery of and the
amplification of teacher voices, rooted in the theory of Bakhtinian Dialogism and the
central tenet of Fleischer and Garcia’s (2021) Everyday Advocacy: storytelling. The
framework of the podcast will build on both Qualia & Lande’s (2017) and Linville &
Staehr Fenner’s (2019) connected steps of Listen-Evaluate, Learn-Notice, and Lead-Plan
to Act. The chapter will continue with a description of the podcast as a public square
where meaning is found in others’ stories of advocacy, a description which includes the
challenges and advantages of such a proposal. All portions of the chapter will build a
clear foundation to answer the research question of this capstone project: How could a
podcast be a supportive space for ESOL teachers to discover and amplify their voices in
advocacy?
Podcast Rationale: Bakhtinian Dialogism, the Public Square, and Technology
As much power as there is in voice, there is also great power in storytelling. One
theoretical framework that aims to capture the essence of this power is from Mikhail
Mikhailovich Bakhtin. This Russian philosopher, who was active in the mid-20th century
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(1895-1975), posited that because life is an event that is shared with others, it is dialogic
and to live is to be in dialogue (Hynes, 2014). Moreover, when and where there is
dialogue, there is unique meaning-making that the participants experience. Bakhtinian
dialogism refers to this social theory and philosophy of language: life’s meaning is
created and found at the juncture of two or more in dialogue, in the living moment of
shared time and experience. Though one can relate to oneself, meaning can only be
established in connection with another person. Therefore, communication and the sharing
of thoughts, opinions, and questions are at the core of Bakhtinian Dialogism (Hynes,
2014).
This theory is central for the justification - or main purpose - as to why a podcast
would be an appropriate collaborative community for educators to create meaning and to
share their life experiences, their stories, in the moment. Each voice represented in the
dialogue carries with it particular prior knowledge and vital experiences that are shared in
utterances and then fine-tuned in the process of contextual conversations. These
conversations are held in what Bakhtin named the public square, the space where
discourse is shaped among participants. He argued that this space brought out more and
various kinds of voices, more so than in the written word, which could be more easily
marginalized and manipulated by the institutionalized, systemic majority controlling
language (Hynes, 2014). Though even in a public square there can be a controlling
subjugation of ideas by the political and cultural norms of current society, Bakhtinian
Dialogism challenges researchers to be aware of which voices are equally or unequally
represented. Voices are also influenced by a number of factors and these contexts must be
understood with specific peoples’ time, spaces, and lives (Hynes, 2014).
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With the concept of public square and life being dialogic, a podcast platform is an
ideal space for conversations between vastly different voices and perspectives in order to
share experiences and construct meaning together from individuals’ collective stories. It
is this space where the realms of education and technology meet, what Jung & Latchem
(2009) label as extended teaching and learning spaces. They propose a clearer theoretical
grounding of e-education, where learners and teachers utilize numerous supportive
technological advances used in and out of the classroom. The ideal goal of these spaces
for teaching and learning is that they would be “constructed by learners,” as these spaces
in and of themselves act as change agents and “changed spaces change practice” (Jung &
Latchem, 2009, p. 11). This fits in quite well with the added role of advocacy and change
agent that ESOL teachers currently find themselves in, as defined in Chapter Two. The
use of a podcast, with educators being a major part of the audience as learners, would
extend the learning space for educators themselves, as they navigate the world of
advocacy and activism. The teachers then become less focused on only acquiring or
applying knowledge and/or skills, but move towards being a liberator, harnessing the
power of technology in a way where they as learners share, create, and guide their own
meaning-making within their co-constructed collaborative circles. All of their learning
can then effect change at the micro and macro levels within their local educational
systems.
In sum, the emphasis of reflection and dialogue in extended spaces relates back to
the central position of Bakhtinian Dialogism when Jung and Latchem (2009) state,
“Dialogue in the form of teacher-student and student-student interaction tests and
negotiates ideas, verifies learning, provides feedback, and constructs and expands
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knowledge and understanding” (p. 15). By exiting the confines of the traditional
classroom and schoolhouse doors and exploring online spaces, learners can be exposed to
a richer shared learning experience, especially with teachers as learners, a main
component of the audience as detailed below.
Audience and Participants
Taking into consideration the nature of dialogue, interactions, and the learning
gained from storytelling, the intended audience members of the podcast will consist of all
of the stakeholders defined in Chapter One. These include pre-service and in-service
educators, administrators, policy advocates, researchers and university instructors, and
community leaders in advocacy and activism. All of these individuals involved as
audience members and types of participants will have the threefold interest at heart that
Harrison & McIlwain (2020) defined that was laid out in Chapter One: “improving
educational outcomes;” “enhancing life chances;” and “engaging with the other” (pp. 7 &
13).
The main focus of both participants and listeners learning in the audience will be
on the underrepresented voices of our EL students and families as well as immigrants,
migrants, and citizens from our Black and Brown communities. As the majority of the
teaching force is White, it is imperative that these typically marginalized voices are
heard, involved, and leading within the episodes of the podcast series.
Another important piece of the podcast space will be the interaction of other
podcasters from other platforms who will make unique contributions to the show. In order
to move from acts of advocacy within the school to more political and policy-driven

