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Summary
Each student’s education experience is unique. Students bring in their own
backgrounds, interests, struggles and motivations. With all that being said, there are
different theories out there for how to best approach an education experience that fits
each individual student. One approach that has been making its way into the field of
education is the personalized learning approach.
The interesting thing about a definition for personalized learning is that it truly is
personalized to the person or group providing the definition. There is not one agreed
upon definition for personalized learning, but there are common components and
elements found among the different definitions provided. The central focus in
personalized learning is the student (DeMink-Carthew, Olofson, LeGeros, Netcoh &
Hennessey, 2017, p.2). Each individual student is at the heart of the approach and there is
an understanding that each student may need something different from their peers. One
solid definition for personalized learning comes from Patrick, Kennedy, and Powell
(2013) where they state, “personalized learning means tailoring learning for each
learner’s interests, strengths, and needs. This approach encourages flexibility to support
mastery and enables learners to influence how, what, when and where they learn” (as
cited in Basham, Hall, Carter & Stahl, 2016, p. 127).
While this approach can look very different from school to school, one of the
common components is learner profiles (Alberta Education, 2010, p. 24). This idea of
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learner profiles led to the research question for the project on how to assist teachers and
students in the creation and use of learner profiles to support struggling readers at the
middle school level?
To answer the research question, the project takes on three different parts. The
first part is a collection of tools teachers and students are able to use in the creation of
learner profiles. The second part of the project looks at supporting teachers in their
understanding and use of learner profiles, as well as how to go about creating them with
students. The third part of the project looks at supporting students in their understanding
and use of their own learner profiles, as well as how they can use the information to
advocate and take ownership of their learning.
Since I work at the middle school level, specifically with struggling readers as the
building reading specialist, I chose my audience based on the people I work with
everyday and the students I work to support everyday. While the intended audience for
this project is geared towards language arts teachers at the middle school level, this can
also be used at the upper elementary and high school levels. There are two intended
audiences for this project, the three teachers I team with who work specifically with
struggling readers and the students who are found in our classes.
Since there are two groups being focused on for the project, there are different
learning frameworks to take into consideration. For the teachers, I will be discussing
Malcolm Knowles’ adult learning theory and multidimensional professional
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development. While Knowles (1973) provides nine characteristics for adult learners,
there are two characteristics this project will focus on. The characteristics are immediate
usability of the information presented and focusing on issues that concern teachers and
their work (as cited in Zepeda, Parylo, & Bengtson, 2014, p. 299). For multidimensional
professional development, I will be using formal and informal sessions. There will be a
more formal introduction on personalized learning that provides teachers with
information on learner profiles and how they can be used to support struggling readers.
There will also be an informal approach which involves one-on-one meetings with
teachers to follow up on their understanding and use of learner profiles.
For the students, I will be discussing how the project fits in with the personalized
learning approach. The personalized learning approach has three core components and
many different elements that surround the three core components. Since the research
question surrounds the core component, learner profiles, it makes sense that students
would receive the information on how to create and use the learner profiles in a
personalized way. To meet the needs of each individual student and truly create
something for them that is custom, teachers need to work with students on a personal
level and meet with them individually to create learner profiles.
The end result of the project is to provide a complete understanding on how to
assist teachers and students in the creation and use of learner profiles to support
struggling readers at the middle school level? T
 his will be done by developing a
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collection of tools used to gather information and put into learner profiles. There will also
be the creation of professional development for teachers to aid them in their
understanding and use of learner profiles. Finally, since the student is at the center of
personalized learning, there will be information on how to work alongside students as
they create and use their own learner profiles to take ownership of their education.
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PROJECT: PART ONE
Tools
Introduction
The information that can be put into learner profiles is almost limitless, as long as
it pertains to the student and provides insight on how they learn best, it can be placed in
the profile. In order to get students and teachers started in the creation of individual
profiles, the first part of this project will provide a template for the learner profiles with
topics already laid out, inventories for students to complete and enter into their profiles,
as well as information to additional resources for a more comprehensive, in-depth look.
The important thing to remember when it comes to the information found in
learner profiles, is that the information is ever changing and dependent on the context.
According to Alberta Education (2010), “A learner profile needs to be dynamic, as
individual learners are constantly growing and changing” (p. 24). The learner profile is
something students should come back to and update as needed.