60
activism, it will be essential that some participants have a background in activism and not
expressly in education or an educational system itself.
Podcast Advantages
The need for an ESOL teacher’s voice to unfold and flourish is quickly followed
by the need for a safe space for it to be discovered and amplified. As discussed in Chapter
Two, the needs and role shifts of ESOL teachers call for more explicit training in
advocacy: the frameworks, action plans, resources, and personal stories and responses.
Accordingly, opening up a space creates momentum for dialogue, where teachers can
listen, learn, and lead to discover their voices (Quaglia & Lande, 2017). “Podcasts can
primarily be beneficial in addressing gaps in professional knowledge, providing short
overviews of topics which may spark new teacher interests, and lead them to areas they
had not previously considered relevant to their practice” (Turner, et al., 2020, p. 30).
Podcasts have relatively inexpensive startup costs, and employ simple equipment
that can be found in most homes or businesses: access to the Internet, a cell phone or
laptop, headphones with or without a microphone, and a quiet room. Podcast episodes are
easily accessible by individuals of all socioeconomic backgrounds, can quickly be
distributed anywhere in the world at any time, and they are highly relatable (Nesi, 2015;
Drew, 2017; McNamara & Drew, 2019; Turner, et al., 2020). Teachers with their busy
schedules can tune in whenever it is convenient, and they have the option of listening
more than once, and sharing with colleagues (McNamara & Drew, 2019).
Turner, et al. (2020) describe four advantages that podcasts have as
bridge-builders between the valuable research of academia and the easily approachable
language found in podcast dialogues, which end up turning into a sort of professional
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development series (p. 29). The first is in the nature of the podcast itself, where listeners
find a way to connect to various people within and through the stories themselves.
Secondly, those who are producing or facilitating the conversations must conduct
research, so in preparing for interviews, the producers are developing themselves
professionally. Next, in connection with Bakhtinian Dialogism, meaning is created and
articulated through clarifying questions by the participants' thirst for knowledge in the
conversations together with the host and interviewees. The last point relates to the
importance of validating and telling one's story and how people relate personally to
others’ personal experiences. “While research may often appear as abstract, a
well-performed interview can find connections between the researchers’ motivations and
their work, thus illuminating for listeners the relevance of research for practitioners”
(Turner, et al., 2020, p. 29). The outcome of the podcast then affects the listener-learner
as well as the host and participants. All gain meaning, whether in intended or unintended
ways. It is the role of the host or producer of the podcast however, that must have a firm
grasp on where the dialogue must go, how to build the bridge between academia and
teaching in the classroom, and how to keep the audience engaged.
Podcast Challenges
One of the challenges going into podcasting for an audience of educators is that
because podcast technology is newer, there is less research on its efficacy as a learning
tool (McNamara & Drew, 2019). Because podcasts are relatively new not only in the
technological world but the educational one as well, there are also few theories that have
been fully tested and investigated as sound or most efficacious (Jung & Latchem, 2009;
McNamara & Drew, 2019). What is very clear, though, is that while technological
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advances can be extremely advantageous, the central focus - the advancement and
improvement of the disposition, knowledge, and skillset of the learner in order to support
and advocate for students - must be the top priority. Instructional design and specific
scaffolding is where the quality of the learning is gauged, not in the technology itself
(Jung & Latchem, 2009). As Kidd (2011) adds in regards to podcasting technology
specifically, all learning “needs to place the learners and the learning outcome at the
centre of planning, rather than the specific medium of communication or tool itself” (p.
55). This point harkens back to Jung & Latchem’s (2009) focus in their extended teaching
and learning spaces, where the learner is central to constructing meaning and designing
the learning process through unique technologies, in this case a podcast. Another
challenge therefore would be for the host to set up a means to be in connection with the
audience members in order to gauge the relevancy of the meaning being produced. Other
technologies incorporated to support the podcast might need to be added, such as a
one-stop website, a vlog or blog, and/or other social media platforms.
Another challenge that is important to recognize is that many podcasts do not take
into account the learning styles of the audience; the methodology and critical design
features of the podcast are missing. What McNamara and Drew (2019) strongly highlight
is that often there is no clear theoretical framework applied to the structure, content, or
development of the podcast episodes. They researched the effectiveness of three
frameworks guiding a number of education podcasts: the three assumptions and 12
principles of the Cognitive Theory of Multimedia Learning (CTML), the four principles
of Knowles’ andragogy, and a combination of the two (2019, pp. 300-309). What they
concluded was that each theory had critiques and limitations within the setting of the
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podcast medium, but “researchers and education podcast creators alike are just beginning
to understand how to use theories to develop more refined and meaningful podcasts”
(2019, p. 309). While theories for best practices are still being tested and analyzed, they
recommended the effectiveness of CTML and andragogy theories as a starting point in
developing a successful education podcast (2019). This specific podcast project will start
by being grounded in the theory of Bakhtinian Dialogism, centering meaning-making at
the heart of learning participants’ stories in advocacy and activism.
Designing a Public Space: Genre, Enthusiasm, and Wit
One analysis in the challenge of contextualizing educational podcasts is looking at
and creating distinct genres with the goal of supporting new opportunities for deep
cognitive learning in e-education spaces. Drew (2017) proposes three genres specific to
educational podcasts: The Quick Burst, The Narrative, and The Chat Show (p. 201).
These genres are proposed as potential frames of reference for the structure of a podcast
and its episodes accordingly. The Quick Burst is just that; in less than five minutes, tiny
bits of information, like fast facts, are quickly delivered with high energy. Used mainly
for science education, these short episodes are easy to listen to and bring about a certain
component of excitement. The Narrative centers around storytelling, deeply engaging
listeners with key components such as verbal, theatrical strategies, and the use of music
and sounds to add emotional weight. With this genre, “pedagogical importance is in the
shaping of stories to teach through the effective power of sound” (p. 206). This is where
voice, in the physical sense, comes into play to captivate the listener/learner, in the realm
of oral traditions and narratives. Added to the deeper learning, Drew (2017) connects
signposting or cross-linking to this genre, where participants and listeners are directed to
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supportive resources outside of the episode, such as websites and social media, other
online or offline written materials, and even other podcasts. Cross-linking can also be
effective in connecting previous and future episodes along a continuum of contextual
learning. In sum, the genre creates a unique way to support “engaging, emotive, and
self-directed” e-education (Drew, 2017, p. 207).
The final genre, The Chat Show, adheres best to the theory of Bakhtinian
Dialogism, as it would feature current conversations in education, where listeners and
participants discover meaning throughout the interview dialogue process. This is not
found in The Quick Burst, and though The Narrative is deeply engaging, it is a one-way
monologue with no utterances, necessarily, in the moment between numerous
participants; it is generally written down and read like a script. Using this genre once in a
while to introduce massive concepts could be revelatory for a specific story or narrative,
but could also lack the vivid need for numerous voices to be at the table effecting change
through multiple perspectives and in the stories shared. The Chat Show can be very
specifically connected to a theme or topic of the particular episode, where host and
participants can dive deep into the issue at hand. The conversational nature of this genre
“has the potential to engage the listeners in higher order thinking skills like analysis and
synthesis” as well as making more academic texts and concepts understandable, “by
putting metalanguage into conversational context and model their form and function in
everyday language situations” (Drew, 2017, p. 208).
Another aid to reinforce cognitive learning is what Drew (2017) describes as wit,
where jokes and intellectual humor come together “that humanise lesson content and
place it into story form” (p. 208). Engagement through laughter in conversation, rather
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than pre-planned written pieces can be difficult to execute but it keeps all participants
connected and engaged in the moment, where voice has more dynamism than a text. The
research of König (2021) supports the relevance of keeping podcasts enthusiastic, as it
directly relates to the level of engagement. This interest and excitement lead to a stronger
motivation to learn, a further desire to know more of the subject, and a perceived
trustworthiness of the teacher who leads the podcast (p. 629).
With regard to genres, Drew (2017) concludes that The Narrative and The Chat
Show deliver important learning through the power of the voice, found in story, created
by the storytellers. Stretching back to Chapter Two and how teachers discover their voice,
this genre lends itself well to the dual frameworks of Listen, Learn, and Lead (Quaglia &
Lande, 2017) and Notice, Evaluate, and Plan to Act (Linville & Staehr Fenner, 2019). It
also connects directly to the Everyday Advocacy of Fleischer and Garcia (2021), where
authentic storytelling is central. Keeping this in mind, it is imperative to construct a
sound rationale as to why a podcast would support ESOL teachers (and all educators,
really) in assisting and advocating for ELLs and their families. This rationale, the unique
audience and participants, and the podcast’s advantages and challenges must be kept in
mind when carving out the appropriate structure for how each episode will best function.
Podcast Structure
With a conceptual theoretical base, Bakhtinian Dialogisim, in conjunction with
the most current research on best practices for an educational podcast rooted in The Chat
Show genre, the next section describes in detail the specific layout of this project’s
podcast, always relating back directly to the main rationale: advocacy. The mission of
this podcast project is to open up a public square dedicated to amplifying the participating
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educators’ and students’ voices in hosted dialogues about their unique advocacy stories
geared towards an audience of ESOL and other teachers who desire to discover their own
voices in their own personal advocacy stories. The podcast will be a series of
mini-professional development workshops, with each weekly podcast spotlighting a
storyteller-educator, building a bridge between academia and the everyday advocacy
language of teachers who are dedicating themselves to the lives of marginalized children
and their families.
The vision of this podcast is for participants and learners to listen and notice
advocacy needs in their school communities for themselves and their students. By
learning from other advocacy leaders’ stories and evaluating the needs of their own
personal experiences and students’ experiences, teachers will be illuminated and
empowered to lead others, creating a plan of action with a list of strategies to improve the
lives of their students, as well as their own. The vision and mission most likely will
remain firm, however it is entirely possible that with the feedback from audience
members and participants, these could be tweaked at any point to remain in current
connection with the needs of all involved.
Grounded in theories of Bakhtinian Dialogism and taking into consideration the
numerous kinds of audience members, the main genre utilized will be akin to the The
Chat Show (Drew, 2017). This will create an “architecture of participation” (Boulos &
Wheeler, 2007, as cited in Kidd, 2011), where engaging, witty, joyful and fun
conversations will support deep, cognitive knowledge and skill building in the analysis of
advocacy frameworks and plans. Each episode will focus on a researcher, teacher, or
panel of experts in the field of TESOL, educational advocacy and activism, or both,
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within the instructional or political realms. The goal will be for the listener-learners to
gain concrete skills and steps by listening and learning about these researched stories of
advocacy, in order to discover their own voices and lead new paths forward. This follows
the research of Turner, et al. (2020) as they noted that podcasts can “promote initiatives
for encouraging scholars from across the field to engage with one another’s ideas for the
benefit of themselves and a wider audience” (p. 30).
Listen - Notice
Episodes will last between 30-45 minutes in length and will be available via all
major podcasting networks. This is free as a host and there is also a free option as a
listener. Episodes will begin with an introduction by the host, myself, reminding listeners
of the purpose of the podcast, and a mission and vision statement. (There is also a
constructed disclaimer, in case there is the need to add it at a later time [See Appendix
F].) This will then lead into the episode’s content objective: what to listen for, what to
learn, and how to move forth to lead. Following the introduction to the show will be an
introduction of the guest(s), including their academic and professional credentials, their
current roles, their experience in advocacy or activism, and the purpose of them joining
the podcast dialogue. As previously mentioned, guest participants would include all
levels of educators (pre-K through university and adult ESL), administrators, EL students
and their families, policymakers, and activists. They will be chosen based on their past
and current research or movement within advocacy support or activism. In order to
amplify the voices often overlooked within a predominantly White profession, a special
emphasis will be on interviewing Black and Brown leaders in their communities,
especially in the EL communities. Each participant will be asked to tell their story in
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advocacy and how they discovered their voice in advocating for EL children, families,
and other teachers. The structure of the interview and some sample generic questions can
be found in Appendix D.
Learn - Evaluate
The interview conducted will guide the listeners through key points of research
and narratives in an enthusiastic way, leaving space for humor and joy, and down-to-earth
language to keep the information accessible for all. Books, articles, and other research
methods and materials, such as other podcasts, websites, and events will be cross-linked
(Drew, 2017) to a website dedicated to the podcast project. A social media platform will
also be established, mainly focusing on Instagram and Facebook. The purpose of the
various social media platforms will be to allow participants and listeners of the podcast to
continue the dialogue and receive support and feedback in their (ad)ventures in advocacy
and activism. This follows the research of Jung & Latchem (2009) and their research on
the extended teaching and learning spaces. The learning from the leaders on specific
episodes of the podcast will extend over to the website and media dedicated to the
information found on the podcast.
Lead - Plan to Act
As much as possible, interviews will focus on the linked advocacy frameworks of
Linville and Staehr Fenner (2019) and Quaglia & Lande (2017). Each guest will be
guided through dialogue to explain how their own personal and professional action plans
came to fruition using this framework, unless the guests have created their own action
plans, which will be shared with the audience. Participants will also refer to their own
individual or group structured Action Plan they are using or that they did use to overcome
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obstacles, to find and amplify their teacher voices, and/or to support their children,
instructionally or politically. They will also be asked to reflect on their successes and
challenges throughout that process, and time will be given to include collaborative
dialogue on projects and actions they are currently working on. The resources connected
with these participants' answers will be available on the corresponding website, where
listener-learners will be reminded to interact with them there.
The leadership role that has been sprung upon ESOL educators (Benegas &
Stolpestad, 2019) will be supported in this podcast, and each episode will adhere to
supporting pre-service and in-service teachers’ needs, in conjunction with TESOL (2019)
Standard 5 which requires pre-service teachers to “demonstrate professionalism and
leadership by collaborating with other educators, knowing policies and legislation and the
rights of ELLs, advocating for ELLs and their families, engaging in self-assessment and
reflection, pursuing continuous professional development, and honing their teaching
practice through supervised teaching” (TESOL, 2019). By tuning in to the weekly
episodes, participants will be adding to their professional development in advocacy and
crafting the sound and strength of their voice.
The challenge in each episode will be for the host and participants to make
meaningful connections, steps, and activities available for the listeners. Seasons would
exist, potentially based on themes of advocacy that spring forth organically from
conversations with activists. Teachers want and need concrete ideas and clearly modeled
steps in order to fill any professional, or perhaps personal, gaps in their advocacy
disposition, knowledge, and/or skill set. Listening will “lead them to areas they had not
previously considered relevant to their practice” (Turner, et al., 2020, p. 30), and any
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future research may reflect the question of how interdependently could a podcast, along
with a website and social media platform, continue to support others in their pathway to
becoming advocacy leaders.
This section finalized a structure for the podcast based not only on the research of
podcasting itself, but the research from Chapter Two on the main advocacy frameworks
of Linville & Staehr Fenner (2019) and Qualia & Lande (2017) which correlate so
beautifully. The next section details the optimistic timeline set forth to accomplish the
mission and vision of the podcast project.
Timeline
The conception of this project came into being in June of 2021. The ultimate goal
is for the project to be off the ground in earnest by August-September 2022. This means
that a fully developed podcast, with interviews scheduled, episodes structured, and
technological kinks ironed out should be ready at that point, with a functional, engaging,
exciting educational show recorded on a weekly basis.