It is also important to remember what works for a student in one subject area may
not work for them in another. According to Alberta Education (2010), the way in which a
student learns best can vary depending on the situation and the task (p. 25). The hope
with a learner profile is that students would be able to understand what works for them
and understand when they need to seek out other resources or additional support.
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The tools provided are just a few ideas to get teachers and students started. If
there is other information which provides insight on a student, teachers and students are
able to add the information to the learner profile as they see fit.
Assessment Data
Assessments come in many forms, some are formal assessments like standardized
testing and special education testing. There are also informal assessments teachers give,
such as quick diagnostic tests to see where current skill levels are. The information from
these assessments can be placed in learner profiles, as one point of reference, for teachers
and students to provide a glimpse of where a student’s current levels are in certain subject
areas. For the purposes of this project, since the work is with struggling readers, there
will be a focus on a student’s current reading levels.
Standardized Testing. Standardized testing is a measure of a student’s
performance or ability when it comes to certain subject areas. Students participate in this
type of testing throughout the school year, in subject areas such as reading and math.
Information from these tests can provide insight on where a student’s skill level is at and
where they are for their grade level. When it comes to standardized testing, it is important
to remember the test is just a snapshot of a student’s skill level. It is one test on one day
and there are many factors that come into play and need to be considered when looking at
the results. Newkirk (1975) cautions,
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“Any standardized test is only a measure of performance at one time. At the time
of the test the student may be hungry, angry, sleepy, or nervous. For any number
of reasons the student may be distracted and consequently his test score may be
lower than it could be” (p. 50).
Students participating in this project take the Northwest Education Association’s
(NWEA) Measure of Academic Progress (MAP) in reading test three times a year; fall,
winter and spring. Another reading assessment students participate in is the Minnesota
Comprehensive Assessment (MCA) in the spring. Scores from these assessments can be
entered into the learner profile after each assessment is completed.
Diagnostic Assessment. Students participating in this project, work with the
building reading specialist. Part of the work the reading specialist does is to determine
areas of reading a student struggles with to provide targeted interventions if needed. The
areas of reading looked at include decoding, fluency, vocabulary and comprehension. To
determine the specific area a student may need more support in, the reading specialist
uses two tools. The first tool is the Test of Silent Contextual Reading Fluency
(TOSCRF), this tool determines if a student struggles with fluency or decoding and needs
additional support. The tool is scored and any student scoring at or below the 90 mark is
then assessed using the Woodcock Johnson Test 13: Word Attack. From there the
assessment is scored and any student who scores below a 90 is determined to need
additional decoding support and begins a decoding intervention. Any student scoring

9

above 90 is determined to need additional fluency support and from there receives
targeted support based on individual fluency needs. It should be noted that both
diagnostic tools would need to be purchased by the district before use.
Once it is determined what a student specifically struggle with, there is a more
intensive intervention provided for students needing decoding and fluency support.
Information such as this, is information that should be included in the learner profile
because it gives the teacher and student a better understanding on how new content may
need to be presented. For example, if a student struggles with decoding a student may
need more support when it comes to reading more challenging text.
Status in an intervention is also valuable data to include in a learner profile. It
would be noted if a student has been or currently is in an intervention and the name of the
intervention. If they have been, it will be noted if they are currently in the intervention,
they were exited from the intervention, if they are repeating the intervention or if they
have moved to another intervention.
Inventories
Inventories allow students to provide valuable information to teachers in a quick
format and teachers are able to gather information on a large number of students in a
short period of time. For the purposes of this project, the following types of inventories
will be provided for teachers to use with students in the creation of learner profiles.
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The results from the inventories would only be placed in the learner profile if the
student and teacher found the information to be valuable. The results would also need to
be highlights of the important information to keep the learner profile from becoming too
bogged down with information, thus decreasing its usability.
Reading. Reading is a foundational skill needed in all classes, it is one way
students are expected to gain new information and to learn the content. Reading
inventories can be used to glean information on how students perceive themselves as
readers, their attitudes about reading and insight on what students enjoy reading (Alberta
Education, 2010, p. 28). This project is focused around struggling readers at the middle
school level, so this information is extremely helpful for both the teachers and the
students.