Dates

Tasks

May 2022

Finalize equipment and physical set up
Research podcast software, platforms, & apps

May-July
2022

Research & construct podcast structure
Create potential interview questions
Create interviewee list
Organize interviews & themes
Research contact info for potential interviewees

June-July
2022

Choose podcast software, platforms, & apps
Invite participants
Record & edit episodes
Create Google form for assessment/feedback
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July-Aug
2022

Record & edit episodes
Share “soft opening” w/ friends & colleagues

September
2022

Continue to record & edit episodes
Create “hard opening” for all potential listeners
Share & Analyze Google form for
assessment/feedback

Assessment
Between July and August 2022, three to four episodes will be analyzed, and the
look fors will be the balance between host and participants, bias, and podcast analytics
(number of listeners, downloads, amount of time listened to, etc.), if they exist at such a
time. Friends and colleagues will respond to a Google Form (Appendix D) asking for
specific feedback on the episodes, including the themes, dialogues, and structure of the
podcast. Before the finalization of the capstone project, the effectiveness of the podcast its structure, genre, and questions - and whether or not it indeed has a chance to be a
supportive space for ESOL teachers to discover and amplify their voices in advocacy
may be revealed.
Summary
In Chapter Three, the potential support structure that a podcast would bring to
help teachers discover and amplify their voices in advocacy was described and clarified.
Using the base theory of Bakhtinian Dialogism, the stage is set for ESOL teachers who
are looking for a public space to produce meaning collaboratively using their voices as
advocates. The use of the podcast space in this project is focused on the teacher as
learner, and mainly educators at the pre-service and in-service levels, although students
and families will also be a major support, participant, and learner of the series. This
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podcast experience centers on teachers who need professional development to be
successful advocates for their current and future students. Knowledge of advocacy and
skills to be successful come through to the teacher advocates by listening to interviews
and stories between educators, policymakers, researchers, and activists. The interaction
and dialogue between the guests on the podcast uncover new ways, both for the
researchers themselves and the listening practitioners, to develop and hone newly
conceptualized, shared information and advocacy plans and action steps. The final piece
will be for listeners to then lead others with their advocacy plans and strategies.
Chapter Four will share personal reflections about the entire research process,
both in the advocacy and podcast works and worlds. Intertwined within the reflection will
be the major learnings from this research, including potential future research in both
investigative realms. The results of the creation and execution of the podcast and how to
communicate them will be described as well as the implications and possible limitations
of podcast work. Finally, a discussion on the benefits to the profession will lead into the
wrap up of the chapter with a summary of findings and the conclusion of the project, all
earnestly leading to answer the core question: How could a podcast be a supportive space
for ESOL teachers to discover and amplify their voices in advocacy?
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CHAPTER FOUR
Conclusion & Reflection
Overview: Finding My Meaning and Purpose
Pablo Picasso said, “The meaning of life is to find your gift. The purpose of life is
to give it away.” To me, this quote encapsulates the reality of this project. Namely, that
the meaning of this project is to find my voice; the purpose of this project is to give it to
others so they can find their own. Finding our voice - my voice - is and has always been
part of the motivation of my life’s work. Intrinsically connected to this is the strong desire
to share my voice with others in some small way and, even more so, to assist others in
finding and amplifying their own voices. In the world of education, what I have become
aware of is the persistent need to advocate for others and myself, and using my voice is
pivotal in this process. I have accepted the necessity of building up the courage to use my
voice and with this podcast project, the definitive action of amplifying it is where I move
on from here, from the projected central question: How could a podcast be a supportive
space for ESOL teachers to discover and amplify their voices in advocacy?
After setting the personal stage in Chapter One for the purpose of creating a
podcast in advocacy, in Chapter Two I showcased the core research involved in advocacy
and voice, and the shifting roles of ESOL teachers working to speak up for themselves
and our most marginalized students and families. Because the needs are great, a space for
supporting dialogues to enhance student and teacher voices is obvious. Chapter Three
described the framework using Bakhtinian Dialogism (Hynes, 2014) in order to
centralize meaning-making in the public square of the podcast show. Using the Chat
Show genre highlights the central tenet of creative, enthusiastic, supportive dialogue to
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engage all listeners and participants involved, including myself as host. This space for
listener learners goes hand-in-hand with the advocacy framework for the podcast
described in Chapters Two and Three of Listen and Notice, Learn and Evaluate, and Lead
and Plan to Act.
All of the due diligence of the research into advocacy, voice, and podcasting
techniques came to fruition within the creation and execution of the first few episodes of
the podcast, “Use Your Teacher Voice.” In this final chapter, I will reflect candidly on the
entire experience of this project journey, from conception to construction and delivery. I
will discuss the major learnings from the research and step-by-step process of podcasting
as well as the results of the actual products: podcast, website, and social media platforms.
Important policy and logistical implications will be detailed including the limitations of
advocacy work in the form of a podcast medium. The potential for future research will be
touched upon bothin the advocacy and podcast realms, and the way to communicate the
existence of the podcast will be described. Clearly, there are important benefits to the
profession of education that will be brought to light as a part of the final conclusion of
this significant personal and professional project and journey.
Reflection: Process as Product
When I began talking with friends and colleagues about my podcast project, what
I found was immediate excitement and curiosity. I learned right away that what I felt
might indeed be true: there is a need for educators to learn more about and listen to the
advocacy stories of other educators and students. This relates to another learning, which
is that I am not alone in my belief about the deep-rooted needs of students and staff for an
improved educational system. This in itself gives me impetus to keep going in
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researching advocates and their stories, and getting trained in the best tech strategies for
podcasting and social media to best amplify these stories and voice.
I have learned the central importance of each person’s story and this, interestingly
enough, does include my own. The subtle nuances in how people describe themselves
and their perspectives throughout their personal experiences and what details they
accentuate brings about new ways to discover meaning in our work together to effect
change. This helps support others in discovering the validity of their own stories.
Practicing how to interview and gently pull out the unique characteristics of peoples’
experiences is something that I am enjoying while gaining practical experience and
confidence while recording episodes. My personal learning of the importance of
storytelling to enhance the understanding of the teaching narrative harkens back to
Fleishcer & Garcia’s first core idea of Everyday Advocacy, where storytelling is central to
any change (2021, p. 12).
Most importantly, what I have discovered throughout my research on advocacy
and voice is that many of my intuitive hunches were also backed up by research. I
recognized in my first year of teaching that advocacy many times must be prioritized over
other things (Linville & Staehr Fenner, 2019). That being said, there is very little
pre-service or in-service training to prepare educators in the how-to of advocacy, and
skills are usually picked up on the job (Linville, 2019). My own experiences in advocacy
have been so uplifting when I see the positive results with students, families, and
teachers, but I also have found that the negative risks involved can outweigh the benefits.
This, too, was supported by research (Athanases & de Oliveira, 2007; Benegas &
Stolpestad, 2019; Linville, 2019, 2020; Linville & Staehr Fenner, 2019).
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The self-training involved in podcast creating was - and still is - a much steeper
learning curve for me. I realized at the start of the process after the research that this
would be a challenge, though an exciting one, yet I did not know exactly which areas of
the tech would be most difficult. What I ended up figuring out is that I must create and
follow a sequence of steps for each new guest(s), topic, and recording session (see
Appendix A). Only practice and a continuous dedication of time and patience will tell if
this particular checklist and sequence remain fruitful and functional.
I have learned that, along with genre, there are varying types and purposes of
podcasts, and depending on the type chosen, there are specific visions and pathways to
choose in connection to the purpose. For example, if you only want to record audio, that
makes tech choices significantly easier than if someone wants to ever live stream an
audio and video podcast in conjunction with a social media event. More information on
this will be available further below in the Results section.
Key Understandings from Literature Review
Reflections and key understandings are very much intertwined at this point in the
project. As I mentioned in the previous section, some of my hunches were backed by the
research especially in terms of the needs, goals, and two-fold focus of advocacy for
English to Speakers of Other Languages (ESOL) teachers and English Language
Learners (ELLs). The changing role of the ESOL teacher, especially moving towards
more and more leadership positions also was not surprising to me, as I have related
personal experience. In fact, reviewing this literature gave me more confidence and
courage in owning my expertise and realizing that I am an expert in second language
acquisition, as Benegas & Stolpestad (2020) remind us.
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The new discoveries that I found both personally and professionally, and that I
was really hungry to find, were the many detailed visions and versions of advocacy
frameworks structured by Athanases & de Oliveira (2007), Dubetz & Jong (2011),
Haneda & Alexander (2015), Harrison & McIlwain (2020), Linville (2019), and Shapiro
& Ehtesham-Cating (2019). They were interrelated and often cross-cited, which was an
interesting rabbit hole to enter, observe, and learn in. I especially valued the distinction
that Linville (2019) made in creating the instructional and political categories for
advocacy actions and needs. I noticed that Fleischer & Garcia (2021, p. 10) also
categorized their type of advocacy into Everyday and Legislative Advocacy, akin to
Linville’s categorization. This was helpful in understanding what my personal skills were
and the growth needed to become a better advocate as well as a clearer communicator
with other teachers who were also struggling in different areas of advocacy.
The work done by the NEA (2015) and the organizational structure that Linville
& Staehr Fenner (2019) put into place based on the NEA’s work was extremely valuable
for seeing a pattern in how I and others approach advocacy work: Notice, Evaluate, and
Plan to Act. Having just these three pieces gives a wide berth for unique situations. It also
gives space for a variety of voices, which is the next framework that has helped clarify
the empowerment of teachers’ perspectives and roles, the Listen, Learn, and Lead teacher
voice framework from Quaglia & Lande (2017). Being able to marry advocacy and voice
together not only etymologically but via the two extensively researched frameworks to
create the Listen & Notice, Learn & Evaluate, and Lead & Plan to Act podcast advocacy
in education framework really gave me goosebumps.
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Finally, I found the thread of dialogue to carry throughout almost every dimension
of research that I came across in my investigation. Perhaps this is because I was looking
for it or maybe also because in making or effecting any changes, communication and
collaboration absolutely is key. This theme of storytelling (Fleischer & Garcia, 2021),
dialogue and the meaning-making associated with it in the Bakhtinian Dialogism
framework (Hynes, 2014) beautifully melded with the advocacy/voice framework
(Linville & Staehr Fenner, 2019; Quaglia & Lande, 2017), which ultimately is coming
alive in the public square of the podcast space.
Results
With the advocacy, voice, and dialogue frameworks working interdependently, my
work then became hyper-focused on how the podcast would function logistically and
technically. After researching free recording sites, I ended up choosing Riverside.fm.
Unlike Zoom, another free videotelephony company, the Riverside account allows for
more than one guest at a time for longer than 40 minutes, which is the maximum amount
of time on Zoom. Though each episode of the podcast will be finalized to be around 45
minutes, after all edits, there must be an hour of recording time planned and available for
any margin of recording errors. Riverside is set up to easily connect snippets of video to
be used in social media handles to help market the podcast episodes, which has become
very popular on Instagram and Facebook. That being noted, Riverside’s free account
allows for only two hours of recorded material per month. This might also be tricky if I
want to have a weekly episode drop.
The other issue with Riverside was a technical one; there is the potential for
significant lag off and on between speakers while recording. This makes for a really
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choppy flow in conversation and more time spent in the editing process. Knowing this
ahead of time, I will have to decide whether or not to stick with Riverside and pay a
monthly subscription, but if lag is an issue, then I’ll need to use Zoom’s subscription. The
advantage of using Zoom is that people are more familiar with this platform, thanks to
pandemic practice.
After recording the interview, the episode is downloaded and then moved into
Descript, my chosen transcription and editing software. I have found this to be the easiest
editing software that is more intuitive than others and there is the free version that I am
using at this time. However, as with all free software, the limit of space and features will
most likely push me to purchase a monthly subscription for the amount of podcasts that I
will need to create and store there. With Descript I have been able to learn through trial
and error how to adjust volumes, add spacing between sections, and remove filler words
such as “um,” “hmm...”, and “you knows” that take up an extensive amount of time.
I also have added a truly free piece to the podcast, which is a royalty free song
found on Pixabay. On Pixabay there is an enormously extensive list of different songs and
other royalty free digital items available for media like podcasts. Though I did donate $40
to the artist’s chosen non-profit, it is not a requirement to pay. The song is what is first
heard in the intro and last heard in the outro tracks, also downloaded onto Descript for
these specific tracks.
After editing the episode and adding the generic intro and outro that I created, the
episode is ready to be broadcast, which necessitates another account. This one is through
Buzzsprout, a very basic podcast hosting website. It is simple and merely acts as the
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launching and semi-marketing point for the podcast episodes to be dropped and spread to
all major podcast listening platforms, the main ones being Apple, Google, and Spotify.
I created a website through GoDaddy that exists in conjunction with the podcast,
www.useyourteachervoice.godaddysites.com . Every time there is a new episode, I will
have the guests’ information, including bios, pictures, and social media handles on the
website for the listener-learners to connect with for more resources. This is something
that I have used as a listener-learner myself and is supported by the research from Drew
(2017) and his emphasis on the importance of cross-linking, where different digital pieces
are connected to enhance the learning experience of the listeners, akin to a mini
professional development presentation. More work on the website will take place after I
improve the process of the podcast itself, as it is not a central tenet to the creation of the
podcast itself.
Implications
Depending on the final makeup of the audience members and how the
communication indeed spreads to market the existence of the show and its purpose, the
implications of the project will clearly be twofold: one with a focus on advocacy and one
on the means to share the advocacy information: the podcast medium itself. As
mentioned in Chapter Three, the vision of this podcast is for participants and learners to
listen and notice advocacy needs in their school communities for themselves and their
students. By learning from other advocacy leaders’ stories and evaluating the needs of
their own personal experiences and students’ experiences, teachers will be illuminated
and empowered to lead others, creating a plan of action with a list of strategies to
improve the lives of their students, as well as their own. The purpose or mission of this
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podcast project is to open up a public square dedicated to amplifying the participating
educators’ and students’ voices in hosted dialogues. Here, you can listen to unique
advocacy stories geared towards an audience of teachers, leaders, and students who desire
to discover their own voices in their own personal advocacy stories. The podcast will be a
series of mini-professional development workshops, with each weekly podcast
spotlighting a storyteller-educator, building a bridge between academia and the everyday
advocacy language of teachers who are dedicating themselves to the lives of marginalized
children and their families. If the vision and mission do come to fruition, then the
advocacy implications will continually be met.
On top of this, the marginalized perspectives and voices for which these activist
dialogues, strategies, and actions exist will be given space to be heard, acknowledged,
and learned from. The work will effect change deep down the line of educational
injustices against our migrant, immigrant, and BIPOC communities, especially those
whose first language is not English. The implication therefore could also be that along
with the instructional level, the policies in place will be discussed, revised, and reworked
to become more inclusive of others’ pisces and needs. This is a long term goal, not one
that can happen in or through preparing and/or listening to only one episode or even one
season of the program. But by working together with other media and opening up
dialogues with and at all levels within all groups of stakeholders and participants,
students’ lives and levels of achievement and opportunities both in and out of school will
be significantly improved.
The second implication focus is the podcast itself. Once awareness is created and
spread, the opportunities for more and varied conversations are endless. It is entirely
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possible that other educators or advocates working towards improved educational
systems might be urged to start their own podcasts. Other themes could be hyper-focused
on mental health, anti-racism, gender, policies, etc. Those individuals and groups
working at the political level could also see that podcasting is a viable way to garner
support for awareness, action, and ultimate change.
Limitations
The implications of the outcome of an educational podcast directly relate to the
limitations of said type of podcast. I have found that there are two categories of
limitations to creating this type of podcast in connection to the person creating the
podcast, whether they are advocacy focused or not: external and internal.
There are only a certain number of things that one can control externally. The
content is a crucial element of the conversation that must be highly organized if
interviewing a writer or researcher; it is imperative to know that person’s critical
points-of-view, background, and bio. One must certainly have a path to navigate during
the questions and answers. Relationship is key to avoiding this end result, so it is
important to check in with new people before heading straight to the interview. Another
external piece is that, depending on the theme, if the podcast is too narrow, too niche or,
at the other end of the spectrum, all over the place and lacking clear direction, there may
not be a firm, dedicated audience who follow and support the podcast and/or host. This is
an external issue because the success not only depends on the structure of the content and
interviews but on the connection that the audience members have with the host and the
culture that the podcast embodies.
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To start a podcast there is potential risk involved, as much as there is risk involved
using your voice, so detailed in Chapter Two. This could be considered an external
limitation, however we do have an internal choice over whether or not we want to speak
up for others or open a space for dialogue with the voices of marginalized peoples like
our students. Therefore, I see this as a controlled, personal choice and so is an internal
limitation. As noted in several places, there are personal and professional risks involved
in advocating and one must go in with their eyes wide open when saying yes to advocacy
and activism at this level of being a changemaker.
The final internal limitations for anyone are always crucial when starting
something up: time, money, and energy. It is possible to start a podcast with little to no
money yet as noted in the results section, it is a precarious process to be frugal. The small
costs can add up. Relative to your day job and your level of podcast, tech, and social
media knowledge, you may not have the appropriate amount of time and energy to put
into a new (ad)venture. The editing process alone takes a few hours for one 45 minute
episode. Additionally, if you do not take the time to invite the appropriate voices and
guests to your show, there may not be an audience awaiting your newly dropped season.
Future Research
As with this entire project, there are two areas of potential future research:
advocacy and podcasting. Linville & Staehr Fenner (2019) list five crucial areas of
needed research. First, more studies need to be conducted on self-advocacy, like how do
our ELs learn to speak up for themselves? What modeling exists for them to be able to do
this and how effective is it? Secondly, the role of ELLs in the work of ESOL teachers’
advocacy should have a more dedicated focus, especially since the majority of the work
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that ESOL educators do in advocacy is affecting our students’ levels of success. The third
point is looking at the generic statement that is used over and over, “All teachers are
language teachers.” This is not a quote from their research but one that I have heard over
and over and Linville & Staehr Fenner’s point is that if we truly are, what does EL
advocacy efforts look like through others’ perspectives? The fourth piece relates to the
major role shift of ESOL teachers, where we are pushed into leadership roles, and how
that relates to the work that teacher leaders do in advocacy. What advocacy work changes
because of this role shift? Finally, as there are risks and limitations in advocacy actions
for teachers and leaders in advocacy work, it is important to continually review these as
the American society of today constantly changes - or often times does not change - and
rebuilds or builds anew as the Covid-19 pandemic continues in waves. Harrison &
McIlwain (2020) and Linville (2020) both emphasize the need for more research in the
connection between social justice and advocacy, especially when looking at third party or
highly marginalized voices, and racial inequities in education and in societal structure as
a whole. This also relates to more research in the differences in instructional and political
advocacy actions and needs.
Usually there tends to be a bittersweet feature of looking at potential future
research; the learning has been incredible but sadly it seems like there is something
lacking, perhaps. I do not necessarily see it always in this way, especially because the
project lends itself to actually being able to address this lack or dearth of research that has
been mentioned. The podcast medium itself can push others to become more motivated
and literally more vocal in solving some mysteries, answering questions we did not fully
understand, and effecting more changes.