The following tools focus on reading:
● Tool 3: A Reading Interview
● Tool 4: Reading Attitudes Interview
● Tool 5: Reading Strategies Survey
Learner Preference. A learning preference is defined as the setting in which a
student learns best. This could include a variety of conditions like the noise level in the
room, lighting, room temperature or seating options just to name a few (Alberta
Education, 2010, p. 24). A learning preference inventory is something that can be used
when teachers begin new units, as a way for students to vocalize their preference in
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learning the new information (Alberta Education, 2010, p. 27). As mentioned before,
depending on the subject area the way a student learns best may change.
The following tool focuses on learning preference:
● Tool 6: What Works for Me Inventory
Social. While personalized learning focuses on the individual learner, it does not
mean students are always working independently. Personalized learning still involves
aspects of social collaboration with peers (Institute for Personalized Learning, 2015,
para.13). Understanding how a student works with other students, not only gives the
teacher valuable information on how students feel about working with others, but also
helps the student see their feelings when it comes to working with other students (Alberta
Education, 2010, p. 28).
The following tool focuses on social collaboration:
● Tool 7: Getting Along with Other Inventory
Interests. Interest inventories provide information on what a student likes or
dislikes. This type of information can be used by teachers and students to find ways to
motivate and engage students in their own learning, by tailoring activities and lessons to
what is important to students (Alberta Education, 2010, p. 28).
The following tools focus on student interest:
● Tool 1: 20 Questions About Me
● Tool 2: Interest Inventory
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Types of Intelligences. Howard Gardner lays out eight types of intelligences and
“claims that everyone has all eight intelligences to some degree but each individual has
his or her own pattern of stronger and weaker intelligences” (Willingham, 2004, p. 21).
According to Willingham (2004), linguistic intelligence refers to having strong verbal
skills. Logico-mathematical intelligence is associated with strong math and logic skills.
Spatial intelligence deals with strong visualization and space skills. Musical intelligence
lends itself to individuals who have strong musical interests and talents.
Bodily-kinesthetic intelligence involves a learners strong preference for movement and
hands-on learning. Interpersonal intelligence has strong ties to collaboration and
interactions with other individuals. Intrapersonal intelligence focuses on the learner’s
ability to look within themselves to know what works best for them. Finally, the eighth
type of intelligence is naturalistic intelligence which means the learner has a strong bond
with nature and will flourish in an environment where they get to work with nature (p.
21).
There are a variety of formats out there for inventories on multiple intelligences.
There are online forms students are able to complete, but there are also printable versions
available. For the purposes of this project, there is a print version provided.
The following tool focuses on multiple intelligences:
● Multiple Intelligences (M.I.) Inventory
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Thinking Styles. Thinking styles are characterized by how students group
information and work through problems, essentially it is the way in which they think.
There are four general thinking styles presented by Dodge (2005), based on the original
work of Gregorc (1982), and they include concrete random thinkers, concrete sequential
thinkers, abstract random thinkers and abstract sequential thinkers (as cited in Alberta
Education, 2010, p.25). According to Dodge (2005), concrete random thinkers focus on
the big picture, like to have choices and opportunities to be creative, as well as less
structure. Concrete sequential thinkers could be considered the complete opposite
because they like structure and time lines, also they focus more on the details and like
order. Abstract random thinkers thrive in environments where they have a chance to
collaborate with others, have the opportunity for active learning and they are influenced
by their emotions and interests. Finally, abstract sequential thinkers grow in
environments where they can work independently, focus on facts and knowledge, and
enjoy philosophical theories and ideas (as cited in Alberta Education, 2010, p 25).
The following tool focuses on thinking styles:
● Four Types of Thinking Styles
Reading Styles. Reading styles are another factor teachers may want to consider
putting into a learner profile. “Reading styles describes a person’s learning strengths and
preferences during the act of reading” (Carbo, 2007, p. 43). According to Carbo (2007),
there are different factors which can impact and affect a student’s ability to read and this
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includes: environment, emotional make-up, sociological preferences, physical needs and
the way in which a student processes information (p. 43). Carbo (2007) provides
information on two major models for teaching reading, these two models are global and
analytic. The global model for reading has a more holistic approach which focuses on the
reading as a whole and moves towards the smaller components of reading, such as
decoding words. The analytic approach is the opposite and begins with the smaller
components and moves towards the reading as a whole (p. 65-68). Within the two
approaches to teaching reading Carbo (2007) also discusses students reading styles which
are comprised of visual, auditory, tactile and kinesthetic styles. Students may be strong in
a variety of these styles or they may have one area in which they are strongest (p. 66).