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Nevertheless, looking at podcasting as a medium there are many opportunities for
future research. I did not come across many of these questions from the researchers that I
followed and studied, but there are two areas I found personally that would be interesting
to highlight in further research in educational podcasts. First, I see that extensive research
could be done for the effectiveness and effects in general of educational podcasts: this
could be using both qualitative and quantitative data depending on the theme(s) of the
podcasts. Looking strictly at “Use Your Teacher Voice,” are teachers finding and
amplifying their voices in advocacy? How? Through what means? What data could be
used to assess this process? Secondly, it would be very helpful to distinguish what
podcasts are missing from the numerous that already exist in the educational realm. This
would entail calculating which voices are being broadcast and which ones remain in the
shadows, to make the podcast medium more equitable and inclusive.
Communicating Results
Working on boards of directors and running a family business has shown me that,
as with most business ventures, the best mode of communicating is by word-of-mouth. In
the digital age, the style that word-of-mouth has taken on continually shifts with the
newest social media apps. The platforms that broadcast the podcast episodes to the
podcast apps know this, and have special features where, after publishing the episode to
Apple, Google, Spotify, etc., notifications are immediately sent to personal or business
social media accounts like Instagram and Facebook. Audio and/or video clips can be
sliced and spliced into one- to two-minute chunks to give friends and followers a taste of
a recently dropped episode. In terms of communicating the fact that a podcast exists in
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the first place, it is imperative to rely on supportive friends, family, colleagues, and social
and professional networks.
For the “soft” opening of the podcast initiative, I only shared the first few
episodes with a handful of close friends and colleagues. That way the pressure was not
quite as intense, and because they know me on a personal and/or professional level, the
feedback is honest, kind, and purposeful. After receiving positive and critical feedback, I
was able to adjust volume and sound qualities and tweak a few errors in the intro and
outro sections. All of the critiques, suggestions, and feedback with the soft opening
support the push for the “hard” opening or full on beginning of the dropped episodes in
the first season. This is the stage when I will have to make a calculated risk to time the
published episodes and then rely on my social networks and those of my trusted friends
and colleagues from the soft opening. This hard opening is set in conjunction with the
finalization of this capstone project submission. Functionally, it was not in my capacity to
focus both on finishing this written project and polish the first few episodes to a quality
where I was ready to publish the podcast, website, and social media pieces all at the same
time. Life balance is too precious for me to burn out.
At the hard opening, the podcast will be communicated to different levels of
teachers, as set forth originally in Chapter One when defining the stakeholders:
pre-service, K-12 license holders, and adult teachers. The ways to market the episodes
will be in the following ways:
● Post on personal and business Facebook and Instagram accounts,
“use.your.teacher.voice”
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● Podcast website using GoDaddy, including email subscription,
useyourteachervoice.godaddysites.com
● Podcast listening platforms (Apple, Google, Spotify, etc.)
● Email all personal & professional networks
● Post on EL and teacher specific pages (mainly Facebook)
● Create and use handle #useyourteachervoice
It will take a few months of trial and error, not only in the recording of episodes, but the
tracking of which accounts, apps, and platforms people are responding to using
Buzzsprout’s podcast analytics, Facebook/Instagram likes, the podcast website results,
and interpersonal connections with listeners both in person and online.
Benefits to Profession
It is clear from the research that there is a lack of training at all levels for teachers
that are advocating for ELLs and themselves (Harrison & McIlwain, 2020; Linville,
2020; Linville & Staehr Fenner, 2019). With the changing roles and needs of ESOL
teachers and other educators working with our marginalized communities, the push for
co-teaching, and the emphasis on more collaboration, the benefits of a podcast in
advocacy for the profession seem self-evident. Moreover, podcasts logistically are
immensely easy to connect with and to, at any time or place, and it fits into numerous
lifestyles. They can be listened to alone or together and for personal or professional gain
just once or numerous times. Audience members, listener-learners, and participants all
have significant aspects of advocacy that they can glean from any or all episodes. By
tuning in and then checking out the resources available that are mentioned in the podcast
and posted on the adjoining website, those invested in improving the lives of our students
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can have (for free!) more reflection on and training in disposition, knowledge, and skills
in many areas of their work and their lives. With themes (See Appendix C) from mental
health to immigration, from co-teaching to school policies, the whole gamut of needs can
be brought to light, burning questions discussed, and then incredible results put into
action by listener learners.
As the podcast host, I gain valuable experience and information to continue to
share with others, to use both in my professional and personal arenas. Any person
creating a similar style podcast will also be able to continue their lifelong advocacy
journey. With the interviews that I performed for the first episodes, there was such
excitement in crafting questions and the guests were thrilled to take part in the podcast
and focus on such significant dialogue. I found that each person involved created and
found new meanings through the conversations, the gist of Bakhtinian Dialogism. All of
the advantages of the podcast format lead to the ultimate benefit: inclusion of
marginalized voices at the table of real policy decisions and an equitable dialogue space
to potentially effect real, mass change within our unjust educational system.
Summary & Conclusion
The entire investigation of this podcast project is based on experiences and
observations, and the research to support them, of the inequities and marginalization of
our EL students and ESOL teachers who serve them. Advocacy and voice, intertwined
for the purpose of speaking up and for others, is central to my work in deciding to go
forth to create a podcast in order to relieve the daily sufferings - both instructionally and
politically - for those working and learning in our school system. I explained how the
needs and goals of these groups have affected the role of the ESOL teacher, which center
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around the discussion of the varying frameworks of advocacy. The work of developing
and amplifying each and every voice, especially ones that are disregarded and ignored
due to racism, xenophobia, and discrimination, connects to the shape and structure that
the podcast ultimately takes. Dialogue is at the core of meaning making and the Chat
Show genre fits so well within the Bakhtinian Dialogism framework. Though challenges
are and will continue to be constant, with tricky technology and careful reflection on the
delicate nature of many of these conversations, the advantages and benefits of the podcast
to the advocacy know-how of all who listen and participate far outweigh the
disadvantages.
In my life, I have found that not only as a teacher but just as I am on a daily basis,
(and however cliché) I am a lifelong learner. This characteristic is in part due to my
personality but in part it is based on personal and professional needs. These two worlds
are inseparable in my view. I, along with many others, have an openness to find or design
the solutions to the educational inequities that plague our students and families. I hopefully we - do not want to sit back anymore in silence while rights are trampled on
either on purpose or accidentally. Because of all of these concerns, I am thrilled to host a
podcast that will engender others to listen and notice, learn and evaluate, in order to then
lead and plan to act. Like attracts like and as we bond together over these issues, the
power of our dialogues - where we seek and recognize and move forth with the discovery
and amplification of our voices - will assure slow but steady movement towards radical
change. It is our collective voice in advocacy that will - must - rise above all other voices
surrounding us as a reminder to love and serve our children above all else. Now is the
time for me, for you, for all of us to “Use Your Teacher Voice.”
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APPENDIX A
Podcast Episode Checklist
Research theme/topic and select guest(s) accordingly.
Reach out to and invite potential guest(s) to podcast.
If needed, call/video chat with potential guest(s) beforehand for more details,
connection, and info.
Plan date/time with guest(s) of an hour & create studio time on Riverside
platform.
Create guest-specific questions based off of their work, research, writings, life,
and possibly what they ask to speak about.
Send guest personal email with Riverside instructions and contract to sign or
agree upon before recording the episode.
Record episode using Riverside platform.
Edit episode using Riverside platform.
Upload finished episode to Buzzsprout platform.
Schedule episodes to drop on all podcast platforms on Thursdays at 10am CST.
Update podcast website with new episode information, possibly with transcript,
short video clip, cross-linking info with guest(s) resources and media pages.
Create 1-1:30 minute video clips to share across Facebook & Instagram to
celebrate and show the release of a new episode to coincide with Thursday
10am CST drop.
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APPENDIX B
Podcast Guest Contact Email & Release Form
The following is the guest contact email that gives pertinent information in a casual way
to help guide the guests before they join the episode. It is sent to the guests after choosing
a specific date and time together.
Dear (Potential Guest[s]),
Thank you for agreeing to be my guest on the “Use Your Teacher Voice” podcast, I am
honored! I appreciate the time you are taking from your busy schedule to support our
teachers and students. Here are some important reminders for our episode on
____[date]____:
1. This week’s podcast episode revolves around the theme of _________. I will be
guiding our conversation around this, especially in connection with your
incredible work with ____________________________.
2. You will receive a Google calendar invite from me along with a detailed email
from Riverside.fm, the recording platform that we will use. There is very
important information from Riverside about the needed tech, including the link
for the recording session. If you have any questions, I am happy to help out!
3. I will use audio and video, unless you specify that you do not want to be video
recorded. I use small video clips only to post on the podcast’s Facebook and
Instagram accounts.
4. If this is your first time on a podcast, congratulations! For all guests though, do
remember, this is not live audio. If we mess up, that is just fine, we will take a
deep breath and start where we need to start. I can edit out our mistakes.
5. Please be aware that the foundation of this podcast is a way for advocates,
educators, and families to come together to effect positive change. This is not a
place to air grievances connected to specific people or places. If you are in a
profession that is included by HIPAA, we will remain within that boundary of
privacy. I can always edit details out, if they accidentally surface in conversation.
6. Please send me your photo, logo, bio, and any social media handles that you
would like me to connect to the podcast website and platforms. This is a great
way for you to promote your work and make new connections with our
learner-listeners!
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Please let me know if you have any questions or concerns, no matter how big or how
small. If for some reason we need to reschedule, not to worry, I totally understand. Let
me know as soon as you can, so we can make other arrangements.
The work we are doing is incredibly valuable.
I cannot thank you enough for participating!
For the love of our teachers and children,
Veronica Green
She/Her/Hers
Teacher & Host of “Use Your Teacher Voice” Podcast