Knowing which reading style a student learns best with can help teachers understand the
best way to present information to struggling readers. Students will also benefit from
knowing this information because if given a choice in their reading material, they will be
able to choose a reading that fits with how they best comprehend text.
It should be noted the Reading Styles Inventory (RSI) created by Carbo is
something the district would need to pay for if this is information the student and teacher
would like to know.
Current District Work
The district I work in is currently doing work in regards to learner profiles, where
all students would create their own learner profiles, not just struggling readers. The
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district will have students create their learner profiles on Google Slides, with the same
purpose of helping students better understand themselves as learners. The information
from the current district work could also be put in the Google Doc students are creating
for this project.
The district has students reflecting on two areas, who they are as individuals and
who they are as a learner. Some of the questions students will reflect on include what
makes them unique and what motivates them to stick with something when it gets hard.
Students will be asked to think about a time when they felt proud and describe it. When
thinking about themselves as learners, students will be asked to think about what
motivates them to learn something new, times when they enjoy learning and how they
like to show their learning.
Summary
The purpose of the tools provided in the first part of this project are to get students
and teachers started in creating learner profiles. They have the option of picking and
choosing tools as they see fit, as well as including information not mentioned but still
seen as valuable in understanding how a student learns best.
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PROJECT: PART ONE
MATERIALS
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Diagnostic Assessments Used

Image Source and Product Information:
https://www.mhs.com/MHS-Assessment?prodname=toscrf-2

Image Source and Product Information:
https://www.hmhco.com/search/shop?term=woodcock-johnson&programName=woodcock-john
son+iv
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Reading Styles Inventory

Image Source and Product Information:
http://www.nrsi.com/rsi
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Learner Profile
Student Name:
Current Grade:

Personal Learning Goal

Inventory Highlights: Who am I as a learner?

Assessment Data
MCA Reading
6th
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NWEA Reading
Fall
Winter
Spring

Intervention(s):

Additional Information
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PROJECT: PART TWO
Teacher Professional Development
Introduction
While personalized learning is centered around the student, the teacher still plays
a crucial role. The second part of this project is focused around helping teachers gain a
solid understanding of personalized learning, and within personalized learning, learner
profiles. Teachers will receive formal professional development and instruction on
learner profiles; how they are created, how to work alongside students to create them and
finally the importance to continually working with students to keep profiles up to date.
Teachers will also receive professional development on an informal level, which aims to
support teachers in their understanding and use of learner profiles through one on one
meetings with the reading specialist providing the training.
Outcomes
● Teachers will have an understanding of the definition of personalized learning.
● Teachers will be able to utilize the tools provided to support students in creating
learner profiles.
● Teachers will be able to use the information found in a student’s learner profile to
support them and personalize their learning experience, especially in the area of
reading.
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Frameworks
For the purposes of this project, when working with adult learners, there are two
frameworks being used. The first framework is Malcolm Knowles’ Adult Learning
Theory, the second framework is multidimensional professional development.
Adult Learning Theory. While there are different theories for adult learners,
there is one predominant theory of adult learning lead by Malcolm Knowles, which is
also termed andragogy. This adult learning theory provides the framework for the project
since it is geared towards the adults who work with struggling readers at the middle
school level and how they are able to support these students through the creation and use
of learner profiles. While Knowles (1973) provides nine characteristics for adult learners,
there are two characteristics this project will focus on. Those characteristics are
immediate usability of the information presented and focusing on issues that concern
teachers and their work (as cited in Zepeda, Parylo, & Bengtson, 2014, p. 299).
Professional development can sometimes leave teachers feeling like they need to
put more time and effort into what they have learned in order to make it something useful
for their classroom. The idea behind the learner profile project, combined with Knowles’
adult learning theory and the characteristic of immediate usability, is that teachers are
able to turn around and instantly apply the information they have learned because
everything is already prepared for them to use. Since the tools for the learner profiles will
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already be created for teachers, they will be able to just access the information and use it
how they see fit.
Learning the content while developing reading skills, brings us to the next
characteristic mentioned by Knowles. The characteristic focuses on issues that concern
teachers and their work. Teachers at the middle school level want students to learn the
content. The way in which content is presented to students though comes in the form of
written texts, which students are asked to read and comprehend. When students struggle
with reading, they may struggle with understanding the content, especially in language
arts classes. With the information gathered from learner profiles, teachers would be able
to not only understand what students struggle with and provide additional support for
those students, but also have a better understanding of how to reach students based on
their different interests and learning styles.
Multidimensional Professional Development. Traditional professional
development usually involves conferences and presentations, but there are other
approaches to professional development that lend themselves to a more sustained level of
commitment to change. The other approaches include, but are not limited to, formal
workshops, informal observations, peer coaching, diffusion of resources, incorporation of
specialized materials, communication and feedback for all people involved (Shearer &
Vogt, 2001, p. 219). When we talk about all the different approaches to professional
development and using a variety of them, this is where the term multidimensional comes
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into play. For the project, there is a need to look at various approaches for the
professional development. Besides doing a more formal session to begin with that
provides teachers with information on learner profiles and how they can be used to
support struggling readers, there is an opportunity to incorporate another approach. After
the formal session, there would be individual meetings with teachers to get a better idea
on their thoughts of learner profiles. The purpose is to understand what they have found
to be helpful and what information they would still like to know about students.
Setting/Participants/Timeline
This project has been developed for a specific group of teachers, in a specific
setting but it is something other teachers would be able to use as well. The participants of
this specific project are the three language arts teachers who team with the building
reading specialist. The reading specialist teams with one teacher at each grade level,
sixth, seventh and eighth. The classes they team teach are comprised of students who
have been determined to struggle with reading based on assessment scores and teacher
recommendations, but are still in general education language arts. The classes are made
up of approximately 25-30 students with variety of backgrounds and skill levels.
The timeline for the teacher portion of this project is flexible and dependent on
how much support a teacher needs after the initial formal presentation. The formal
presentation should be given at the beginning of the school year and should take 30-60
minutes depending on questions teachers have during the presentation. The informal
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follow-up meetings would occur after teachers have had the chance to digest information,
tinker with it themselves and begin working with students on creating their learner
profiles. The first meeting should begin two weeks after the initial formal presentation,
other meetings will be based on teacher need and request.
Materials
● Google Slides presentation on Personalized Learning
● Access to materials needed to create learner profiles: Learner Profile Google Doc
template, inventories, student presentation of learner profiles
● Follow-up questions to be used when conducting informal one-on-one follow-up
meetings
Instructional Strategies
There are two instructional strategies used in the teacher professional
development portion of this project. The first instructional strategy is a small group
formal presentation for the teachers on personalized learning. The second strategy is an
informal one-on-one meeting with teachers to support them as they begin the process of
working with students to create learner profiles.
Formal Presentation. Since this project is taking on the format of
multidimensional professional development, there are two different forms of professional
development the project is going to take. There will first be a formal session, where
teachers are given a presentation on learner profiles.
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Google Slides. T
 he Google Slides presentation will include first a basic
description of learner profiles. There will then be examples of learner profiles, where
teachers are walked through the various information they will have access to on students.
Next, there will be information specifically on struggling readers at the middle school
level and what the information in their learner profiles looks like and what it means.
Finally, there will information presented to teachers on how they can work with students
to create their own learner profiles and what everyone is able to do with the information.
Informal Meetings. Continuing with the multidimensional professional
development approach, after going through the formal presentation of information on
learner profiles, teachers will be involved in more informal follow-up meetings. This part
of the professional development is a way to continually support individual teachers as the
work through the process of creating and using learner profiles with struggling readers at
the middle school level.
One-on-One Meetings. One-on-one meetings with teachers serve the purpose of
listening to their thoughts on learner profiles and also to answer questions that have come
up. This would occur after teachers have had a chance to explore the learner profiles and
work with students on creating them. These meetings would take place whenever needed
and the number of meetings would depend on the teacher’s request for support in creating
and using learner profiles.
Sample of questions to discuss during meetings:
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● Since the presentation, have you had a chance to go in and look at and/or
utilize any of the materials provided?
● Do you have any questions about personalized learning or learner profiles
that have come up since the last time we meet?
● Where are you in the process of supporting students while the create their
own learner profiles?
● Are there any questions students have asked you about learner profiles that
you would like help in answering?
● What level of support can I provide you while you work with students in
creating and using their learner profiles?
● Is there any aspect of personalized learning you would like to know more
about?
● Besides learner profiles, are there any other components or elements of
personalized learning you would like to try in the classroom? If so, would
you like support with the process?