This is the email that is immediately sent to guests from the recording platform as soon as
their email is added to the “studio” where the episode is recorded.

Guest invite
Welcome to Riverside.fm, the remote podcast and video interviews recording platform.
You’ve been invited to be a guest on Use Your Teacher Voice.
Click on the button below in Chrome or on your iPhone to go to the recording studio:

Recording Checklist
Before you start, here are some tips for a seamless recording experience with Riverside:
1. Use a computer with a Chrome browser that’s up-to-date.
2. Check your internet stability. Ethernet cable connections are preferred over WiFi.
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3. Use an external mic, if possible. Even the mic in your ear/headphones are better than
nothing.
4. Use headphones/earphones to prevent echo and increase audio quality.
5. Close all other applications that don’t need to be open during the recording. This
prevents CPU overload. Important: Please close all other programs that try to use your
mic/camera.
Please contact us at https://support.riverside.fm if you have questions, feedback, or need
any help from our team.
Thank you for being a guest with us,
The Riverside team

The following is a possible release form template to send to guests for them to sign and
return to me. This would protect both parties from any misunderstandings and would
make clear the intellectual property rights included within the podcast.

“Use Your Teacher Voice” Podcast
With Host Veronica Green
563-299-2717
veronicaspirithawk@gmail.com

“USE YOUR TEACHER VOICE”
PODCAST GUEST RELEASE FORM
Guest: __________________________________________________________
(hereinafter “Guest”)

Address: ________________________________________________________
Phone: __________________________________________________________
The above named Guest does hereby consent to the recording and distribution of
reproduction(s) of the Guest's voice and performance as part of the media program
entitled “Use Your Teacher Voice” (herein referred to as the "Program"). This is to
confirm that the undersigned has agreed to be interviewed or otherwise participate in the
Program, a production by Veronica Green.
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As a condition of publication/broadcast and for no monetary compensation, Veronica
Green requests the non-exclusive worldwide rights to reproduce, distribute, and sell your
oral and/or video presentation, in whole or in part, in any media, as part of this Program
published under the auspices of Veronica Green and to license these rights to others, in
perpetuity. Veronica Green shall have the right to edit and/or transcribe your presentation.
You also grant Veronica Green the right to use your name, biography and likeness in
connection with the Program.
You warrant that your presentation is original with you, that publication/broadcast will
not infringe on the rights of others, and that you have full power to grant this license.
Should your presentation/broadcast incorporate copyrighted materials of others, you
warrant that you have obtained such permission from those parties for
publication/broadcast by Veronica Green, consistent with this Agreement.
If the foregoing terms are satisfactory, please sign and date this agreement below and
return it. Execution of this Agreement does not obligate Veronica Green to publish your
presentation or other materials.
I hereby consent to the use of my oral and/or video presentation as described and agree
with the provisions of this release form:
________________________________________
Guest’s Signature

__________________
Date

________________________________________
Veronica Green

__________________
Date
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APPENDIX C
Potential Themes & Guests
A podcast can be centered around a season with one theme or a list of episodes with
unique themes. The “Use Your Teacher Voice” podcast will, at least for the first season,
go between individual themes with central questions and components. The following list
is not comprehensive but is a strong starting point to invite specific guests and move
towards clear themes in advocacy and voice.
Themes

Questions & Components

Potential Guests

“Shapeshifting”
and Imposter
Syndrome

Moving from class to class, like
students, falling into different
roles/parts
Push-in/Pull-out
Changing Roles of ESOL
Teachers

Current teachers
Michelle Benegas &
Amy Stolpestad
Current Researchers

Co-Teaching

The Beautiful Construct vs. The
Harsh Reality
Benefits, purposes, outcomes

Teresa Heck & others
@ St. Cloud State Uni.
Current partnerships

Leadership

Leadership positions & vacuums
Strategies, trainings, action plans
Stakeholders
Who/When/What

Benegas & Stolpestad
Current leaders teachers & coordinators

The WHY of
Advocacy

Spotlight on students & families
Data & Research
Scope of issues in advocacy

Immigration?
Refugee groups in MN
Students & Families
Current teachers

The WHO of
Advocacy

What does an advocate/activist
“look” like?
Different kinds & roles
Instructional vs. Political

Research EL advocates
and activists
Dr. George-Williams

Heritage
Language &
Linguistic

What does just, equitable EL
language policy look like?
ML vs. academic language vs.

Nelson Flores
Policy level advocates
WIDA MN
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Advocacy

bilingualism, etc.
The narrative around MLs vs.
reality
How should language policies be
framed, supported, etc., to best
benefit students & families?

representative?

Life as an
Advocate

What do we need to know to feel
more empowered?
Work/Life Balance

Current advocates
Karen Walrond re: JOY
MN TESOL advocates

Self-Care

Signs we need it
Consistency & longevity
What it is NOT
How to incorporate it into school

Susan Roggendorf,
therapist
Sonya Renae Taylor,
activist & author

Teachers
Leaving the
Field

It’s real! Current data & status
How can we create REAL
retention & advocate for this?
Responsibility, support, and steps

Wagner & Dintersmith
Check current
researchers & data
Mzima Consulting

How do we move through the
tough, crucial conversations?
Needs
Models for teachers

Harold Green (my dad)
Priya Parker
Teacher leaders

The Power of
Collaboration

Research shows that collaboration
is essential for change, support,
and growth
Separate from the co-teaching
conversation
Instructional &/or political

Model districts
Teacher cohorts
Abby Wambach
(Wolfpack author)

The Power of
Stories

We find our voices by using them.
Our stories come from our voices,
backgrounds, and experiences.
We amplify them with our voices.
Space created and creating space
for ALL stories.
Exemplars

Green Card Voices
CUNY website group
Fleischer & Garcia
“Everyday Advocacy”
narrative

Trauma
(Trigger
Warning)

Knowing our families is central to
knowing their needs. How do we
show up for them when there is there has been - trauma?