Assessment
The assessment of teacher understanding will be an informal check that occurs
during the one-on-one meetings. One of the things discussed in the meetings is where
teachers and students are in the creation of learner profiles. If teachers are on track with
their learning, they should be following the timeline provided in the student portion of the
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project. If teachers are not following the timeline, the reading specialist will provide
additional support and instruction to keep teachers and students on pace.
Summary
Once teachers have an understanding of learner profiles, what they are and how to
create and use them, they are then able to begin the process of educating students on
learner profiles. Teachers are there to educate students on learner profiles, so the students
can then take over the responsibility of them and begin to use them to advocate for their
own learning.
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PROJECT: PART TWO
MATERIALS
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PROJECT: PART THREE
Student Lessons
Introduction
Personalized learning has the student at the heart of it all and the student is the
focus of the approach (DeMink-Carthew, Olofson, LeGeros, Netcoh & Hennessey, 2017,
p.2). Since the student plays such a fundamental role, the project will also cover how to
go about educating them on what learner profiles are and how they are able to create and
use them. The project will have each student create their own profile and begin the
process of filling in the information. It will then discuss how to continually work with
students through individual conferencing and conferring and the creation of personal
learning goals, thus keeping their profiles up to date.
Outcomes
● Students will understand learner profiles, how to create them and use them to
advocate for their own learning.
● Students will create their own learner profile, adding information that will help
them understand themselves as a learner.
Framework
The student portion of the project will use the personalized learning approach
when it comes to working with students. Since the entire project is about personalized
learning, the idea is provide students with information in a way that fits their needs.

59

Personalized Learning. The personalized learning approach has three core
components and many different elements that surround the three core components. Since
the research question surrounds the core component, learner profiles, it makes sense that
students would receive the information on how to create and use the learner profiles in a
personalized way.
The difficulty of providing one common definition for personalized learning was
discussed in chapter two because there are so many variations of personalized learning
out there. One solid definition provided from the research comes from Patrick, Kennedy,
and Powell (2013) where they state, “personalized learning means tailoring learning for
each learner’s interests, strengths, and needs. This approach encourages flexibility to
support mastery and enables learners to influence how, what, when and where they learn”
(as cited in Basham, Hall, Carter & Stahl, 2016, p. 127).
To meet the needs of each individual student and truly create something for them
that is custom, teachers need to work with students on a personal level and meet with
them individually to create learner profiles.
Setting/Participants/Timeline
This project has been developed for a specific group of students, in a specific
setting but it is something other students would be able to use as well. If used with other
students, the information pertaining to reading may be taken out or expanded. The
participants of this specific project are the students found in the three language arts
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classes taught by a general education teacher and the building reading specialist. The
reading specialist teams with one teacher at each grade level, sixth, seventh and eighth.
There is one class per grade level. The classes are comprised of students who have been
determined to struggle with reading based on assessment scores and teacher
recommendations, but are still in general education language arts. The classes are made
up of approximately 25-30 students with variety of backgrounds and skill levels.
The timeline for the student portion of the project is essentially ongoing. Students
will begin the school year by learning about learner profiles and within the first two
weeks of the school year should be in the beginning phase of creating their own learner
profiles. The initial Google Slides presentation should be around 30 minutes in length,
with time after to answer questions.
Within a few days of the initial presentation of learner profiles, students should be
begin the process of creating their own. The idea is that students would not create and fill
in the template all in one day, but work for approximately 20 minutes a day over the
course of two weeks to enter in all the initial information. The information they are
entering would be assessment data and information from inventories.
After students have created their learner profiles and entered in the information
they want to include, they will be meeting with the teacher to create a personal learning
goal through a one-on-one conference. The personal learning goal should be created by
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end of the first month of school once students have been in school long enough to assess
where their learning and skills in their classes.
The ongoing part of the project is the conferencing/conferring, where students
meet individually to go over their personal learning goals and update information in their
learner profiles. The conferencing/conferring should occur monthly throughout the school
year.
Materials
● Personal learning device (iPad, Chromebook, laptop, computer, etc.)
● Google Slides presentation on learner profiles
● Google Doc template to create learner profile
● Copies of inventories used to complete learner profile
Instructional Strategies
The instructional strategies for the project occur in a variety of formats. The first
step in the project is a whole group presentation. The second step occurs in a small group
setting, while the third step takes place in an individual setting.
Whole Group Presentation. The goal of the whole group presentation is to
provide students with a base of knowledge on learner profiles, so they have something to
build upon when they begin creating their own individual learner profiles. Since
personalized learning focuses on the individual, this is the only part of the student project
where information is presented in a whole group format.
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Google Slides. Students will be creating their learner profiles on a Google Doc
they create and share with the teachers. They will also be accessing information to
complete for their learner profiles through Google Docs and Google Slides, so
information will be presented and shared with them on Google Slides. This way students
are able to go back and access information as needed and it is all housed in one place.
The personalized learning approach has many components and elements, so the
presentation focus will be solely on learner profiles. This will ensure students are staying
focused on learner profiles and how they can use them to customize their educational
experience, without being overwhelmed by all the other elements and components of
personalized learning.
Small Group. When students have a base knowledge on learner profiles, they are
ready to begin creating them. The creation of the profiles it something that can be done in
large group, small group or individual settings. For the purposes of this project, they will
be done in a small group setting. The small group setting will allow teachers to work
through their large classes at a quicker pace, but still allow them to monitor students as
they are working on them.
Creation of Learner Profile. Creating the learner profiles with students involves a
few steps. The first step is for students to download the template for their learner profile,
the template is something that will give them a place to start when it comes to filling in
information. The template is only there to give students ideas on information they might
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want to include, there may be parts where they do not want to include information and
there may be times when they want to include information not found on the template. In
order to download the template and create their own, students will need to follow the
directions provided.
1. On personal device (iPad/computer), open the Google Docs home screen.
2. Open the shared file titled “Learner Profile.”
3. In the upper left hand corner of screen, click File and click Make a copy.
4. Rename file in the upper left hand corner by click on the title “Copy of
Learner Profile” and renaming with student name [Last name, First name].
5. Once complete, share file with teachers by clicking on the Share button in
upper right hand corner and typing in teachers’ email addresses.
Individual. Once students have had the opportunity to create their own learner
profiles and add information they find to be helpful, they are going to want to continually
come back to keep information current. To encourage students to return to their learner
profiles to use the information, teachers can work with students on creating personal
learning goals and regular conferencing with students.
Personal Learning Goals. Students can create learning goals in any area of their
learning where they see a need. For this project, since it is focused around reading, it
might be helpful for students to begin by creating a learning goal focused on a reading
skill they would like to improve. To find a place to start students may want to look at
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standards. “The direction established by standards provides a context for each learner to
set, plan, and achieve personal learning goals. By establishing and working toward goals
that learners have had a voice in creating and that are aligned to standards, student
achievement increases.” (Institute for Personalized Learning, 2015)
The Institute for Personalized Learning (2016) provides the following tips when it
comes to working with students on creating personal learning goals.
Tip #1: Involve the Learner
Tip #2: Keep the Goal Positive
Tip #3: Give Students Control
Tip #4: Co-construct an Action Plan
Tip #5: Make Goals Measurable
Tip #6: Involve Learning in Measuring Progress
Conferencing/Conferring. According to the Institute for Personalized Learning
(2015) the purpose for conferencing/conferring is allowing, “Learners [to] collaborate
with teachers on a regular basis to set goals, discuss progress and determine next steps for
learning.” The idea behind conferencing with students on a regular basis is for teachers to
have a knowledge base on where their students are at in various aspects of their learning.
Conferencing is also there to support the student and provide them with an opportunity to
reflect on their learning and how they are going to move forward. This is where students
are taking ownership and responsibility of their learning.
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The following are questions to discuss during conferences. It should be noted that
the questions provided are just there as a place for teachers to start. Once conferencing
becomes a more natural process for the teacher and student, the questions may take a
different direction and become more personalized to what the student needs. Also, some
of the questions provided are there to help a teacher when a student is struggling to
achieve their personal learning goal and not necessarily something a teacher would need
to discuss with students who are on track.
● What is your current personal learning goal?
● Why did you choose this as a goal?
● Where are you in the process of achieving your personal learning goal?
● What has helped you while you work to achieve your goal?
● What are your next steps, either in achieving your goal or in creating a
new goal?
● What are you thinking for your next goal?
● Do we need to modify your goal?
● Do you additional support in achieving this goal?
● Should we break down your goal into smaller, more achievable steps?
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Summary
The third part of the project is the most important because it is where the
figurative baton is passed to the student, the teacher is giving the student the power to
take learning into their own hands. Every part of this project has been created as a way to
help students understand more about themselves and who they are as learners.
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PROJECT: PART THREE
MATERIALS
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