Leaders in the field of
trauma research (Syria,
Afghanistan, Central
America, etc.)

The Lost Art of
Dialogue
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Immigration stories
Internal & external support
networks

Mzima Consulting,
Jennifer Ganz &
Jessica Hankins

Mental Health:
More Than Just
“Self-Care”

How do we support our students’
mental health needs when we
don’t necessarily have support for
our own?
How/When/Where do we start?
How do we use our voices?

Need to research
potential guests
Mzima Consulting
Coffelt Counseling

Supporting
Student Voice

How can we help promote student
voice?
Self-advocacy steps for students

Diana Martinez-Favela
from Mzima
Website & Podcast
“Tomorrow” from
Remake Learning

Equity

What does it look like in action?
What does it mean for EL
students & families?

Cherise Ayers, SPPS
Principal of Central HS
EL Equity Leaders?

LGBTQ+
Stories in the
EL World

How can we support EL students
coming out when their cultures
and/or families are not accepting?
How are their needs unique? The
same?

Check current authors
of graphic novels who
have come out and are
from the BIPOC
community, preferably
with immigrant parents
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APPENDIX D
Generic Interview Questions
These questions are general questions that could be used for any or all of the
participants. They are based on the Listen/Notice, Learn/Evaluate, and Lead/Plan to Act
advocacy framework. The “Do Now” and the “Exit Ticket” questions will be the very
same for every guest on the show for the intro and outro, respectively.
“Do Now” Questions:
Without directly saying you are an advocate/activist, tell us a story that tells us
that you are an advocate/activist.
How did you discover your voice in advocacy/activism? What pushed or
prompted you? (Tell us your story.)
Listen/Notice Questions:
What stories were you listening to in your school environment?
What were teachers/students/families, etc., telling you?
What were you or others noticing that was happening around you or to you that
was unjust? Illegal? Unfair?
What were the reactions of others when you started asking questions and were
listening (waiting) for answers?
Who did you notice that was a part of the conversation(s)? Who did you notice
was missing from the conversation(s)?
Who was creating/telling/sharing the conversation or the narrative?
What was the most difficult part of what you were hearing, seeing, witnessing or
noticing?
Learn/Evaluate Questions:
What data emerged from your questions or what patterns did you discover?
What were the reactions of others when you started asking questions and were
listening (waiting) for the answers?
Who was with you during this process? Allies? Accomplices?
How did you reach out to others for support? Information? Guidance?
What surfaced as the root(s) of the issue, after you noticed the problems and
evaluated the connections that emerged?
What kind of risk were you taking by “going all in” or taking the time to put more
effort into your cause?
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At what point did you realize that you had learned enough or prepared your own
voice enough to begin a plan of action?
Lead/Plan to Act Questions:
What was your process or plan of action?
What was the very first step that you took that you think made a difference?
How did you garner support when acting or advocating?
Who was with you when you began leading or when you created your action
plan?
What did you learn from others who were leading (or had led) similar actions or
who were leading with you? Did you learn what not to do?
How did you navigate social media and/or other platforms?
When you were preparing everything and advocating, how did you balance your
advocacy with daily life and work life? Family and relationships? With mental,
physical, emotional, spiritual, and/or soul health?
What advice would you give others when creating an action plan and/or taking the
first steps?
Exit Ticket: The Fab Five Questions:
1.
2.
3.
4.

Give a shout out to your favorite teacher, paraprofessional, or instructor.
Where is your biggest source of joy in your work?
Who has been an important or inspirational voice in your life?
Is there a song that gets you inspired, re-inspired, pumped, to continue doing the
work of advocacy?
5. What is one piece of advice you would give to our listeners who are finding their
voice or who are preparing to advocate for themselves or others?
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APPENDIX E
Google Feedback Survey Form & Responses
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APPENDIX F
Legal Disclaimer for Podcast & Website
Disclaimer for Use Your Teacher Voice Website (Including Podcast)
Last updated: July 17, 2022
Interpretation and Definitions
Interpretation
The words of which the initial letter is capitalized have meanings defined under the
following conditions. The following definitions shall have the same meaning regardless
of whether they appear in singular or in plural.
Definitions
For the purposes of this Disclaimer:
● Company (referred to as either "the Company", "We", "Us" or "Our" in this
Disclaimer) refers to Use Your Teacher Voice.
● Service refers to the Website.
● You means the individual accessing the Service, or the company, or other legal
entity on behalf of which such individual is accessing or using the Service, as
applicable.
● Website refers to Use Your Teacher Voice, accessible from
http://useyourteachervoice.com
Disclaimer
The information contained on the Service is for general information purposes only.
The Company assumes no responsibility for errors or omissions in the contents of the
Service.
In no event shall the Company be liable for any special, direct, indirect, consequential, or
incidental damages or any damages whatsoever, whether in an action of contract,
negligence or other tort, arising out of or in connection with the use of the Service or the
contents of the Service. The Company reserves the right to make additions, deletions, or
modifications to the contents on the Service at any time without prior notice. This
Disclaimer has been created with the help of the TermsFeed Disclaimer Generator.
The Company does not warrant that the Service is free of viruses or other harmful
components.
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External Links Disclaimer
The Service may contain links to external websites that are not provided or maintained by
or in any way affiliated with the Company.
Please note that the Company does not guarantee the accuracy, relevance, timeliness, or
completeness of any information on these external websites.
Errors and Omissions Disclaimer
The information given by the Service is for general guidance on matters of interest only.
Even if the Company takes every precaution to ensure that the content of the Service is
both current and accurate, errors can occur. Plus, given the changing nature of laws, rules
and regulations, there may be delays, omissions or inaccuracies in the information
contained on the Service.
The Company is not responsible for any errors or omissions, or for the results obtained
from the use of this information.
Fair Use Disclaimer
The Company may use copyrighted material which has not always been specifically
authorized by the copyright owner. The Company is making such material available for
criticism, comment, news reporting, teaching, scholarship, or research.
The Company believes this constitutes a "fair use" of any such copyrighted material as
provided for in section 107 of the United States Copyright law.
If You wish to use copyrighted material from the Service for your own purposes that go
beyond fair use, You must obtain permission from the copyright owner.
Views Expressed Disclaimer
The Service may contain views and opinions which are those of the authors and do not
necessarily reflect the official policy or position of any other author, agency, organization,
employer or company, including the Company.
Comments published by users are their sole responsibility and the users will take full
responsibility, liability and blame for any libel or litigation that results from something
written in or as a direct result of something written in a comment. The Company is not
liable for any comment published by users and reserves the right to delete any comment
for any reason whatsoever.
No Responsibility Disclaimer
The information on the Service is provided with the understanding that the Company is
not herein engaged in rendering legal, accounting, tax, or other professional advice and
services. As such, it should not be used as a substitute for consultation with professional
accounting, tax, legal or other competent advisers.
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In no event shall the Company or its suppliers be liable for any special, incidental,
indirect, or consequential damages whatsoever arising out of or in connection with your
access or use or inability to access or use the Service.
"Use at Your Own Risk" Disclaimer
All information in the Service is provided "as is", with no guarantee of completeness,
accuracy, timeliness or of the results obtained from the use of this information, and
without warranty of any kind, express or implied, including, but not limited to warranties
of performance, merchantability and fitness for a particular purpose.
The Company will not be liable to You or anyone else for any decision made or action
taken in reliance on the information given by the Service or for any consequential, special
or similar damages, even if advised of the possibility of such damages.
Contact Us
If you have any questions about this Disclaimer, You can contact Us:
● By visiting this page on our website: http://useyourteachervoice.com/disclaimer
Generated using TermsFeed Privacy Policy Generator

